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'planning grant through the Educatlon Profes31ons Development Act EPDA, to- e
'Ca%ifornia Colorado, -New Mexico. and Texas)% The plannlng grant progect

_prbduced instltutes that were a1med,at-dévelop1ng awareness for Ch1cano stuf *

"and the Unjiversity of Colorado. at Boulder. The inst1tutes produced a series

Studies programs, proposal wr1ting,>and alterna&ive~eddcational“ins¢itution

- »~ . . . . -

, " JHISTORY = =

C ,

National Concilio for Chicaho| Studies~-FY '69='70 . ' Y
o . Ta B N -' \ . ) . » ‘; .

t v
During. FY 69—'70 the National Concilio for Chicano Studles received a

- ”

N 0

help develop Chicano Studies programs 1n f1ve squthwestern states (Arizona

- .

Y

}

- : ~
. t

dents and faculty memBers'in the higher educational-institutions‘of; Arizona *

-

e
State, Long Beach State, Univers1ty of New Mexﬁgo Coleglo JaclnE;7Trev1no

, .

L3

. a

.
o
L R a

oﬁ monograms that dealt witha recru1tment of Ch1canorstudents, deve&opment

of masters—level programs 1n Chicano Studies, curriculum development for . '

Chicaho stugggts, criteria for faculty and,staff selection for Ch1cano o \

. e <. : N " ) H . . ..
development. o S B I
. g :
. The or1ginal fiscal agent for the progect Was MONTAL Educatlonal Systems,
. i

Inc., in. Los Angeles, Californ1a. During FY '69—'70, a proposal for Chicano B

. : : /{
- Mobile Institutes,(CxM.I.) was written and/submjitted to the U.S. Office of o

El !
- }

Education ‘for. funding under, EPDA by the C.M.I. birector, Mr. Louis Rosales,

o < -~
- ° ' .
Py

II. Long,Beach State--FY '70-'71 S S ‘ - ¢

- ’ . . ‘.
. o ) @_, . . -
The prOposal for C.M.I. was grapted to Long Bedch State as grantee ard

® . -

the National Concilio for ChicanovStudies»continuedgto act as, C.M.I.'s

/\ ‘ 'v I
Nationalquvisory Board. The Project Director, Mr. Lou1s Rosales, indicated -

Ll

that two C M.I. were held in each of the five participating states (Arizona,
p) .

California New M//ico Texas ~and Colorado). During FY '70-'71, the emphasis -
. : ’ ° )

o - w<‘f( FrT . B NI
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‘Chicano students to universities of the southwest. During FY - 7l— 72, C.M.I.

;Project‘Director Mr. Antonio Tinajero G., coordinated the C.M.I. During

'ﬁhis period the salient objective was the demonstration of C M.I. efforts

«
. . . f . . -

. . « ‘(. . ‘\, N
. R e

of C.M.I. was directed aq ; - :
-, 7 . . : P
1. Curriculum development for Chicano Studies in higher education.
1 , .

- Y

2. Proposal writing. . -

ind 3

[ .
[N

3. Problems facing the Chicano student”in higher education.

a '
’ o o - ) ‘

III. ‘University of Colorado at Boulder4—FY '71-'72 : ; .
" T IR - '

The'grantee'for C.M.I. was awarded to the-University of Colorado at T

Boulder under [the directkon/ef Mr. Salvador Ramirez, and again, the National
~ .
Concilio for Chicano Stud1es continued ds its Natienal Advisory Board. T

i
@

C.M.I. were held .in the original five participating“states with ‘more special:

ized workshops for administrators involved with,higher education.' The(empha-
tb -
. o
sis~was on initiating special services progrﬁms for attracting and recruiting
. 5 / o) : »

p

experienced some difficulties meeting the objectives of’ the C.M. %g grant and

a shift-to’the'future identification of arNational.Advisory Board apart from

the National Concilio for Chicgho Studies was,implemented.' B S f
-) - S - ) N ,

" - . C - ." . . ; LR !
IV.: Incarnate-Word College—-FY 172-'73 . - * : ;e

‘ Incarnate Word College in San. Antonio, Texas yas granted the award for

o

FY '72— 73 of C M. I. The new N.A.B. was formed and in cooperation with the

- -

o

at the state and local level with th@ added input of state advisory boards.f

- v f °

qg%ing that period emphasis was placed on the holding of C.M. I. in accord- -

ance with the individual needs bf Chicano students in higher education in

B -
< - . -

each state. . : o

7 ! . .". N %1 L ,iv . . . f) ' .\

Y
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< + V. New Mexico Highlands University--FY '73-'74 o " ' ”. .
-4 - 'l » J : N
In the present FY '73-'74, C.M.I. was based at New México/HighlahdS» \
- Universit'y, Las Vegas, New Mexico, :':md‘ha&be.en directed b;Mr. Albino B.
Baca, with the policy for §C.M.I. being set forth by a National Advisory
- : v . " . ) -
Board. - o o i ) . . . \
* This year also saw an additional sfate, Nevada, implement a’' C.M.I.
- . \ . . - . . b Kl R
progréam'witihin that state. : : .
This document reflects fhe,accbmplishlnents of C.M.I. to date. v
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‘tutes

‘ &
clatdire of Northwes't Chicano M‘le Inst1tutle‘s.

- PREFACE

~
<

This documentation is the product of the National EvaluationVConference'

o 1

held at ‘Ghost Ranch, Abiquiu, New Mexicg, where the‘Natipnal Advisory-board
" . A T © ot ‘
for Ghicano’Mobile'Institutes, State Coordinators, Project Director, and |
staff met to assess and write this final report for C.M.I. FY '73-"74 with
. . : IS ) Y —
input from all its participants. ‘

. . N .

The individual st&&}q&gﬁgﬂ%summaries herewith included are intended toa %~

N I

give the most salient recommendaﬁions and suggested solutions to’ tHe pfoblens

L ° ‘

o .
of the Chicano student which were the actual outcome of the C.M.I. held in
. . > 4
each of the respective states., However, due to the large amount of material

- - ’

. covered by the C. M.I. in the indiVidual states, it was decided by the National

\ * KPR
Advdsory Board that each State Coordinator prepare their respective final re-

P

; ports under a separate cover, With their respective- appendices and %ake them

a

~aia?lab e, upon request, to all educational_decision—making entities.

It hould’glso be noted that the identifying name for the mobile insti=-.

oject of the southwestern states in the past yedr has béen Chicano

Mobife fnstitutes!and,is interchangeable and one in the same as Southwest
B )

o
cano Mobile Institutes. There also .exists a separate progect based at the
Univers1ty of/Utah Salt Lake City, Utah, dnder the identfficdation and nomen—
\,
Finally, the reader is apprised to the fact that tn\ information under-

the California C. M I. section represents the collefitive thinking of the s
National Advisory Board based on the documentation available to the board at

¢

the time this document was published and poss1bly is not a_complete and accu-

4

rate picture of the C.M.I. work that is presently on—going 1q\?allforn1a.

% ’

. The efforts of the National Evaluation Conference,‘in publishing this
? .

final report for C.M.I., are presented here in good faith and Wlth'the
‘ . '




4

o
- S N 1

. h0pefu1 wishes that it may serws to maké higher education a successful

- o4

and efﬁicacious reallty to more Chicanos in tha Uniged States of America.

‘ . -g - ) V~ ’g : : ’ .. . F: ’ o ..‘h‘ ) “
The goalﬁaf;C@M}I.,FY '73ff74'gas: . SN -
- . . ’ S ‘ REEN
©TO IMPROVE THE QUALITY AND EQUALITY OF EDUCATION '
4 .4

TO MEET THE NEEDS.OF CHICANO STUDENTS IN PUBLIC

HND PRIVATE INSTITUTIONS OF HIGHER LEARNING -

q .
THROUGHOUT THE PARTICIPATING STATES., ) :3 .
"The'oﬂjectives Uére:‘ i
o Vo . T .
.I. TO PREPARE PERSONNEL IN HIGHER EDUCATION WHO ARE‘CONCERNED WITH

v

THE NEEDS OF STUDENTS FROM LOW INCOME AND ETHNICALLY DIFFERENT -

FAMILIES. S \ ; S

-
¢4,

- TO IDENTIFY AND DOCUMENT EROBLEM AREAS;A;TECTING CHICANOS AT
THE HIGHER EDUCATION LEVEL OF THE EDUCATIONAL PRDCESS. q

yTO IDENTIFY PROVEN AND INNOVATIVE SOLUTIONS TO THE PROBLEMS.

TO EFFECT THE IMPLEMENTATION OF THE PROVEN SOLUTIONS BY

DECISION-MAKING BODIES IN THE EDUCATIONAE PROCESS.
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L. - . . WHO AM I?7% -
T, . ) o, o ) om R . . ‘s 7'

E : .. . ) . el - .
After I tell you who I am you may not know me. You may not recognize
me.  You may demy that I exist: oam I? I'm a‘Product of myself. I'm- -
. a product .of you and of my ancefgtors. S . o
. ) - ',- . ’ . ‘ ,- "
C ‘Now, one half of My ancestors were the Sparfish who were Western. .
European, but who weré\aISSéfart African and part middle Eastern. .They ‘

came to this country and mét with the other side of my family--the Indians.:-
The Indians also were a gredt race-—people of a great culture. Theré.wére

., many kinds of Indians, as;there‘wéfe_many'kinds of Spaniards. They mixed,
they married, tHey had children.:; Their children were.called Mestizps, and

. -./;his is what I am. ‘ -l - . &ﬁ '

- — > . N -

o 4 We came to, California long before the Pilgrims landed at Plymouth
Rock. We settled California and all of the southwestern part of -the United
.+ States, including the states of‘Arizona, New Mexico, Colorado,-and Texas.

~ .We built the missions,.and we .cultivated the ranches. We were at the Alamo
4n Texas, both inside and outside. = You know, we ommed California--that is,
until gold was found hére. B L e . ‘

.
%,
i

5
Y . .
- . . ~

I think_it was a mistake to let you into ghe SOuthwesternﬁéfgg;?> £
.'bgc%uﬁg eventually you. took away.our lands. When we fought.to retain what. * »
. was ‘ours, you used the vigilantes to scare-us away, to hang us, and to take

away our lands. We becag@ your slaves. Now we. cook your food, we build
». your railroads,-we harVeis your crops,. we ‘dig your ditches, we stand in. your
uneéﬁloyment lines--and we receive more than 20 percent of your welfarefa °.

But'we've done some good things, too! We won .more medals of Honor during
‘World War -II than any other ethnic group. . We've never had.a turncpat,geven
' during the Kodrean War. Yes, we have had outstanding.war records. -But, you
" know,-weé ‘don't complain. By ‘the same tpke?iﬁwg don't get mych attrention, '

e Either.“ i . .
. . Py B .
‘* We don't live in your eighborhoods unleés we let you call us Spanish,
_French, or something else, but not what ye are. We usually attend our own.
schools at’ the elementary or junior high level; and if we get to high school,
‘we may go to school with you. “However, even before we finish high school, ¢
more than 50 percent of us drop out, and you know we don't go to”college.
We make up less than,l percent of the college students, yet we are 12 per-~-
cefit bf the total school population.= We -don't use governmént ageneies/
because,our experiences with them have been rather poor; they haven't been
very friendly or helpful. The Immigration Department has never really been
odr friend, The land offices help to take away our lands--we couldn't
exactly call them friendly. " The Farm Labor Bureau has never truly served
us. The schools haven't really lifted us educationally. . The police--well,
,they haven't been the most cooperative agency-in.the¢" government either. You
h acceptgour Spanish words as long as we don't‘speak'éhem, because if we do,
you say they're "poor'" Spanish--not Castilian; so our language can't be very
gqod--it's almost like swearing. We are usually Catholics and sometimes
"l ) . K ) ~

.

o




- asha%ed of, what we are. When we go to school, we don't take part in your e

N

Q

ERIC

Aruitoxt provided by Eic: N

.

Protestants, but in either case;, we have our “own churchés. You say we can ol
leave ouf barrios to liye near 'you--that is, only if we st&yqln our own

- place.  When e attend your parties to meet your fr1ends, you; usually intro-: f

duce us as bgfing Spanish or something else that we are not. You dre shamed
of what we are, and your attitude makes us feel that we, too,‘should a’e

school activities; we don't ‘think we're wanted . We seldom partlclpate in -
sports; we.don t run for studgnt Offlces, we, don t go to your. school dances;
we aryen't valed1ctor1ans at graduatrions; we seldom win- recognition as stu—
dent even in Spanish; we seldom receive’ scholarshlps, we are seldom given
consideration’ in schooloplans, ‘we are seldom given lead parts im s&hool AR
* plays. -The higher in education we gQ, the more obv1ous are the double stan—‘
~ dards; yet we haven t given up. _ L . L .

< -
LI

.~ - ,Whq are we7 .Some eall us the f@rgotten people; others call us chili

snappers, tacos, sp1cs, méxs, or greasers? Some ignore us and pretend that
we don't exist.'¢ Some: just wish we would go away. The late U.S$. Senator
Chivez from New Mex1co once said, "At' the tige of war we are called '"the
‘great patriotic Amerlcans , and during elections politicians call us "the

" ‘great Spanlshﬁspeaklng communlty of Amerlca" When we ask fdr jobs, we -are
called ' those damn MEXlGanS _— . I ‘ 4
‘{r N x ta . . ’ C ) e - M

" Whe, am I? I'm a human being. . I have the same hqpes that you have, the
same* fears; same drives, - same des1res, same concéras, and the same abllrtles. -
I gant the same dhance that you havé to be an,1ndiv1dua1 Who am I? 'In

'reallty, I am who you want me to be. . ke ’

o
» ¢

\ ‘ ) . ) .0 .
*Thls essay was wr1tten by an anqnymous studentlﬂn the seventh grade. JThis. -
article appeats in "Educating the-Mex1can Amerlcan" by- Henry Slouﬁ Johnson

*and William J Hernandez-M. s

Y . ‘
s Js .
< N . ( .
& .
« , - .
. -
~ * * e - #
o - 4
’ .
- . .' . - .\
M ‘ + ‘. ..
- - hd O * .
2 M v
. \_/ e
. . O
-
, Wt -
1} A N M
' ) .
3 . . >
~ ? "
. -
- A . '
.~ » N . .. .
- . \'\' N .
, A
. -’3_ B °
11
b ’ ‘.-/f“/ )
»
“ v - . a9/ . .
§ . .

| g

’

r
\
.
.
‘ 5.
: s
5 ) ‘,
3 "
.‘.;,\, W
0
~
.
o
~
4
.
’
a
s X




' ! y . . X
Gy INTRODUCTION ‘& OBJECTIVES
o : .}9‘ : — — . S .
. . oo T ' e
. The Arizona"Chicano Mobile Institutes were developed for the trainimg
. . ’ '
- of administrative personnel educators, counselors, elected officials, unis~
; : . -
Se versity organizations, community groups, parents and students in an’ effort
- . . [y > A\(p. .
' to improve the quality and equality of educatlon to meet the-needs of
o \LChicano students in_public and private insEitutions of higher 1earning

T throughout the state. ) ) ’

t ’

o S The two one-gay Institutes held in\Phoenix were aimed to proviﬂe the

pargiéw?ants with the folloﬁing s M v' N B

© . Lt

- - o ' iy Preparation of personnel in higher education to recognize the 3

. "needs of students from low income and ethnically different I
‘ = - R . ;/ » X s . - . v .
' : families." ' S : o ‘ . P

. \\.-
. ' . - - . .

2). Identify and: HOcument proBlem areas affecting Chicanos in_

‘. : v ) "‘.

e N higher education. f ° I AT v
’@' 3) 'Identification of proven and innovative solutions in problem o ;'
o areas. . . S : - - : S
s S o : . .
“ . - 4) To effect the. implementation of proven solutions by decision~-
N N . " N o - - N Al . ] .. "’t
I making bodie& in the educational process. - o

.
Y a

Focusing on these ob;ectlves, the ACMI developed its Institutes to deal

ﬁ“i with specific problem areas faced. by Chicanos in Arizona._

o , . - C _ S y )
. FIRST INS,'i‘ITU’i‘E S e ' L . |
'A) Eederal funding gfispecialized programs. i‘ ) 9
» ‘ B) Legislative action in education ‘
‘ c) State bilingual»education. | ) .
SECOND INSTITUTE*i S . | )
A) Techniques for recruitment of Chiiéno students.into 'g.i:'adu&tte~
- b4 e -




"\L' ' ‘ . - «
S o - -
' ‘. L e ‘
) \ . ¢ “- . : . /\ . .
: R N _
schools. . . : 1
- ‘Z‘o- . °
B) Information on opportunities for admission, finaneial assist— °
. ) _ o, _ S
v ance and application ‘procedures.to graduate programs for )
‘ ' Ly [ . . oo ' A il . B o
B Chidanos. o L ' . -

C) Chicanos Por La Causa Master Candidate Counéeling Program. IQ ﬁ'

. - »

D) *The local need for b111ngu 1 profe551onals in education.

(*Only a presentation, no workshop)'

g

’

@ & ‘ . c o Coen ’ . l
* . The ACMI made a concerted effort to 3pv1te people that were 1n pollcy
-7 t . Al
making pOSitions and could help to affect change for Chléanos. Potentlal.
_ . ;
‘partic1pants for each‘Instltute were determined by: 7 v 0

A) Advisory Board recommendations

o

B) stagf’ -~ . . .\

.

'* C) Involvement in programs related to puriobjectives

Both Institutes were héld in Phoenix because of its central location in
" : o - o _ o ’ - _ :
‘the state and the large number of potential participants that resided in the

area. _ ' : g ‘ . .
- - \ X ’ . . . S -

glv P;:cedures for inviting pqé&ntial partieipants were by mail. Each mail-
out contained:. 7 ’ b.! |
‘f ' A) Letter of invitation explaining programéiocué, time and plaee.'
e uﬁ) CMvaanphlet explafqing.ptogram objectives,u by
. s . R » . 1 ’
C) .Instltute agendd. ///.. | L |
D) R.S.V.P. —_— - : .

E) AcCMI self-addressed envelope
*See Appendix A ' : g . ', o
The procedure proved to be very effectine in attracting a diverse group
n : .

’ - F
2 2
. . et




6f people from throughoutlthe state. . ' ' : ) S

~ Each seminar was conducted by a team.of specialists selected by the

*
ACMI Advisory ‘Board- and Staff o ", » ' o '
oy . Lo : . - SR

‘ . .t " +In conducting our research fof?the,first Institute, we recognized that

the initjators of change (i.e.,'decision;naking entities) cag)be nore effec- -

L

tive 1if thei'are an integral part of the ipstitution to be modified.

@ : . M . o i /

R N o . ARIZONA SYSTEM STRUCTURE OF EDUCATION

5 ! .
. . There are several terms throughout the report that refe? f%ythe dlffer-/

u © ., ent entities and departments in Arizona s educational structure. This segc-+

< .

a tiom,will.briefly attempt to explain and define their function. C#
' . o ¢ Voo

.

On the state level Arizona has the legislature which enacts the laws that

" provide the needed .resources for educational'programs. " The Department of
{ L E o

‘. f T . . .
Edueation'then disperses,both state and federal funds to the gxisting county

) . ' . '
a : -

school superinteddents. '

L

4 -

‘From the couniz 1eve1 the funds are’ dispersed and monitored for the

/1oca1 school districts which initiate the enacted programs.

‘ ] STATE BILINGUAL EDUCATION T »
. ) ' ) & . . -
" The formulation of: the bilingual education focused on the need to dis-~

—t

‘ seminate current relevant information’' to major policy-making individuals in
the 'state. Our participants, therefore, were superintendents, school board

members and principals, as well as parents,, students and faculty.

=

. - The workshOp was conducted by the State Director of Bilinguai Education
*in Arizona 'with a formal presentation (refer to Appendix B)qwith~an oppor-

tunity fggfpartiEipants to air their views and pose questions. D‘ring.the

t A=1

s v

workshOp several problens were highlighted" . . §

T,

1. 96, 201 (18 3/) students in the state of AriZOna, gradeS 11—12




- lingual instruction and that bilingual instruction be offered for all stud—.

v JEY .
< _L\ -are of Spanish-surnames. Of this numbér, only 8.5% are ‘-
* neceiving bilidgual’instruction. ' -

b

\ 2. Areas of high minority concentration have the lowest reading, !
' ta 5 .

.
level in the state. oo . -
N . .- - /
3. 90% of all state bilingual educatidh monies are utilized for ° r

- N, . . . . .
teachers' saiaries.:. : . ) . - . ., '

v
o

4. - Monitoring of bilingual eduqation programs is limited by in-"
o : i

* sufficient funds for gdminiStrétive evaluative personhel. L e

- One of the moSt pressing probIems facing Ch1cano students is the lack\
A . a
'of well—defined guldelines to insure that the full intent of the law in

~
>

.
.\,j.

bilingual education .is met. It also points to the lefk of~doncern at,the {

.

state level for the needs of Spanish surnamed studenhf’in the btate.“

v

- While only 8.5% of the state' s 96,201 Spgnlsh surnamed students are

receiving bllingual instruyction, we-find that an extremely high percentage

4
instruction qualifications to igstruct in a blt&ngual settlng.
&

of the resources are gOLng to Anglo. teachers w1th no spec1f1c blllngual N\;::

The ultimate-objective would“be that all teachers be skilled in?bi-

( .

ents in the state.

A -

The following are recommendatiohs stemming from the ACMI workshopsf

‘N
1. That the state“require eniversity training for eertification .
I@ in bilingual instruetion pto%ramS'and thet~educationel deétées -
i be offered in bilingual‘education. I |
2. \Elicit schoel district‘commitment;for the attaiﬁmeht'of finan-
cial }eeehrces for biigngﬁal education.’ The principal re- ‘,/

. - source of monies is within each school Histriét. State

. N




K

&

concerning fdn

’

tax discrimi ation.

~

fu

2.-

and federal funds canvonly'compliment the local initiative.

Creater monies need tp be
monitor thé#bi

compliance
Cl

the%e is no room for growth in the inner-city and rural school
There-

districts, they are excluded from receiving such funds.

3'.

.

ropriated for personnel to

x

i
lingual prograﬁ in' the ptate to assure

sithvset guidelinesT
| LEGISLATIVE ACTIO)J
; —T

o
)

IN ARIZONA

|
|
1
!

Ieducational feform, and property

'special programs
. R
The workshop was

o

ding o
I
onducted by a state‘senator from the

resentation and the interaction from

L U
.

ere'discussed:
»

f on a fixed rate Of growth are tob

1 ‘{‘ v
ance -
)

1cts in the suburban areas.

.F:p‘.‘

i

depriv1ng Chicanos which are concentrated in the inner-

‘ , .
city ‘and rural areas, fromfreceiving the.benefit of needed

¢

»
14

programs. ]
In Arizona, funds for bilingualleducatioh}are includéd in those
appropriated for Special Education and, therefore, bilingual N

educatiOn is deg&ived of adequate funds for e%fective programs

These.businesses are .

i
.

The Arizona State Legislature gerrymanders the school districts

to the convemience of local businesses.
—excluded from the surrounding'school"districts and, therefore,
. ‘ . . - |

.

do not” have a high property tax rate.
7 I A

-~

a



4, &Schoolidistricts'in Arizona are geographically discriminated
againstfonfthe bas}g of assessed valuatién; Therefore, some -

1Y . G

» districts haye a minimum property tagaratevwhile ojrers Pay

. -

a significan{zamcunt of school taxes.-
" In discussing‘;he ab§ve problems it was also 1earned that there is no -

" common cause 1obbyist group to pull for the passage or fa11ure of certa1n
<

{ .

bills. Also, that legislatlve bills are written‘in such technical and 1ega1

-

terms that it is almost impossible for the 1ayman°or the common pub11c to

o
v ae
. - v

comprehend their content. - ] o -
8 \ B T * .

:

Some of the recommendations and' solutions for-the aforementioned prob-

. ’~. ° . . - . o ’
lems include the following: B . .

1. School boards must make a yearly evaluation.‘?,their school
district to assess theﬁneed and certify the district' s-need

for\progra;:\in bilingual education.
. & )
The Arlzona State Board of Education must initiate a certi-

o

fication of bilingual educatlon teachers for grades K through

° a

12, - .
3. Legislatiqn designed;to_approprﬂpge funds: for educational
'uc; . St ¥ . . . ) J

~purpp$es in the juveni;gfﬁomes and penal institutions within

- the school districts, should hq‘iiven adequate cons1deration ’

for“passage. uThis would prov1de funds to these institutions |,
' ) ! ) ‘ . i ’ .
to proyide innovative educational programs.,

4. Schodl districts must be properly Tedié?ricted S0 thatAlocal.,

;ghsinesses pay sufficient taxes ¥or the schools in their ared.

. The* participants in the workshop came from various background such as

5 e B
school board members, parents, school administrators, and elected officials.

-

A Y

¥
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FRIC

Aruitoxt provided by Eic:

_\\educators, andirepresentatives from university and community groups-

- \ : : : , e |

H]

. ‘ ‘ ' .,'L)q % ) ) ““:_ = . -

‘ " EL GRUPO GRADUATE RECRUITMENT ' o
I 2 SN . ‘{i‘z s L , —
ACMI recognized the need toidevelop and mod1fy methods of recrulting :

.

s
K . i 8
-~ .

and reta1n1ng Chicanos 1nto institu}fions of hlgher‘qucatlon. El Grupo,

. « .
x

A
~(Chicano Law S§udents Associatlon, Ar;zona State Un1vers1ty ‘College of Law)

ros

has ﬂeveloped success ful 1nnovative methods of recru1t1ng Ch1canos to 1aw

sehodl.“ This]is-enident by the increase'in.Chicano enrollmentﬁat the ASU
- - b ' : E : :
-

Collegesof Law. Thus,,the’workshop‘on deheloping techniques for the‘re— i .

cru1tment of C?lcano students 1nto graduate schools was des1gned us1ng El
Grupo as a model. Durlng thls,workshop, strategies and- techn1ques for the
. N - ! L,
implementgtion of recruitment efforts into graduate schools [ifere presented ‘
, . C . i R . .

and examined: Information'regarding'opportunities for 1aw school, i.e.,

entrance exams, admlss1on procedures, f1nanc1a1 assistance, and retentlon- 'j\

B [ .
programs were made ava11ab1e and explained to a11 part1c1pants. The 1nforma—
AR .
4 ’
tlon was important: to the partlclpants who were pr1mar11y graduate studenté

Specificallx, the main theme of fﬁe workshop was td present the concept’
; § R i

» '

. { .
of graduate recrdhtment as’ part of a "total program.", This meant that re-.

"

cruitment does not simply nvolve glving ‘an app11catlon bla to a college

areas, each one

»senior, but rather involves deveral distinct and 1mpqrtan

building off the other. . - .

‘The followlng were recommendatlons or technlques and strategles which

v
R

may be utilized in recruiting and rétalnlng Chicanos into graduate schools.

" 1. First, there must be atpower base from which to work—-

an‘oréanizationaltprocess must be utiiized. - ¢ .
= - . : o 7 ..
2. There must be dissemination of information and stimulation

.

. . P . New
'of interest at various levels of higher education (ise., re-

i H - N

cruitment) . ' (

(m .




o -

- ' T\

¥

' 3. Once the applic%nt is identifjed, then' comes the crucial .‘ o
| . appiication process.l | - { o
Y4, After the participants are in the yrogram there is “the .| e
problem of keeping‘them in sthool therefore, ;here must '
;‘9 be anJeffort to structurekretention ano tutorial programs, ‘ 'i; o
b . .5. Once the.personlhasvgraduated, there must be follow-up to a' : "
L ? - - . N
place :him in asjobf A e : .
. For furtherydetailsjon how“theuworkshop broke down these areas, see ’ i
Appendix C. L " - " o -

;the different graduate schgols and programs.

‘the workshop gave ideas on where to begin.

.- -

&

We remind the reader that’ 1aw school fs unique in many ways aé are all

ACMI and El1 Grupo feel that‘

the "total program" approac s adaptable'to nearly every other program. If
.dap] T P

there was no.or%?nization functioning in the participants particular area,

If there was- an organiZation cur-

<
@

rently active, the presentation served as a checklist‘tq spot areas of weak-
- N ﬁ . : . . .

2 ,
ness requiring emphasis giving ideas on how to strengthen that particular

[N

. - . 1]
_r Y .

program.. . K : :

. S # T . L . 3
2] LANN . ..

- FINANCIAL ASSISTANCE =

’ .

Theé Arizona Chicano Mobile Instituteé saw>a ‘direct relationship between

recruitment and,financial assistance. If in fact Chieanos are going to make

organizational efforts to recruit Chicano studé&ts into institutions of higher.

J 5

.:learning it was imperative that they become aware of the resources available

-(i €., finanQial assistance programs) to carry on the recruitment.

Therefore

- -w\—“

the Arizona Chicano Mobile Institutes struetmred ‘a seminar to proz;de informa-
&

tion on Opportunities for admission and applitation procedures in-Arizona R

x : . N e

and the United States.

A

A

-

V\-—./ )

‘n

§ot
ri%fs, T
TR v




[

B both in graduate and undergraduate schools in Arizona and throughout the

'versities in Arizona, high schoolécounselors, and undergraduate senlors from

Chicanos tb continue their education intd graduate programs and that there was

13

l provides many shortcuts for facilitation._;- » , ' 7 (§ -

B The seminaf was conducted by the graduate recruitment officer of the '!C_>

LULAC Educational Center which provides services and information td Chicanos

v ’,

R, R R
United States. S o - o
- v 1 i . ‘. e
Qj'm The participants of the seminar .were graduate students from alﬁ;the uni—
; . . = . o

@ t

fthe-universities. Interaction from the-seminar revealed a deep ihterest from

P
1

need- for such a seminar to provide informatlon -on financial assistance,

o . &;
admissions, and appllcation procedures. "
l .
Therefore, to provide for this need LULAC's recruitment officer' the -

-]

/ .
bfinancial aid offi%er from Glendale Community,.and recruitment officers from 4,

‘e I » ’ .
Michigan State'University were used as consultantsito Arizona Chicano Mohﬂle :
»° . . e -
) - - > o . o , . L ) 5 b :’ ' ’\
Institute So provide on-the-spot professional. informdtion. . o 5.

From those Chicanos who were wishing‘to go to gr@dhate schools. it was'
'

discovered that they were not sure of which particular field. to enter and - '_A,

of the availability of funds to continue their education. ‘This is where the .
Center‘s program enters tﬁé picture to provide themselves as advocafes to see

how and in what manner to get them in, keep’ them there, and see them finish

successfully.. I

-y

To alleviate many of the drawn out application procedures, the Center

The seminar also broughé>out that, there are more areas of ghaduate

study'other than the usual fields of law, medicine, etc. With this in mind,

a national'program has been started‘by'the_Graduate Records Examination Board,'

»

on minority graduate Students. This service distributeshapplications sent to




. thom by Chicano sﬁndents interested in graduate programs to graduate schools .

B

in the United States seeking minor;\< enrollment. From thére, the graduate

programs act upon the applications which is a first step in ass1st1ng Chlcanos -5
’ .. ~ . DR ook

to atténd, graduate schools. .-
2 I : Y

o But once a student applles to the graduate school he next must look for

’ . R

~avenues: of assistance._ Thls topic was thoroughly d1scussed dur1ng the sem1nar.

The main area of support for graduate students besides the un1vers1ty f1nanc1§l

o . . . .
@ &

aid, p&ograms are found ‘in acq%iring graduate as51stantsh1ps, graduate ass001—
K * ) ‘J N . " .
. ates, and gesearch® assistantshlps. For- example ASU alone has 600 graduate - R
' }zﬁ N L assi tantshipS’avallable throughout the colleges on’ campus. The different
. . ‘ - \‘:
gt

j depa tments offer budgets of assistantsh1ps and the gu1de11nes in awardlng 7
.
thesé posltions. Because.there 1§ not a system thaﬁ,has en devised that can'T
be of equal fairness*to all student:s, these other progragcjf 'financ,ial assist-
anc%.have been establlshed to offset these indq 1t1es.“ - ’ . f‘ '
“l. - , S S -

°
o - hd

. MASTER COUNSELING CANDIDA‘:I‘E PROGRAM

éj' I The Arizona Chicano Mobllé‘Institute concerned to {;entlfy proven and .
ot @ . &

innovative solutlons to problems faced by Chicano students des1gned a seminar

/ ° . .

~

/ : to bring forth such a program. Chicanos. Por La Causa Master Candidate Coun- -
/ seling PrOgram is a graduate program in the community which has effect1vely
5 /'- dealt with the counsellng needs of the Chlcano student.’ The seminar was con—‘

/! ducted by Master Candidates prov1ding 1nformatlon on thghfollow1ng areas..

a) Adapting Ch1cano graduate programs to the needs of the communlty.
fb) Problems dealing w1th counseling and the Ch1cano student.

) Informationvfor opportunities in counseling and educational

programs. !
t

. 8 )
a -

« ——-The participants at the workshop were_administrators, teachers, coun-

°

1
L]
. LA
¢ e
RS o

T13-

024 : E




selors, and graduate students in the state, Theée participants were then .

. . ~ Py N /
o - given-the role as consultants. Their charge was to attempt to" deviaté from

the traditional ' As a tool, the R1naldi Needs Assessment Model by Rieardo -
o Provencio (See Appendlx D) was followed In this case, the participants
used the model to pinpoint and recommend possible solutions in the problems

directly concerning counseling and - ghe Chicano student. ‘The interaction of

Yo,
"\u

< . . this workshop" provided recommendations and solutions documented for public'

P d, ‘ usage. u(See appendix E)

o - ’,c

¢ ' -
An overall pﬁcture of the counseling situation in Arizona was given at

the workshop éthtistics show'that.in l969 the ‘ratio of counselor to student

. ~was 383-1. In elementary schools, a total of 148 Gﬁb students and only 52

B

i

£ counselorsi a ratio of 2, 847 to 1. Statistics also show that counselors were

not effective especially 'in dealing with Chicano students. Consensus of:the

group also determined that Chicano counselors are grossly under- represented

N

,at all levels of the Educational System. Looking at those few Chicano

»,counselors, we find that they will not only_haye/many Anglo-oriented stereb—

type concepts of Chicang students but als? prove to be incompetent in their

counseling abilities along with their Anglo,colleagues. Participants.

>
recommended: , ,

'Y / ) ~- P . . ~.
1. Replacemeiinof counselors who suggest to Chicano students that

college isMot for them and in turn channel them into vocational

.

/’training/programs; . ' -
2. Train_gualified bilingual, bicultural Chicano counselors who are
 aware of the Chicano movimiento and its aelation,to the Educational;
system. This is the definition of a;Chicano Change.Agent as

. described by one of‘the past graduates of the program and a consultant




/\ ‘ .’-v\ \. \
B ' to the workshop.
sonny Pena.) Another phas

j§w

thin the community those -

o

rained to work W1th1n ‘the 47 o )

This will create ‘a natural upward

//A N

A . - ¢ @

students in that system..

»u,

. b s ; o :
L Once the Chicano student graduates ‘hat does he do? Afe professional

- opportunities for the Chicano graduatef vallab1e7 . ACMI saw it important to

encourage graduate students “to prepare themselves thfbugh higher education
‘for administrative pOSitlonS in educationalfinstitutions. Because of 1nsb1—
tutional bafriers, many times there is not enOUgh st1mu1uscfor~them to do so.
With this in mind, the A€MI 1nst1tuted a p%eSentation on ‘the 1oca1 need for
bilingual professionals ip education. Thls ‘topic allowed for the d1ssemina—-

tion of information regarding opportunitles for- admlnistratlve positions in

-}
the Phoenix area.

@

‘The presentation was conducted by the director ‘of the education compon-—
. ent at Valle del Sol Institute here in Phoenix. He dealt with the profession—

al opportunities availablé to the Chicano educator, ‘Many pertinent questions
were raised, such as,'are there jobs for Chicanos? " The question was answered
’ ' S ¥ .

by looking at ‘statistics for two local elementary schgol districts with a
large percentage of Chicano students. The statistics revealed a ver}vlowaper—

centage of Chicano. administrators in these schools. Secondly, why is therz§
- ]

. - =15- S

026




) : L "ir bfuv - '
such a low percentage of Chicanos in these positions? This -was attriButed . .o

v to "majority attitudes and "our ‘owmn attitudes 5 Thds country has been built
e ¢ - - = Iy,
: on a philosophy -of exclusion which contributes to the low percentage of *

% e, .

- e

Chicano educatprs.. Aiso, our own attitudes about the profgssion{’the lack of

. ) information on the availaﬁilitysof jobs and the difflculties'fﬁﬁbpplying fbr . f )
, them are a part of the excluston. .jf ‘: I - . - i\;;: o ;gf.
~h ;i. Once the major problems were identified and defined, solutions were /}
’ .Prepared' .'i#- " .r \a ‘: « 'lyt N . ; ' \‘:i - ;. ’_,; . f:.:
.; l. It becomes important to utilize available affirmative action _ ».r}g s 3
i rograms However,»affirmatiVe actija documents ane ineffec— .
g{ : "- tive if the aggrieved party doesn t work with the community in.td‘;;“sf
- applying pressure« "This type of pressure is necessary to. in-rf_ . ﬁ_
y " suré that a district hires more Chicanos. - ’ v“,: S |
'.‘ ‘A }n the area of necruitment, there should be a concerted effort .
‘ . to 1nsure that recruiters dp their jobs in seeking Chicano . 4
- ' appllcants. Vita banks should be dev%loped with current files Y
S | on possible Chicano job candidates. -," .?; . - ) o ﬂ%
o | 3. There is a trememendous needlfor legislativé ppé§séfé'to.allow;;ffv- -
~ for bilingualaeducation. | , | ’ | - ”
.. Z: Ihere should be community pr;;sure (i.e., school boards,\parent
councils, community- organizations)“bn dlstricts to hire more
“s Chicanos. S ) e
7 o “~ ew N
Combined, these proposed solutidns can be*an'effectivefmanner of deal- COo
ing with the Situatioﬁ. ‘ ' f | ' Q!".. . - ‘i s
e Along these same 1ines;\suggestions were made to,Chicano graduates N
= .
applying for a job. It is essential that once a Chicano finds a possible job L
that he/she be prepared for that 1nterv1ew. These suggestions were,offered
T, . |

” ‘ -16- . ‘ ’ T i

. . | a‘)”?? "




problems.

N ‘ T . " E .
- - ) H . . C . . )
_ . . , N N )
3 \ . T . ' : ' L. /

in order of priority. S e e o

. A student'must have an awareness of the district.,

a) Know ethnic composition o~

IN
'

Les : . . e T ; :
b) Kn0w“distnict boundaries ‘~ o §*x’;,, - “'.

. e
[}
>

- c) Know number of students in a district *F‘-k .

s . R © R

h

- ,}- ; -
a)- ESL bidinghal etc. . . L ;f T ' o

4

2. .Be aware what special programs are available 1n‘that district.

B 3.' Find out the superintendentk phllosophy towards maJor issues in
’ ) : At 7

» . [ . B wol
. . . . W .
4 . . il
. : . " :
. . :

vdr team teaching or the traditional type7

education.

i‘a)- Does hev
. L

ﬁc;sKnow théBprincipal's philosophy.

.

W

. a) He decides who is going to teach 4in his séhool

‘5. Review protocol within District. ~‘ . : =
¢ - ; [ P
- | ,

) a) Questions concerning Edug¢ational Theory are very 8eldom asked
) : -

during interviews. It is important to the 1nterviewer tha® §§;.' \a

the'applicant understand the chain of[command‘within,the

school and the District. ;;" A

*

--D * .':’:’1.
: If utilized, these suggestions could make the difference of a Chicano

: . «<F
being hired (or not being hired) by any district. . , 7 :

In ending this presentation, certain strategies and recommendations were

N

made - ‘as to how, Wg as Chlcanos, should approach these types of Situations ahd

»

1. Have honfidence_in one's intelligence. i
’ 2, Accept the challenge‘of‘competition. . . '

3 Accept our non-Anglo background ‘as apgasset not a hardship.

° 4, Polish both 1anguages. o 1,4

.y .
\ . : .

N

‘ Jg@ : 2
e v’ . ‘
. i
’ ~




) . : - o

5. ‘gxploit with dignity our bilingual-bicultural advantages; :

' 6. Strive for a constant improvement of professionalism.

. 7. -Social exclusion is immaterial, but professional exclusion
“must comstantly be thallenged.

K}
-

| . . S . o
", - For further details on the presentatiom and information disseminated,

. see Appendices G, Hy I, J. ' ) |
T ’ . . . . ) 0

a

o ' FISCAL AGENT . . -

co.
°

The‘ACMI ‘for its second consecutive yeary wasbable to have Chicanos

-

Por La Causa, a local _community organizatlon, as a fiscal - agent. C.B;L.C.
) ' <« ) a
™ provided its bookkeeping and accounting services for payment of staff, con-

Y

sultants, ‘and operating costs. C.P.L,o. s services proved, once again, to
-\~ . -

be very eTfective, and oreatly facilitated our program efforts. : * Co
ror future funding of the ACMI, we strongly recommend that the "local

’

fiscal agent”\concept be maintained and utilized.
o ~ I

RN <. CONCLUSION - . e e

vThe last four years of‘involveBEnt withICMI have taughtkus.that change
in our institutions of higher «Iearning is achieved only“through a slow,'
tedious process. The 1nvestment that the National CMI Advisory Board and
/ﬁﬁr’the cooperating institutions, University of Colorado—Boulder Incarnate Word

College, Highlands University, have yielded effective results in Arizona.

The institutions have responded to the work of ACMI. Students are now more

aware of the importance of continu1ng their educatlon and of the 1mportant

‘l‘ CR

contributions .that they can make to improve the edudational condition that

o

-

Chicanos have faced.for2200-years. Parents have realized that’ their

- E - / " ' ] ~18-

IV PAY




@ .. ‘.
children s education will only imprqve through their collective efforts.

While all these gains can be seen, it has only been a beginning. The T
efforts of CMI and programs like it must continue at a leyel‘that'will

allow the following phases .to be effective so that the effort and resources’

. e K -

that haVe_been expanded in the*past are not lost. . . .
In Arizona, CMI had two successful Inétitutes, but one cannot help

»

wondsring'iflthe effecfiveness could have’been doubled if a few more re—

sources would have'been'available.

-
N

. In comparison to prev10us years, the most restrictive change that oc- =

curred in this year' s provram was he lack of stipends for the participants.

L

People were unable to attend from distant places and ‘the lack of monies was .

- 2 major reason for the non-attendance of many that had planned to attend.

It should be noted that our Institutes were held during the "energy

’

<

. ,' - crunch" that the mation was facing.
l- It would bé,yell to note that the problems faced during this past pro-
gram year in the coordination of the program between the Central Office and
the individuaﬁ?state programs were not as.great as in previous years.
The smoothness with_which CMI.ran can be attributed to the working

®

relationship between the_National Director and Highlandstniversity sta%f,
' ' &

as well as the work that the National Advisory Board did in their own
. . A ,

states.

The atmosphere of cooperation that has existed is oneﬁgccomplishment

o

. .

of which we canvall be proud

=19-
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¢ ACKNOWLEDGMENTS

t .
At the onset of the Colorado Chicano Mobile Institutes, l973—74 we

@

reviewed the administrative project goals and obJectives of which the first
priority was to contact community people of various professional and non-

" professional levels. The purpose of the ﬁirst meeting was to organize a

Goi’radé\Chicano Mobile Institutes State Adviso*y Board.
. .
From the time of the first Institute to the present, several personal

contacts were made with agencies and schools. We also remained in constant

[ ° —
contact with various educatiomal deciSion—making people throughout the
. 7
state. , ' ‘ . .
- . e e : 1
'State'Advisory Boarg meetings were held for preparation of the.results

- . z. N . k .
or possible outcome of the Institutes (see Appendix D). Both Institutes,

]
. - '* A\ ] . . .
we fe.elier‘el successful, many compliments were received, and much enthu-

4 © . . ’

siasm was diSplayed (see Appendix G) ) -

.

The State Advisory Board referred names of peEsons as poss1ble con-

sultants and speakers and was available to us for both Institutes assisting

a

as resource persons,.lecturers, and participants in workshops.
i A

ﬁr, Harry P. Bowes, Président of Southern Colorado State College, as a
board member, was especially helpful in'obtaining resource personnel. needed
« such as deans, presidents of colleges, universities, and superintendents of
schools throughout Colorado. Dr. Bowes personally signed each invitation
sent out. We appreciate and acknowledgevall of the efforts that the Colorado
State Advisory Board membérs displayed in making our Institutes a success.

Southern)Colorado'State College acted as our local fiscal agent during

the fiscal year~1973-74 with Mr. Don Genty as our local ‘fiscal officer.

-

\.

Mr:! Genty was very helpful in obtaiﬁing all that was needed. Office space,
. .

office furnituri: video equipment,; space to hold‘Institutes, and cafeteria

S .

. e o




- we hereby acknowledge our thanks and appreciations -

facilities were provided without cost by qur loca1 fiscal agent.

I3
-

'~ The General Assistance Center (G. A\C ) provided the Institutes with

‘very informative consultants, and it is with great thankfulness that we -

acknowledge their assistance. | - l ¢

Many organizations, agencies, and the‘66lorado State Department of
Education were: instrumental in helping our Institutes become a’successs

~ The consultants to our Institutes were of the highest’ quality and
s v :
were very successful in oonducting their workshops so as to keep the
> o .

interest of the part1c1pants at a very’ﬁigh level.

As for the. assistance that we received from the C.M.I. Central Office,

which we are convinced contributed greatly to the success ‘of our Institutes,

v : .
‘

COLORADO STATE AD&lSORY BOARD MEMBERS .

Dr. Harry P. Boweg, President
. . Southern Colorado State College
p ‘ Pueblo, Colorado 81081

B
o

Dr. Bruce Broderius
. Dean of the College of Education
> University of Northern Colorado . _ .
Greeley, Colorado 81631

Mr. Leo Lucero (Chairman)

an

\. -Colorado State Representative
e = v 109 Sharon=Place ,
'~ ™yeblo, Colorado 81006
/-} — Al
Mr. Conrad Romero” (Vice Chairman) /
, Assistant Director to Community Services
- State Department of Education
Denver, Colorado 80203
oo Mr. Félix Garcfa ] ' .
Director of Bilingual Educatio\\\ 3
San Luis Valley Project
Alamosa, Colorado 81101
Mr. Henry Trujillo
.Associate Professor of Education s
T Southern Cojprado State College
oo Pusgblo, Colorado 81001 ¢
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Aruitoxt provided by Eic:

Thearailure of traditionaI'programs has, during the past several years,
5 ’ \

incited interest, study, and the piloting of programs based on a new con-

1 o L .

‘ceptual framework draw1ng upon the knowledge of all educational disciplines.

The thrust of ﬁhis movement has .been twofold: 1) It seeks to organize edu-

v/

cational experiences around the language and ‘culture of the Chicano student

@
- -

o]

.throughout the southmest. 2) Qhe thrust of the movement has led to a re-

" @

examination of teacher education programs, the 1mprovemept of education to

.

meet the needs of "Chicano students in public and private 1nst1tutions of

edueation~throughout Ehe part1c1p§ting southwestert states. ’
*

0

The'Colorado Chicano Mobile Institutes intended to work within the con*f'

ceptual and emerging framework of the bilingual schools, the Chicano Studies
e

curriculum, and c1v1l rights legislation to give them impetus and to help in

v v

the design of new programs for Chicano students which hold some’ promise of .

v

breaking through the post—syndrome of failure. - .

] 4 .
. N

\ In an effort to.overcome the barriers disallowing full self-realization '

of non-English speaking students, the CCMI held two Institutes. The first o

one took‘place on November 17, 1973, and the second. bne was held on March 30,

1974. The first Institute zeroed in on identifying nroblem~areas that
. . / ; ’

‘

. ’ ~ '
Chicano students encounter through the present educational process. These
problems were identified and ‘'documented (see Appendix A). Consultants from
R

throughout the states of Colorado and New Mex1co were invited to help iden-

tify educational problems. The General Assistance Center, a federally—funded

 program housed at the University of Northern Colorado, prov1ded the addition-

al necessary financ1al assistance to pay honorariums to the many outstanding

AY

workshop leaders (see Appendix B).

Once thé«problem areas were identified, the second Institutes reviewed

’

i

o

<

’

3




-

s . A o » ) : . . . . )
. N . . . , o
c . \\ . a . - .

there is reasonable evidence that some awareness of the problems and some

and updated them in accordance with.those identified by the six U. S. Com-
§ . b
mission of -Civil Rights’ Report on Mexican *American Education. For years

)
. o

the Chicano community has been cognizant of these problem areas, but to some
degree has been pOWerless in instigating change dn the hierarchy of our edu-

cational system. This is one‘reason why the participants for both Institutes —_—

.

'were those that are in the decision—making processes at all levels of educa-

Co. N oty

-~ tion. Realizing these shortcomings, the second Institute provided personnel

that were well-versed in the drea of educatlonal problem—solving techniques.~

Dr. Thomas Fine, a specialist in educational problem-solving from LaVerne

‘ College in.California, provided the participantsﬁwith'problemrsolving tech- -
v 0 )

U

nibues during the second Institute. The”Tnstitute hopes to.}ollow through., v ;
) 0 .
" to see if fhese techniques are utllized throughout the state. Thus far,
Dr. Fine has been, a regular visitor to many of our school districts and ‘to
= . a
some of the institutlons of higher learning in Colorado. For further inves- |
tigation of Dr. Fine‘s program, see Appendix C.- ) v
Although it is very difficult to experience immediate visual ch;nge,f e

o
change can be predicted as indicated in another section of this report.

6:: N .
: ,INSTITUTE'PROCEDURES

PR X . : Q
- . S - .

. P2 gt
[N The Colorado State Advisory Board became a working group. The board

was selected from different‘geographic'areas throughoutithe state of Colorado,-

and it consisted of people from all walks of life (see Appendix D).OpMany

board'meetings to planv ach lastitute were held (see sample agendasvand

minutes in Appendix D) ';he program for each Institute was planned by the

Colorado State Advisory Board and 1ndividuals from the board partlcipated ) . -0
. ~ ¢ :

in ways and means of how to attract decis1on—making personnel from through—

.

,_24; ‘ : . - ' .
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Aruitoxt provided by Eic:

i

O

o
A - - oA
. - : ) .

outy the. state of Colorado to part1c1pate in the Institute. Dr Harry Bowes

-

signed the invitation letters to the partic1pants to make them realize that
R

o

this. was not ‘' anogher one of those Chicano conferences" (see Appendix E).
Many decisian-making personnel were present 4t both Institutes. '

_The programs'for<both_Institutesdwere formukated accérding to the goals

3 h

and objectives of the. proposed Colorado Chicano Mobile Institutes. ~Appro- ';

priate consultants for each problem area were provided (see "Programs"
Appendix F).

. Each of the Instltutes were evaluated by the- part1c1pants on dn evalu-

o ‘\ ‘

ation form (see Appendlx 'G) and by tﬁQ,part1c1pat1ng consultants via the

’ . o

. means of a letter (see Appendlx G). The negatlve evaluations” received in

.
a

the first Instltute were very helpful in the plannlng of the second Insti—

.

tute. Every effort to avoid the shortcomlngs of the firpst Institute were

+

made in the planniing of the second Instltute.

-

e CONCLUSTONS - ‘ o

It can be concluded that all of the‘goals and objectives of the -

a
°

Colorado Chicado Mobile Institdtes‘were met.. It can also be concluded that .
L ’ 0-‘

the CCMI was a compléte success. Although a direct association with what

changes are taklng place in the- state of Colorado and the Instltutes can-

% - -

not be substantlated, it can be said, however, that the Institutes played

a great role in these changes. :Some of these“changes that dre taking place

3

throughout Colorado are the following:

.
3

1. Change of att1tude of school d1str1cts 1n hiring practlces.

2. Implementatlon of blllngual/blcultural programs (see Appendlx 5.

o
-

37 School districts are holdlng inyservice programs for their
- : ’ ] . q ’ )

o -25-
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. . . '
teachers in the area of cultural awareness and language

development.

® 4. School districts and their respective'communities are working
Y

' together to solve problems (sFe Appendix L). ‘;.
‘\ﬁa 5. A bilinguallbicultural:majpi for the training of elementé:y
- teachers (see Appéndix J) is being impléménted ;E:SOuthern‘. S
Colorado S%atg Cdllege. A - -~\

6. A merger has e&olved between Headstart and School Diétrict {60
to make Headstart and kindergaften programs more sequential.

7. The return of special education students (mostly_Chicanos) tb

' éﬂithéa the mainstream of education. - ' ' ,

: : 4
8. The awareness of the need of new testing instruments for

children of diverse cultures.

s
s oA

There is some evidence that the above changés are'taking place in a

small scale. Needless to say, there are many more districts that still are

A Y

uhwilling to move in this'direction.A Much more needs to be dqne. .

" Our urgency and reasons -for refunding are well-documented by the needs

[
v

" that were demonstrated at our two Institutes. The lack of knowledge of the

. people in decision-making poéitions and the lack of communication between

- .

these persons and those who are striving for a better education for them-

.selves and/or their children is evident.

) . ) - .
A follow-up is very essential at this point to maintain the motivation’

of the people moving in the’right direction in.any-level of ohr”educaqibna/¢

i Lo e
L o o e /

system. . - o . /

~If we terminafe our program at this point, our efforts will have all ’

a

been in Vain,’but we are convinced that if we canm keep our administration

=26-.
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.in%Qrmed’and be~éVailable:to help theﬁ-solve their proﬂiems, then we will _
 f ot oniy be performing a service fof ;ur scﬁool syétems, Eut responding t:
/.-J/Zur.sﬁudents' needs. ’ i

/ ' Comments receivéd"froﬁ)all péhcernéd persons is ;hat ﬁe-neéd ggzg:of

what an Institute of this nature cam. do for the betterment of our school

systems throughout our state. ! ‘ ¢

”

Chicanos, lopg»dissatisfied with traditional public education, have
hegun searching for new means to educate their children.

 We are too traditional a people.to forget our cultural consciousness. *

 "We must look to our own culture to help us define education. and not allow
. ' \ N

g '3 ) ) ) .
another's culture to define it fgr us. We need more total undergstandin

of education and culture. _ . . °

We believe that through the workshaps of the‘CQlorado Chicano Mobile
Institutes, we_hav% béen able to realize the needs of our Chicano children
L] ¢ ~ . . .

and will be able to solve these problems.

-
[

e thask those interested persons who attended and exhibited their

1 v . Ll

a concerns to these problems.” It is people such as these from which our
. . ’ N S S L . ’

society benefits. . ' \

a

PROBLEMS IDENTIFIED IN NOVEMBER 17, 1973, CCMI INSTITUTE N

B

¢ »

1. What is the definition and what are the goals of bil}ggual/biculturaL
education? After agreement has been reached asi to thé above, how can
it best be promoted and implemented? '

: - ) S

2. 'What are the practices currently evident in our school system which are
negative to multi-cultural goals and also implant negative attitudes and
self-concepts in’ the Chicano student? How can these be best presented

* to those responsible for restructuring the school systems in any way

-+ that reinforce a positive attitude in the Chicano student in regard to

his own culture and also contribute to the understanding and advancement

of his society? , . ) o8

[ v

4 ) s




3.

4.
5.

6.

7.

" 8.

" 9.

g

We must define in clear terms areas where the system ‘has lacked response
or given improper résponse in fulfilling its own commitments to the vary
ing culture of America, particularly the Chicano. '

- What unique problems exist in our current counseling system in regard to
its relating to the Chicano student?
" How can c0mmunity complaints be more effectively presented 'to the school
system so effective changes will take place?

‘ L
What is the clear definition of Chlcano Studies and can we agree on its
objectives and goals? Do the present Chicano Studies programs meet
these goals and obJectives7 What ways can ‘'we validate its needs and
vdlues?, _ . :

What are the do's and: don'ts in recruiting and affirmative action?
How many minority programs-were started by Federal funds.?

Who takes the’initiative on affirmative action? -

10.” How can we achieve progress and initiate change .in a time of stable

11.

- 12.

13.-

14.

15.

. 16.

17.

18.

19.

emplpoyment and enrollment in our elementary, secondary, ap& higher
education system? ,

AY

Why is it important in Early Childhood Education to get through to a child ‘
~ at the very beginning of his education’ _ - ; :

Is it hard to teach a child at the beginning of his education because
his parents' influence has'already been set in him?

What can a citizen do to aid his state representative in obtaining
reform? v o oot

Are people hired in business or education usually from out-of-town? Is
there full participatidn from an in-state person who knows our problems?

Can a Chicano administrator f1nd his own. identity when he is put into
an Anglo society opposed by a Chicano community . £

Can a Chicano administrator be a community advocate andyet be called a
professional the community calls for? : . .

4

Is ‘the main priority to penetrate the system’

Should. the Chicano make a regional and national effort to remove the -
label "minority" in reference to its group? Does it have negative
implications? B '

Are IQ tests being improperly used and if so, what examples can be given?
What alternatives should the Chicano community suggest to the school
tem? Are the IQ tests the real problem, or is it the manner in which

. they are used?

@
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21.

'} 23.
24,

25.

20,

22,

26.

. : 4

A\

‘How can’'the Chicano community sensitize local school board medbers to
" their problems?. ' /

)

What can be done to improve the drop-out rate of the Chicano student?
What factors contribute to the drop~ocut rate? :

How many Chicano students in college are under Financial Aid?

Why aren't there more Chicano professors at tﬁis’college and other
°colleges throughout the United States? '

P

What are some of the unique problems concerning Chicanos at the college
level of education? ’

What kind of jobs ére waiting for a Chicano after heyis graduated from
college? ] : ' ;

What are the étatistiCS between the educational level and the ‘employment of
Chicanos in the professions of medicine, law, and other professional
fields? What is the Chicano professional's success factor in these areas?

! ’

Why can't we, the Chicano students, get interested énodgh to stay in c

_ college even if we know it is'important for a good career?

What kinds of criticisms are the Chicanos receiving from the general
American society and public? What are the causes of these problems and
what can be domne to correct them? ) !

What are the géasons'for students dropping out of college and what
positive steps should be taken? ‘ o

. _ . s .
How can we teach a student at the high school level to be prepared for
college? S ' '

[

What is a Chicano and how can we develop this understanding andACOncept

~ with the other cultural groups of society?< '

What ‘does the word "Chicano" mean since it has been more iegularly used
to date? ‘ ‘

Hoé'can the Chicano best chaﬁge~and improve the'sjstem,'and what efforts

can be made to reach common goals and understandings among La Raza so

that common goals and objectives can be promoted in a spirit of unity
and cooperation? ‘

-
K}
1

. RECOMMENDATIONS |
‘ . | \
I. Rationale for Recommendation on Bicultural and Bilingual Education
Definitions: o v ’ )
; Bilingual Education -~ the use of two languages as” mediums of %
\\ ‘instruction ,
\‘ . ' . , : -
o -29-
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Bicujtural Education - instruction an% xperiences which enable
. - a person to. fenction with ease and” comfort )
' _within two or more given cultures : T

i
-,

....Because to endorse bicultural education 1s to understandhazﬁ accept dif-

Al

ferences as a positive‘force in the continuing deVelopment of a society whicﬁ

prizes a wholesuie respect ' for the intrinsic w0rth of each individual

A

because to endorse bicultural education is to reject both assimilation-and

.

* separatism. The positive aspects of a culture can be realized only when there

a healthy interaction among diverse groups which eomprise theAnation s

Q\\‘
citizenry. Such interaction «an prov1de a means for coping with intercultural

' . -~

/
tens1ons that are natural and cannot be av01ded in a growing, dynamic society.

s :
h Bicultural education is a concept which aims at a heightened sense oﬁ being
- 2 i 13
and wholeness of society based on the unique strengths of edach of its parts,
-...Because bilingualism has the capability of facilitating a superior per— . \
2 ' ‘ i. .
2 . g formance- on both verbal and nonverbal intelligence tests. (Itzhas been re-

. : - - .
vealed that wider experiences in two cultures have given the bilingual child

¢ .

a mental flexibility, a superiority in concept form?tion, and a more diverr
sified set of mental abilities, in the sense that the patterns of abilltieb
developed by bi-linguals were more heterogeneous.' The Relations of . Bir i

w .
. - ‘

Lingualism to Intelligence by Pealgand'Lambert, (Psychological Monographs,

no. 546.):

IT 1S RECOMMENDED THAT THE HERITAGE, LITERATURE LANGUAGE, ARTS, SOCIAL AND;
POLITICAL SYSTEMS, VALUE OONTRIBUTIONS TO MANKIND, i.e., A REALISTIC VIEW
- 1

OF THE CHICANO PEOPLE \BE INCLUDED AND INCORPORATED IN ALL APPROPRIATE AREAS

OFOINSTRUCTION K THROUGH HIGHER EDUCATION.' . S




-
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II.  Rationale for the Implementation of Chicano Studies Classes . ‘f/fﬁy"
R . e . . K oL . . .
- "The basic findings of the Commission's study is, that school sys-
BRI - tems of the Southwest have not. recognized the richgculture and L .o
oL tradition of the Mexican American students and have not adopted
. policies ‘and programs which would enable those students to parti- :
 cipate fully in the benefits of the educational process. Instead, . : -
‘the schéols use a variety of exclusionary practices-which deny .
the Chicano student the use of his language, a pride in his heri- - -
" tage, and the support of his community...A second exclusionary ‘
- practice’is ‘the omission' 6f Mexican American history, heritage, Lo N
- and folklore from the classrooms of the Souﬁhwest. Exclusion of . -/
 heritage is generally practiced.in two ways - through the,cézt—‘
. books and through the omission-of course material and school _
activities relevant to Mexican Americans,” The study found'thap. i .
thé’ curricula in-most schools fail to inform éither Anglo or
Mexican American students of the substantial contributionscof i
the Indo-Hispanic culture to the historical development of
- Southwest." * e
(The Excluded Student: Report III of the United States
Civil Rights. Commission, May, 1972, pages 48 and 49)

. A s

IT 1S RECOMMENDED THAT A COURSE IN CHIGANO STUDIES BE IMPLEMENTED IN THE

CURRICULUM K THROUGH HIGHER EbU&A:ICN;-.THIS’CLAsg.woﬁLD BE OPEN TO ALL -
STUDENTS. THE CONTRIBUTIONS OF MINORITIES WOULD BE EMPHASIZED AND THE S
POSITIVE CRow;H OF THE STUDENT'S SELF CONCEPT WOULD BE A MAJOR GOAL OF - -
< THE CODRSE. THE TEACHERS OF SUCH CLASSES SHOULD BE QUALIFIED BOTH BILIN- - |

GUALLY AND-BICULTURALLY TO TEACH THE COURSE IN AN EFFECTIVE-AND COMPETENT

-

MANNER, S SR
III. Rationale for Recdmmendation on Individualized Instruction - A

e ’
. A

<

‘++..Because in individualizing teaching, the emphasis is on the studengﬁas a

13

4

. ' ' "
person, the teacher as a person, and the interaction that takes place b%tween

.

them; because individualization occurs when a teacher recognizes and responds Q'

° ~

to the emotional reactions of a learner as we11.$§ to his academic achieve-
. - . . ﬁ 4 - N

ment, his intellectual mistakes, or his mental déficiencies, i.e., when the
teacher responds to the student as a whole person and not jusE as a learner
N R = = +
LS ’ ° M N ?’ .
; ’ in a specific subject matter; because individualizdtion also occurs when the )

. . . [l
. ” .

- | | 31— » - .
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- 1Iv. Rationale for Recommendatidn on Testing -

- . ‘ ~
I . ' - . .
v .
/

-

|
teacher considers the pupil to be an 1ndividua1 with.unique perceptions,

values; concepts, and needs, and when he creatively fashions 1earning exper—
f

iences to enhance the pupils individuality; and because individualization is ; ' i

'meant’to lead to commitment and purpose, to sensitiv1ty of others needs. and
. ,‘—’\ : , .
to aﬂbreness of the demands of" truth and justice; N : - - _ .
e o ~ -

IiT If RECOMMENDED THAT INDIVIDUALIZED INSTRUCTION FOR EACH STUDENT BE FURTHER

EMP *iZED AT ALL LEVELS OF EDUCATiON.

)

-to foster the self-concept and personal growth of each 1nd1vidua1
student; . :

‘—to meet thehindividual-needs of each student;

'~to nurture individual student skills and abilities.
. . -
; =

"The true test of intelligence is not how much we know how to do,

but how we behave when we dom't know what to do....We encburage
_children to feel’ that the end and aim of all they do in school is
nothing more than to get a good mark on a test, or to impress some-

one with what they seem to know. We kill not only their curiosity,

but their feeling that it is a.good and admirable thing to be ’
curious, so that by the age of ten most of them will ot ask ques—

. tions,.and will show a good deal of scorn for the few who do."
(How Children Fa11 John Helt, pp. 205 and 207) , ' .

B. Yourman in speaking of a decision made several years ago in -
New York €ity to abandon group I.Q. testing in the city's public
schools, notes that almost half of the city's public school pupils =
mlght be called culturally deprived, having home and community ex- i
periences not whom their natitﬁhlearnlng ability is measured. e .

- problem of the normagive group ‘und the problem of the content are’
related. The types §f questions asked and the types of performances

.* required by standardized intelligence tests may adequately sample

~ the 1nte111gence of those similar to the individuals who are dissim-

| ° ilar in 1earn1ng patterns and in environment from those .upon whom

' the tes'ts were standarszed " . o . .

Accordlng ‘to Dr. Robert Leonettl, principal of Benet Elementary Sch001

‘Benet, Colorado* - . o ' ®
£l - 7\_/—\ .

-a big problem with I. Q tests is that they are normed to the middle [,

‘class, white American. - This means that many students who do not

‘fall into this category Wlll probably do poorly on such an 1I.Q. test.

) ., SR .
' I 23 ST '




Q

~ —there are some achievement tests that are being normed to differ- )
ent social ethnic, and economic groups, e.g., the Inter-American-
Series by Hershel T. Manuel of the University of Texas at Austin,
or the California Achievemeﬁt Tesgs., ~

’ .

~California, as a state, has done ‘away completely.with I.Q. tests:
and is relying more upon students' 'reaching learning objectives,
i.e., how much has been learned, not how much has been 1earned as
coﬁpared with other students..

i

| .
According to Fred Holmes, Director of Community Services at the Colorado -

State Department of Educatioﬁ °

~-a sigﬁificant number of school districts in maJor U.S. cities,
have drOppedwgroup I.Q. tests,

-three factors are known toVinfluence I.Q. tests as much as 30-35"

points. ‘ o oo ‘ !
’ ‘a. .Fear ’
- b. Practice in taking Eests\

‘. . g

c. ,High expectation of test results on part of teacher or
student taking the test. R : ~
‘ ' DA
‘—the major problem with I Q tests 'is that they have been used o w
to compare students-with each other. Any kind of test score
which compares students with each student‘motivates the high

achievers at the expense of the rest.

o

' IT IS RECOMMENDED THAT: BT | ]
" A. A MORATORIUM ON GROUP I.Q. TESTS AND EXISTING I.Q. TEST
- RESULTS BE IMPLEMENTED;

B. MORE EXTENSIVE USE OF DIAGNOSTIC TESTING BE EMPLOYED TO
DETERMINE LEARNING NEEDS AND LEARNINGwBROGRESS OF
) , STUDENTS, .

C. COUNSELORS AND TEACHERS BE ‘GIVEN IN-SERVICE UP-BATING
‘ IN THE PURPOSES, USES AND INTERPRETATION OF ALL GROUP. S .
TESTS USED IN THE DISTRICT AND STATE. . : oL

¥

)
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V.

\

s VI.

" Recommendation® Media Centers a

IT 1S RECOMMENDED TH&T:

N

FACH OF THE SCHOOLS SHALL ESTABLISH AN ETHNIC MEDIA STUDIES CENIER
3 ) - R

THAT REFLECTS THE ETHNIC MAKEUP OF THE ATTENDANCE AREA WHERE THE .
~ .
SCHOOL IS LOCATED. SUCH CENTERS WOULD SERVE AS A:

L} : °

P

1. DEPOSITORY FOR THE COLLECTION OF MATERIALS (FILMS,
. . FILMSTRIPS, BOOKS PAHPHLETS RECORDINGS TEACHER—
lMADE MATERIALS, STUDENT—MADE MATERIALS) APPROPRIATE

YTO THE CULTURAL BACKOEOUND OF THE.STUDENTS IN THE

SCHOOL'

¢

2. AXZOLLECTION OF COMHUNITY RESOURCES AVAILABLE TO THE

SSES. IN THE SCHOOL FOR THE~ENRICHMENT AND KNOWe
/ J
LEDGE OF THE VARIOUS CULTURES EXISTING IN THE SCHOOL

©

| NEIGHBORHOOD'

3. A SOURCE OF MATERIALS FOR CLASSES FOR USE BY STUDENTS
. AND TEACHERS; .
4. A METHOD FOR INVOLVING COMMUNITY PEOPLE MORE IN THE

LEARNING PROCESS IN THE ‘CLASSROOM.

Rationale for Recommendation on Recruiting

"The Colorado Department of Education shall encourage local edu-
cation agencies to recruit for multi-ethnic representation."
(Equal Educational Opportunity Policy Statement, p. 6) — N\

"Cultural exclusion is a reality in public schools of the South~-
west. This report has documented exclusionary practices in the
vital afiﬁs of language, heritage and community participation.
Until prictices and policies conducive to full participation of
Mexican Americans in the educational process are ado&ted, equal
opportunity in education is likely to remain more myth than
reality for Mexican American students.'

(The Excluded Student, U.S. Ciyil Rights Report III, p. 49)

[y
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IT IS RECOMMENDED THAT THE SCHOOL DOARD ADOPT THE POLICY THAT REPRE-
ssugATIVE GROUPS FROM THE CONMUNITY BE INVOLVED IN RECRUITHENT OF NEW :
TEACHERS. IT IS ALSO RECOMMENDED THAT A SPECIAL EFFORT TO RECRUIT NEW
TEACHEks WHO ARE AWARE OF AND SENSITIVE TO THE CULTURAL, SOCIAL, AND

ECONOMIC BACKGROUND OF THE -COMMUNITY.

(v

VII. Rationale for Recommendatiagzon Counselors and Guidance Teachers

"As a group, Chicano pupils do differ from Anglo students in
language, culture, and economic background. A large proportion

of Chicano pupils enter scthl speaking very little English or AN

with serious difficulties in using the language. In addition,
the culture, values and familiar experiences of Chicano students
often differ substantially from those of Anglo students and those .
on which the school program is based. The differences between the
background characteristics of Chicano gstudents and the language
and culture of the schools are major obstaeles to the educational
progress of Chicand pupils. ‘These discrepancies between the school
and the home are one of the main causes of the lower participation
and achievement leyels of Chicano pupils in school."
(Teachers and Students, U.S. Civil Rights Commission : .
Report #5, p. 43) A B o

"People discover their self-concepts from the kind$ of experiences
they have had with life; nbt from telling but from experience. »
People develop, feelings that they are liked, wanted, accepted, and
from having been successful. One learns that he is #hese things, -
not from being told so, but only from the experience of being treat-
- ed 'as though he were so. Here is the key to what must be done to
produce more adequate people. .To produce a positive self-image,
it is necessary to provide experiences that teach\individuals they
are positive people." - : o . S\— ;
(Perceiving, Behaving; Becoming, A SCD Yearbook, 1926, p. 53)

°

v )
‘ . v . ) V o " ' o R . -

IT IS RECOMMENDED THAT:

A. THE SCHOOL DISTRICTS ADOPT A POLICY TO INCREASE THE NUMBER OF
CHICANO' COUNSELORS AND GUIDANCE TEACHERS WHO ARE AWARE OF AND
SENSITIVE TO THE NEEDS OF CHICANO STUDENTS. ,

B. PARENT VOLUNTEERS OR STUDENT AIDES BE UTILIZED AS ASSIST:
ANTS TO HELP WITH THE PAPER WORK (EXCEPT WHERE CONFIDENTIAL
MATERIAL IS CONCERNED). THAT COUNSELORS AND/OR GUIDANCE
TEACHER INCREASED CONTACT TIME WITH STUDENTS. s -

C. AN EFFORT BE MADE TO INCREASE THE NUMBER OF CHICANO COUNSELORS

- IN ORDER THAT'FHE CHICANO CHILD WILL HAVE AN EQUAL CHANCE.

[}
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© VIII. Rationale for Recommendation on EEQ Officers

—

b

ment and advancement. ®

©

‘Equal Employment Opportunity Policy and Practices are a fairly recent

enforcément program. °HoweVe§, the effects of many years of,discrimination
. . ~
against minorities and minority groups, as well as women, often cannot be

& a - ) a

e ©

sweptSaway merely by correcting past discrimination policies.

In many instances, special corrective and remedial action ﬁe necessary

<

in order for minorities.adeWomen to achieve their’ rightful place in employ~

-

The Equal Employment Opportunity Commission was created by means of

Title VII of the Civil Rights Act of l964 (78 state. 241; 42 u. S c. ZOOOa)
<

. and became operational July 2, 1965. The Act was amended_by Congress: in

March, 1972, to providevbroader jurisdiction and enforcement'powers.‘ o

The”purpose of the‘Commission is to end discrimination in hiring,

firing, wages. testing, training, apprenticeship and all other conditions of

+ ~ L]

employment. The Commission participates in the development and enforcement
of the law, encourages and assists in uoluntary action by employers, by,

litigation brought under Title VII and related statutes or guidelines: |,

IT IS RECOMMENDED THAT SCHOOL DISTRICTS ESTABLISHAAN ADMINISTRATIVE
POSITION OF "EQUAL EMPLOYMENT OPPORTUNITY" COORDINATORS. THE DUTIES, OF THE
EEO COORDINATUP SHALL BE: TO DEVELOP ANNUAL AFFIRMATIVE PLAN OF ACTION WYTH

SPECIFIC GOALS -‘AND TIMETABLES. OF HIRING EDUCATORS IN THE TEACHING PROFESSION

‘ESPECIALLY WHERE THERE IS AN IMBALANCE OF TEACHERS AND ADMINISTRATORS. HE

SHOULD ASSIST IN REFERRALS AND APPLICATIONS, PROVIDE TRAINING AND WORKSHOPS,
AND BE RESPONSIBLE FOR THE IMPLEMENTATION OF THE EQUAL EMPLOYMENT OPPORTUNITY

PROGRAM;AND ITS EFFECTIVENESS. HE SHALE:PROMOTE EQUAL EMPLOYMENT TO-MINORr

' ST =36
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ITIES AND WOMEN WITH THE ‘COOPERATION OF ‘THE ADMINISTRATION AS SET- FORTH

_UNDER TITLE VII OF THE.CIVIL RIGHTS ACT. HE WILL ASSIST EMPLOYEES, TEACHERS, K
, e b .
OR INDIVIDUALS WHO HAVE REASON TO BELIEVE THAT THEY HAVE BEEN DISCRIMINATED

AGAINST. : ! ;

o

o

A COORDINATOR WILL INVESTIGATE ALL’CASES OF DISCRIMINATION AND TAKE & .

a

LEGAL ACTION UPON-REQUEST OF THE INDIVIDUAL. HE WILMFAMILIARIZE HIMSELF

i o .
WITH CURRENT CHANGES OR DEVELOPMENTS AND CLARIFY HE: G PROCEDURES.

\ : N | yo N
IX. Recommendation: Advisory Panel for Business and Industry. o ’

. . . ' ) ' . ﬂ' . ) ) —
IT IS RECOMMENDED THAT AN ADVISORY PANEL OF PERSONS FROM BUSINESS, ENDUSTRY
-

AND THE PROFESSIONS BE SET UP TO BE AVAILABLE FOR INPUT INTO THE CURRICULUM

IN ALL LEVELS ?F EDUCATION IN THE SCHOOL DISTRICTS. ' ’ .

- g" ' R N ¥4
X. Rationale for Recommendation on In-Service Training
"Public education is committed philosophically to the respect for 3
cultural and racial plurality as a significant value in.our American
way of life. Studeqts need to develop positive, personal,* and cul-
tural identities which will enhance their self-concepts thereby
assisting them to merge successfully into the'mainstream7éfﬂkmeripan
society." : - . .
(Equal Educational Opportunity Policy Statement, p. 1)

"Teachers must be aware of concerns being expressed by different »
* groups; likewise, they mugt perceive clearly the cénstructive impact .

of dissent. They must become staunch believers in the potential

strength to be derived from an American society compoSed of varying

ethnic, racial, and cultural groups. Teachers must also bgcome deep- -

ly aware of their own feelings and master the skill of feeling what . ,

others f§eel." T 4 _ v _ ]

- (Equal Educational Opportunity Policy Statement, p. 3) . //\.

. 4 . L
IT IS RECOMMENDED THAT: ' _ }

- THE SCHOOL- DISTRICTS DEVELOP, SPONSOR, AND PROMOTE A SERIES OF REQUIRED

o " - .
. INSERVICE TRAININGiSESSIONSiFQR ALL DISTRICT ADMINISTRATORS AND TEACHERS TO

N - /\ )
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- XI.~ Ratipnalq for Reifmmendation on Awaieness in qutﬁral Exclusion

o

© .

DEEPEN THEIR UNDERSTANDING bF AN APPRECIATION FOR THE STUDENTS THROUGHOUT
k) " o A E e v’ . .
" THE STATE. ' - : - : S

.

[2] °

o

- "The suppressiorof the Spaﬁisﬁ iaﬁguage‘is'the most overt area
of cultural exclusion...In spite of the fact that nearly 50 per- .

<. ° cent of the Mexican—Amerxican first graders do mot speak English
N as well as the average Anglo-American first gradets, they are -
often compelled to learn a new langauge and course material in .
that lapguage simultaneously during the first year of their edu-
cational experience...the exclusion of the Mexican-American.
community is the third area of cultural exclusion examined by the |
Commission's study...Teachers and administrators utilize notices
‘sent home and PTA meetings most frequently, as methods of commu-

the SoNthwest identify Spanish as their mother tongue, only 25
- gercent of the elementary and 11 percent of the secondary schools’
N send notices in Spapish to Spanish §peaking parents. .This auto- ~
matically excludes a.large segment of the population and has the
‘effect of-denying equality of educational opportunity to Spanish -
surnamed pupils, according to a Health, Education and Welfare v
memorandum. Until practices and policies conduc#ve to full
participation of Mexican:Americans in the -educational procéss are
adopteds, equal opportunity in education is likely t® remain more
myth than reality for Mexican—American students."
" (The Excluded Student, U.S. Civil.Rights Commission
Report No. 3, pp. 48 and 49) C 'q

. nicatigéQwith parents. While an estimated 4,000,000 persons in

S .
"IT IS RECOMMENDED THAT : ‘"
’ .

AWARENESS INFORMATION SUCH AS NOTICES SENT HOME TO THE PARENTS FROM-A SCHOOL
) off . ’ ) . X
WLTH 20% OR MORE PHICANO ENROLLMENT BE PRINTED IN SPANISH AS WELL AS ENGLISH. )

«

XII. Recommendation: EXpulsion Panels and Drop-out Rates o '

o _ @

Ro

' IT 1S RECOMMENDED THAT PARENT ‘PARTICIPATION BE INCLUDED WHENEVER -
EXPULSION PANELS ARE FORMULATED, AND THAT PARENTS HAVE THE RIGHT TO HAVE
SOMEONE OF THEIR CHOOSING TO ASSIST AND/OR REPRESENT THEM ON EXPULSION ]

PANELS . ‘ ) ' ' - -




XIII. Recommendation: Dro'p-outARate.s L « » o

SR ' . IT IS RECOMMENDED THAT:GETTING PEOPLE WHO IDENTIFY WITH THE CHICANOS.

. (NOT JUST PANISH-SURNAMED PEOPLE) 'CAN BRING ABOUT A MEANINGFUL CHANGE

-'I’HEREFORE HIRING OF THESE PEOPLE MAY SOLVE THE PROBLEM BY COMMUNICATION o

'BEIWEEN THE DROP-OUT AND THE COUNSELOR, IN ORDER FOR THE DROP-OUT TO REALIZE

.
o

- THAT HE IS- ACCEPTABLE TO SOCIETY AND THAT HE CAN GET FURTHER IF HE DOES STAY

- 1
’

IN SCHOOL.-

B
.
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PREFACE

There:is much'evidence to support the fact that the early’explorers and
"settlfys‘of the area wetggqy of toda; as Nevada were Spanish, or at least,
-spoke Spanish%q As we travel about the state we find many areas: and townships
,bearing Spanish names, the most famous of which is probably Las Vegas, the
.meadows. This ‘land which was a Mexitan possession was Tound to be rich in

ore and precious metals, and this demanded manpower to work the mines. Much

of that manpower was provided by Mexican laborers who made the °long, hard

. '4 . ¢
journey across the deserts of northern Mexico and Arizona Qnto Nevada.

Descendants of thise early pioneers ‘are still to be found in both the north-
ern and southern parts of the state. -

-

Today there are other industries that attract the Spanish—speaking to
Nevada in great numbers and those are the dairy, farm, and hotel industries.A
It may come as a great surprise to some to discover that Nevada has a "migrant
: problem'; or that one of the pressing issues facing the Spanish-speaking
'_communlty is d1scrimination against Spanishrspeaklng in the hotel industry,
or that the transporting of illegal allens (mostly\Spanish—speaking) to work
the farms and\fields of Nevada is big business. ‘ |

Statistical information on the Spanish-speaking in Nevada is hard to ' v
' come by and grossly inadequate when found. For example, the 1970 U.S. CensuS/—f”/"“///
reported that Nevada had 27,142 Spanlsh—speaking residents out of a total
population of 488, 738 or approximately 5.6% df thettotal po\u]ation. However,‘
in a recent legal court action brought about by the Mexican—American Legal
‘Defense and Educational Fund (MALDEF), the U.S. Census Bureau admitted that
it had undercounted the U.S. A. Spanish—speaking population by 1. 5 million.

Census figures reported by private organizations such as the Economic Oppor—

0 . S .
42~




tunity_Board (E.0.B.) of Clark County, and the Nevada'Association of Latin
Amerigansﬁ%NmA{LéA.){ tend to confirm the fact’%hat the Spanish—speaking~
ﬁopulatidn of(@evada is grossly ‘undercounted which hasvdetndmental social,

~economic and political results. The Nevada Employmeqt'Security ﬁépartment

s . . ' M
: .

In the area of ei'éation we caﬁ.expressly see the results of a popula-

on undercount. Sipce population figures are needed %o‘pian and ‘shape égo-

this is logical. However, when the situation exists, as it doeg with the,
Spanish-speaking that Programs are designed to fill the needs of a segment
that is grossly undercounted, it naturally follows that those programs. will

be grosély inadequate.{ This situation exists .in Nevada today. Coupled with

. -

speaking in Nevada. The 1970 U.S. Census reported 5.6%7 of the total state
. e \id .

population was Spanish-speaking and 5.7% was Black;‘yet in the Fall of 1970
. R 5 o . ; N . 4
Elementary and Secondary School €ivil Rights Survey, it was reported that
12.8% of the total public school population was‘Bléck and only 5.1% was -
~43-
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o “' Spanish—speaking.' ‘lol‘ - . .'_ | o j' \‘ | o \
‘ This year "Nevada was fortunate to be included in a grant to study the
problems of the Span1sh—speak1ng in Nevada and ta deal with the mechanics of
. change so thaf recommendationswbrought about by the Nevada Statg.Advisory
Council, consultants, educators, students and all participants in;the Nevada
A3 'Ch1cano Moblle Institutes could be 1mplemented. Two Institutesnnerevheld;
w: . one in Las Vegas and one in Reno which.represent ‘the largest population

e o F
centers of the state "and ‘are’ the sites--of our. two ‘major campusesuof the

- University of Nevada. Much preparation and pre—planning was necessarf)to

1nvolve as many key commun1ty, school di t, universlty and state per—,

™ H ‘
sonnel as poss1ble, in order to assure t-at"the real issues were discussed
recommendations made, and action taken by these key policy makers of odr

educational‘system. Workshops, panels and lectures prov1ded the background

»

9 for frank and open d1scuss1ons of problems@facing Span1sh—speaking studegts
( .

-~ o

in h1gher education and lower education systems such.as. lack of curriculum

mater1als to reflect the realities of ethniQ group life and grOup identity

~

in * Nevada, no- .real commitment on the part of the Univers1ty of Nevada ‘to an

.ethnic studies program, lack of sensitiv1ty and awareness to the special

4o

o
,

needs of the Spanlsh—speaking by the University, School Board of Trustees,.‘
N . . » : v, . P
Regents, 4nd State Education personnel lack of state funding to finance‘

bilingual and picultural programs, and the lack of bllingual bicultural

eachers in both the school d1str1ct ‘and university systems. ther pertinent

areas ‘were touched upon also but these seemed to be the areas’ of most con-

-

cern and for which solutlons should be immediately sought. QSome'of'the

recommendatlons generated from the panels, workshops and general discussions

included opening the doors of communlcation between the- Spanish—speaking

community and the School Board University and State Board of Education

-

“
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through the implementation of an Advisory Committee to these institutions inj

all matters relating-to bilingual bicultural education. 0f equally high -

priority was the setting upjof programs within these units of education to’.

enhance intergroup,relations, to iminish group conflict and establish good

' relationships between these uni s and their surrounding Spanibh—speaking

t]

communities. Perhaps, the strongest recommendation was to assure that in

the 1975 Nevada State Legislature the necessary 1egislative changes would be o

made tﬁyzo;QECt‘the wrongs extant In our educational sygtem in regard tp the
:Aspanish—speaking ‘ | | |

| It is to the credit of the Chicano Mobile Institutes that as a‘result
of the Institutes heid 1n La§ Vegas a&d Reno, that not only did it provide
the vehicle for a first real coming together of the Spanish—speaking commun-
1ty and the educational structure of Nevada to d1scuss, recommend, and i -
implememt solutions to problems faced by both units, Jbut /it also set the
stage fggﬁ; f1rst presentation of Spanish—speaking gr1e ances to the State

. -

. Board of Education at a regular bus1ness meet1ng for discuss1on and recom-.

>

mendations. Furthermore, through the efforts of people 1nvolved in the
'Ch1cano Mobile Institutes, in both the southern and northern parts of .the
state,mf&r the f1rst t1me in the history of Nevada, spec1fic resolutions
were pasbed at the State Democrat1c COnvention dealing with the needs and
problems of . the Spanish—speaking in the state » Which will br presented to

the Legislature next year . (1975) for legislative action.

17 .
. \

It‘lS the . general feeling of ak*rfhose 1nvolved ‘that the Chicano Mobile

s

-Institutes have been a tremendous 1nstrument oﬁ innovative change in the

"state of Nevada, .and that all efforts should be made to assure its continu— ’

» v,

ance as a means of prov1d1ng a vehicle for further educatlonal and social
R a r” L. '_4.
reform.
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T ed and PIr sentéd to the entire body on February 9 in Final Remarks and

State Advisory Council.

L

T ' " FIRST C.M.I. INSTITUTE -
- 1AS VEGAS, NEVADA I
’ - February 8-9, 1974

. 4 )

The first Institute was held. in the Educafional Auditorium at the

lead rs, c1ty, county’ and state officials4 members of the governing and

& ]

administrative staff of the university and.school district, and interested @N

i —

students. It was found that, generally, invitees who were unable to attend

in mést cases sent representatives so that all iey educational and civic
. - . F .

-

units \were well represented.

e first.general session was‘initiated by a presentation on Bilingual/ '’

- 3

B1cult ral Education in Highex Education by Dr. Atilano Valencia, Chilrman -

~H3

fepartment of Education at New Mexico Highlands University. The

’

of the
. E 4 ! o
multi-m dia presentation was followed by a question and answer period which

Z?
s a format for topicsoforﬂﬁurther dlscussion in the. small group work—
shops 1n\the follow1ng day (see Agenda, February 9, l974) A list of topics

dlscusse is attached. From these discuss1ons, recommendations were develop—

t

Recommendations as goals and objectives to be 1mplemented by the Nevada

0 -+
‘,'

LA

The p esentation by Dr. Peter(Garcia,“ASsociate Académic Vice President

of the Untiversity of Utah Chlcanos in ngher Education, followed ‘the same

format as m htioned above and prozed,to be the h1ghlight of the day because

- b.-
of the contr versial nature.of h1s material. His v1gorous and neatly out-.

lined present@ation stimulated those educators present to respond vehemently




LY

This enthusiasm for answers to‘questions raised by Drs. Garcia and

Valencia carried over, into the afternoon session which found a panel of - .

community leaders and educators in,2 spirited debate on local educational

‘issues. The drama was heightened by the walking out of one of the panel

members’ in reaction to statements by one local educational administrator.

A list of recommendations evolving from this panel was also developed from

later workshop discussions.

-

L] ' '

The highlight of the second day of the Institute was a presentation by‘

the Honorable Lt. Gov. Harry Reid of Nevada, a long—time champion of educa-
&

tion and its role in the community.’ His efforts on behalf of the Spanish-

peaking community were instrumental in seeing that recommendations made at

. . '

~the first Institute were included in the resolutions developed at the Demo—

cratic State Convent;on in*Reno for presentation in*the Nevada State Legis-

0 ~ Ce L
. .

laturein T975.  © o, .
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) o ' DISCUSSION SESSION .

)

The following are the documented problems of the Chicano stu?ént i; the

educational, system of the state of Nevada: N J o

1. Lack of empathy toward Chicano étudgnts by top educational ahd’ admini-
" strative personnel. . . . - ’ DR

2. - Elementary and secondafy School systems are'reSponsiblg’fo

Chicano college students. A . ‘\\\\\//\;

3. No real commitment  toward the ethnic studies program at the University
' of Nevada, Las -Vegas. ‘.

4. "‘Means must be found to get more Ang{os in deciéion—making&positions to
caqme to these conferences in order to give them information about R
Chicano prospectiyves and to -create support for reforms. '

« .

5. _Cbmmdnity should support Chicano students in all 1eveis, and help them
attain their objectives. | _ '

6. The state of Nevada 1aéks curriculum materials to reflect the realities
of ethnic group, life, and group identity -in America.

7. The-inabiiity of the Clark County School District and the State Office

~(: of Education to attract bilingual-bicultural personnel.

Y

L4

8" The insensitivity of the Board of Trustees to implement gsuitable programs.

9. ~The use of American College Test (ACT) score fequirements excludes many
Chicano and minority students from entering the Nevada University system.

v

10. Needs for state fundipg to finance Chicano Studies and other bilingual-
bicultural programs. ' ® :

4

v
. : " . _ o .
~11. -Need for professional teachers committed to work toward the betterment

of Chicanos.

1#. Violence is the best way to attract attention. -

o . .

13. The .lack of a noticeablé'thcano population.
14, Racism is the.core of the problem.

o 15. Stereotyping the Chicano stugents: That all Chicanos are bilingual and
that all Chicanos speak Spanish.

N : T
RECOMMENDAT IONS - _ : , ,

°

The wing were the recommendations made from the participants of the
first Chicano Mobile Institute held in ‘Las Vegas, Nevada:

1. Devising new curriculum materials to reflect the realities of the ethnic

LI

—48-




. ¥ y y » 13
S @
group, life, and group identity in America.

LY @

2. Raising the eonsciougness of teachers and other school personnel to be
7 more fully aware of thelr own feelings about their own ethnic identity
as well as that of their students. . < :

3. ‘Designing ﬁrogramsuto.enhance intergroup relations, diminish group éonf ’
flict and establish relationships between schools and their surrounding
communities. I : _ : TN

N .
-

4. "Research generated in the area of bilingdél—biculfﬁral programs.

5. New forms of teacher training, both pre-service. and fn—service, will
determine the suc¢cess-with which the new cyzriculum materials are
utilized. ‘///’ys{

6. Hiring more bilingual-bicultural personnel at'all levels of the educa-
tional system. ‘ ’

4

7. Need for state funding to finance a Chicano Studies program.

8. Need for Chicano awaﬁgness programs aimed at tqp'administrative personnel
~within the Clark County School District and St%{g Office#of Education.

9. The Clark County School District should have the means to ascertain the
level of a Chicano child's linguistic ability. - o

10, Get ready for the 1975 Legislature vhere we can try to implement some
legislative changes. ‘ | ~

-

11. Set up a committee ywithin the Clark County School District to advise the
Digtrict on all matters relating to any bilingual-bicultural programs.

12, Organize the community to better achieve the goals of the Chicano students.

. 13. Start implementing an extensive English as a Second Language program
wilthin the school district. : ’

@
<

SECOND C.M.I. INSTITUTE
RENO, NEVADA
March 8-9, 1974

o

The second C.M.I. Institute was held at Thqmpson Auditorium, University
. . ) _ b )
of Nevada, Reno. Although invitations were sent to many key civic and
educational pefsonnel, attendance was limited primarily due to inclement
. - N

weather and the energy crisis. Those who did brave the veather and gas

shortage represénted a good segmenf of the local educationaluéystem.

-49- ' . .
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Dr. Petgr Garcia of the University of Utah had been so effective at the

‘first Inst tute that he was agked to repeat his presentation with the same
as interesting to note that many of the same recommendations

o

restlts. I

* resulting from the first Inst%tute were re-stated in Reno which led one to

[

believe that there were some nniversal problem areazﬁaffecting the northern
and sputhern parts of the state as far as Spanish-speaking students in
higher education were concerned. These probleme can berfonnd in'the list of
discussions and recommendations resulting from the second Institute.attached
to this report. .

>
Eveﬁ}thOUgh the attendance was sparce, those attending displayed an

w

, ~ _
intense interest in problems raised and solutions developed as was evidenced '

2

bv the panel and group discussions. Recomnendations developed from this
'Institute were incorporated into a presentation delivered to the State Board

of Education who showed an interest in seeking relief and solutions to prob—
° lems of the Spanish—speakigg students.

Perhaps just as 1mportant was the fact that valuable contacts weke made
with key*educators in the nonthern part of the state who are instrumental. in
guiding the educational system in Nevada and who, because of their distance
from the southern half of the state, tend to be isolated and insensitive to

the needs and problems of the large segment of Spanish-speaking found in

southern Nevada. - ’ .

0o

°

. =50~

2067 o )




-

PROBLEMS BROUGHT UP BY THOSE WHO ATTENDED THE RENO INSTITUTE ‘

The following are -the areas which the participants felt were very important
at the Reno Institute. , - . o

°

) l; Thare is a lack of support by the Washoe County School District toward -,

the Chicano student. v )
2. How can we motivate the present generation of adult Chicanos.

3. What is the role of Title Iy and how can it help the Chicano student in
the Nevada Educational System._

4. How can we motivate Chicanos in Nevada.

5. Llack of visible identifiable Chicano population in the northemn part. of
the state. : \

6. The Chicano students that are having problems in school are attending

’ different schools._ _

7. The school district is reinforcing a negative self—concept in the
Chicano students.

o

. 8. Remedial education is used as a dumping ground for Chicano students,
. { . .

K 9. Parents are less often involved with the school district.

9

10. Chicano students are under the impression that nobody cares about them.,

bll. There is no bilingual-bicultural program in the Washoe County School
District.

12. The main problem is that the school district really believes that there
is not a Chicano prablem in Washoe County. s

13. The problemris ‘that a great majority of Chicanos have lost their native
language and“éulture. - -

14, Chicano students are_to?ﬁ by teachers not to speak Spanish on scheol

* - ,grounds. .

°

RECOMMENDATIONS

The following were the recommendations made by the participants at the Reno
Institute: :

1. The State Office of Education should pull out of the personnel system.
3

2. The State Office of Education should be appropriated its own line item
r . budget by the Legislature.-

~51~
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3. Develop an EEOC curriculum project. L_

b 'DeveiOp a state wide Advisory Committee to evaluate the needs of the
Spanish-speaking students and report back to the State Qffice of

Education.
. ‘ n 3
: 5. Furthér develop the existing English as a Second Language program to
' cover students from elementary to secondary school. . S
S B R4 /

6. Develop a massive on—g01ng program in the area of cultural awareness
for “eachers, trustees and admlnlsgrdtors.

7. Start an information system so that the Chicano education proBlems can
be presented to the Legislature. . . .

8. Formulized commitment is needed by the Chicano community, State - Office
of Education, and the Washoe County School District, toward the problems
of the Chicano in education.

9. There is a tremeﬁdous needlfor a bilingual, bicultural program.

10. The problem of the Chicano student must be faced up to by the school
district, not 1gnored 7 . -

Q
o

11.. Attack the present educational system from -within.

12. Evaluate the political structure within the state of Nevada. See who
the-decision—making people are.and how they can help the Chicanos.

.13, Dlscourage spec1a1 education and replace it with b111ngua1 bicultural
education.

14. The ESL (English aswa Second Language) program—is inadequate if it leaves
out the Chiicano culture. : )

- 15. Members of the community feel that the ESL teacher should be bilingual
and bicultural (at the present time the ESL teacher does not speak
Spanlsh) v

16. The Chicano students are belng deprived by not being taught the nat1ve
language and ‘culture

»

17. The problem of the Chicaﬁo in education has never been defined in
Washoe County. ' : \\

18. The Washoe County School District has no prov1s1on for testing and
trying out new ideas and programs.

19. The Washoe County School District has not overly shown the Chicano
community that it is 1nterested in helplng it solve educat10na1 problems.

20. 'Teachers should have some type of cultural awareness if they are teaching

ESL. _
/ | :
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. ‘ .
.The school district does not realize that it has a great deal of pro-
fessional resources at its disposal within the Chicano community.

)

The Chicanos are on the bottom of the school district's priority list.

The Chicano population should get involved pbli&ically to help remedy
.the problem. - . ¢
: . ) ' : !
.24. The Anglo model being taught in the school district is not a good model
Jbecause it excludes the cultural differences.

25. There iS'nO‘étatistic, and/or information available that identifies the
> problem of the Ch¥cano within the educational s§stem.
. . o
26. The Inter-Group should be kept intact and definitely should not be
abolished. , o . .

.

N,

" CONCLUSIONS

L

The educational system in the state of Nevada is not meeting the needs
of the CHicano/ﬁatino students. In essence, the power to build and shape

minds has become an 3dhdemic responsibility within the four walls of the R

] A . <

institutions, the institutions thatJoften‘are%not availébie to the Mexican-

N .

(
Americans in the community, ’ o

The need for relevant educational experiences -is one of the most impor-

tant features of the contemporary Mexican-American movement. New ¢urricula

’

should be designed to influence a‘%ﬁudeht's personal-experience and his

¢

identity and by so doing; reveal to him the diverse_aspects of himself and

‘his community. %ﬁe goals of the curricula should be parallel with the

»
goals of education, since we are also seeking educational reform which)Would
ptovide for the student who needs reinforcement to effectively prepare him

Nt

in dealing with the system and still retain his Mexican-American identity.

It is felt that the above statements Justs an urgent need for national

refunding of the Chicano Mobile Institutes.
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~
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4
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o
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~ support throughout the préject year.

o
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.
-

‘The State Advisory Board has been a working board, and the infprmation '

- set forth in this paper is the géheral consensus 6f»the board and ,all ‘the

.

participants. o ‘ o y

’.
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Education, Uﬁiversiﬁy of_New Mexico; Nate AfchuLéta, Directér of E;rly
Childhood Educationm, Univérsity ;f}New_Mexicb;'DF.'Rupert Trujfl;;, Dean of
StudentS,OCollege of Education, Uni§érsity'of New Mexico; Mr;abﬁis Trujillo,
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Nationél Task Force dé 1a'Rééa, University of New Mexicoj; and éll_the parti-

cipants listed in this’ﬁPaper"._ Special thanks also to Sr. Albino Baca,

Southwest Chicano Mobile Institutes Projecﬁ Bﬁrector,,for his continued
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Anjustices in our e

INTRODUCTION TO 1973-74 "BROWN PAPER" .

. - . 7 ..

This "Brown Paper" is an attempt to "open up the eyes", so to speak,

of people who have ;g;”so_many years, neglécted, or refused to see the
cational system of:minority students in general, and

ChiCano'students in particular. For many years Chicanos haVe refused to

-take an activa part in eddcational revolution or change and because of

. this’ haVe allowed the existence of ‘an educational system that_not only has

not educated the majority of Chicanos but has actually hurt them. This f

A

| inacuivity and lack of invo¥6ement has denied the Chicano access into the

mainstream of American life,.a.social structure where self-worth is deter-

mined by how much money one has or the car one drives, or one's address, ’

l

or one's clothes, or one' s ability to spend. Lacking financial worth, one

ﬂas lacked personal worth. Moreover, the Chicano has been willing to

\

accept society s value definitions and has learned’tO‘consider himself a”

i

failure. f o

¥g;71t is fortunate that there have been some change agents .involved in

curriculum change. These change agents have taken on different roles, but
however different, they have brought about change. Many'times when _extreme

* actions are taken, they are criticized by many, including many Chicanos,

but shortly thereafter Federal monies are released for improvement -of

education, We, as Chicanos, collectively have not stood up and demanded

»

equal rights, equal protection, and equal education until very recently.
Even now, we still have not really gotten together to plan out strategies
in- terms of how to make an organlzed demand. In a state where we make up
almost half of the population we, as Chicanos, should take tﬂéylead and

control our own destiny in all areas of .government through education.
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Education in this state should reflect the bilingual/multicultural neéds

LR

of the general p0pulation. ‘We need to stop using education as azmeans to

Change our children as well as ourselves into something we don't want to
. &

be. We'must realize that we like what we are, bilingual/multicultural

people, .and demand the education, not only include this but promote it.

Chicanos are not inferior when it comes to learning, it is the learning

1 .
process and the educational structure of the syst iﬁgbat is inferior® o
: . : A .

. ) . . X'} »'\
The sooner-we admit this fact, the sooner we can change the educational

]

Fsystem This thought is in keeplng with the greater American'idéals.‘

As shown in the following excerpt from the "Committee for the White- House

-

Conference on Educatlon——A Report to "the President"

[}

3

[3

The principle of public educatlon stems from the

belief in the worth of the individual, which #s.”

the magor premise of democratic ideology It has"

grown as the concept of democracy has deepened and

‘expanded...schools have become the chief instrument

for keeping this nation the fabled land of oppor- SN

tunity it .started out to be...As long as good schools

are available, a man is not frozen at any level of

_our econmomy, nor is his son. Schools force men to

rise to the level of their natural abilities...the -

schools stand as the chief expression of" the American -

tradition of fair play for every one, and a fresh. - s
. start for each generation..." .

’
@

These beautiful statement of idealism are in some parts of this

&

nation, no douht being realized. In New Mexico,wthis does mnot hold true
/!

" for Chicanos.. In New Mexico, schools do not free@Chicanos "to rise to

v

the level of their natural abilities..." Almost half of the pOpulation

of this state cannot rise to the level of their natural ability In New

v

\Mexico,~schoﬁlsgdo not " tand as .the chief expression of the Aﬁéricanl.

AN o ’ %-

o . se o .
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tradition of fair play for everyome, and a fresh start for each generation."




v Thére are Several means by which one can prove that education has

S &

failed the Chicano in New,Mexico. Attached are the several reports
done by the-State Department of Eddcation and.the Civil Rights Commis—

. sion. 'Ihese reports leave little doubt as to whether New.Mexico is
. -

. ' meeting the needs of Chicano students, or for that matter, fulfilling Co

the beautiful ideals _quoted 1in the "Report to the President".
TR B L Almost nothing has been done to correct this failure. Some small

e ‘efforts have been’ undertaken by local school districts and universities -
‘through the use: of Federal funds. But many'of these programs are’ T

o

"show boat" type programs, "un hueso para callarles la boca" and do not ~
. f'f' really create or generate long—range meaningful educational reform

. > .

’ For example a quick survey will show thq£ most school systems o™ uni- K

versmties that boast parity in teacher—pupil enrollment for Chicanos

will show that most of these Chicano teachers or 1nstructors ‘are on

. « o9
.-

,Federal funds, soft-monies. Take the Federal funds away and you remove

’

- the veneer'of parity. - -
: , o

The "Buek Passing", the mcst common "cop-out" educators have used

on justifying Chicano failure, must stop. "The "Buck Passing" syndrome

s . -

., ‘ e - ) . I -
-’ . goes sdmething like this: the post-secondary people pass the buck down

. ra R
- S ey . w . v

. . higher‘educatiqn, and that is why we have to flunk them. It~is not our

to the secondary pehple with "you people do not prepare Chicanog for S

fault, it's yours".  The secondary people claim the‘junior high and

o 4 . -

elementary schools don't give Chicanos the basics, and the elementary ' ky
“ ) h people claim.the parents dre at fault. In the end, the Chicano parents.
: wind up at fault because they are poor, or because they are different
- or because they move around too much, or because they speak a foreign .
* . o - ‘ 7 !
> . . o0 =59~ C v
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language, or because they have a different set of values,-etc. ;

op-out" is the philosophy of: "I made it the hard

Mexico. Look at m
teacher," or, "I'vel never experierced any problems; I've always been .

treated equally". .
_ Woo.o- : T 2 .
In all three of| the above-mentioned "cop-outs', there is the under- .

x

~

system ,in general. Tt may not always be a persbﬁél problem and indivi-

duals may' not be di;e t recipieﬂ%s bg?ithe problem is Here--a very real
- o . " : -

- - ) N ) .
problem. It is a probllem that encompasses social, economical, a&g Ut

- cultural dimensions;

All these excuses: r‘"cop—outs" muézﬁstop before reélistic, long-

e L

¢

. lasting educational refdrms can begin. We must begin to develop séme O

@ .

__*JJEQLQEEnEBi}dren are accusing parents of having cheated them of 'the

rich cultural heritage which was their right. It is time to take a new




for these particular needs in our state.

‘There were 158 people who have a direct influence on the educa-

Pl

tion of Chicanos in New Mexico invited to participate in the Chicano
Mobile Institutes. Since the participants had to pay for their own
: < ; .

expenses in attending the Institutes, they were asked to_participate

.

through correspondence if\ihey would not be able to afford to parti—
cipate;ino erson. The results were as follows: 62 people invited did
" not respond at_all, 59 corresponded by mail, and 38 actually part1ci—

pated. The Institutes were advert1sed at the dlfferent institutions

of higher 1earn1ng and in the major newspapers of the state. ~ Conseq-

‘uently, there were many participants at each of the Inst1tutes that

-

had not formally been 1nvited but were 1nterested enough to attend.

.

‘The ayerage-attendanee for both InstituEes was 60. The percentage

breakdown of these are as follows: Ethnic Composition——Chican€s—?2Z,

Anglo-8%; of these 17% were students, 26% were district level teachers
and school administrators, 36% were from institutions bf higher learn— ,
) : . . Vi . . e

’ . -, 8 ‘o
ing, and 217 were community representativés made up of parents, laywers,

: & : - '
community action pﬂbgrams, etc. _‘kﬁ”

This "Paper" contains the 1nformat10n gathered from those that™ d1d

‘Apaxtieipateﬁ fTheaprobiemsr solutions, and key problem solvers were
identified by them. A list of people identified as key problem solvers
is available,at the library of New Mexico Highlanqs University where a

complete report is on file: The. complete report has all the statistics

t

N

to back~-up all information put forth in this paper.




GEOGRAPHIC-DEMOGRAPHIC DATA

" A. School District Level
The following figures were compiled from the Civil Rights survey
submitted on October 15, 1973, to the Office of Civil Rights in

-t

Washington, D.C., and to the State Department of Education. Thebfigures

reflect the numericai ethnic/racial composition as well as the percent;wbﬂ
.age'of minority groups found,.in the stete.k J
In the 1973-74 schooiayear there are a total of'i83,3é4~students
enrolled in 88kschoo1 districts iniNew Mexico. Of these;h116,40é stud-
ents or 41.1% are Chicanos, and they are found in all school districts;
. 23, 164ostudents or 8.2% are Indian, and they are in-55 of the school
 districts; 726 students‘or 3% are oriental and they are in 30 of the
| districts; and 137,033vstudents, or 48.3% are Anglo, and they are found
in all 88 districts. Forty school districts have bilingual programs.
V‘There are 509 teachers and 13,933 children in these bilingual programs.
The most significant findings of this, compilation are that the
minority‘Student population of New Mexico has increased botﬁQ?umerically

3

and'in‘percentage while the nonfminority student population has‘decreased‘

.

over the past year, and that both Chicano and Anglo students ere to be

2 ,ee,e_”4~foundein~everywschoolfdistrict ‘of the state,. whichiwasinot_theigase last

year. (The complete breakddwn of this can be found in the "Ethnic Break—

~ dowa by School District in New Mexico——l973—74 School Year" Civ11 Rights

>
0

_Report)
B. Institutes of Higher Learning ‘ ‘ ' ) .
There have been no reports done in terms of ethnic breakdown on

’

post—graduate stndents. The following is taken from the. ACT Report 1973

and "How New Mexico Stacks up on Education 1972", done by the Research

=62~ o i
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Unit, State Department of Education. v

TABLE I - ACT

y - ‘ 123
. ® < ‘Educational Plang - Degrees Sought 1973 N
¥ Vocational-Technical ﬂ | | N
A : (less than two years) © 43 :
Two Years of College Degregin 14%
. BA Degree _ ' 39%
One'q: Two Years Graduate Work 20%
3§~ ¢ Doctorate (Ph.D., M.D., etc.) . 11%
' All Others (High School Diploma, SR
. J.D., LL.B., 'B.D., etc.) S 117%
TABLE II - NEW MEXICO RESEARCH UNIT
Percent of those tested by EEﬁnic-Gfoup and those taking ACT:
Ethnic . - .
Group . " Grade 1 Grade 5 " Grade 8 . ACT
Anglo - 45 49 “50 6T
_~ Chicano T 43 41 « 40 22
Indian -9 7 6 -7
- Black . -2 el 2 2 2
. .. ——Other v~ . "1 1 1 8
.n—‘——_—'—._T-Mk;
. E From these, data, it appears that Anglo students are over-represented

v 1in percentage of college-bound students, and Spanish-surnamed students
‘are under-represented--a situation that is not entirely unsuspected.
- The,figures; however, do give an indication of the dimensions of the

L.

disparity.
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. Clovis, New Mexicq

SYSTEMS STRUCTURE OF EDUCATION /IN NEW MEXICO:
] N 7 ]

.. . -
Legislative School Study Committee

Senator Joseph. A. Fidel Democrat

Representative Abel McBride Democrat
Senator Frank O. Papen . T . Democrat
Representative Hoyt Pattison Republican
Senator James S. Pieronnet, Jr. Republican
Representative John R. Tomlin Democrat
Representative Samuel F. Vigil. Democrat
Representative William E. Warren = Democrat

Senator Bob Wood ~ : , Democrat

University Study/ Committee

Representative Richard -Carbajal Democrat
Senator Joseph E. Gant Democrat
Representative Raymond Garcia Democrat .
‘Répresenative Philip R. Grant, Jr. Republican
Senator Alex Martinez . Democrat
Senator John L. Morrow ; Democrat
Senator Wayne Radosevich Democrat
Represenative Ben Roybal - Democrat
 Representative Nick L. Salazar Democrat
Senator Kenneth M. Schlientz Republican

Representative H. Merrill Taylor

Board deEducational Finance

A¥thur Ulibarri
Santa Fe, New Mexico

Robert D. Heckler -
Las Cruces, New Mexico

gy

Republican

J. Leon Martinez
"Las Vegas, New Mexico

7\

District
Distri

District
District
District
District
District
District
Distgict

District

" District

District
District
District
District

 District

District
District
District

District

|

Sherburne P. Anderson
Albuquerque, New Mexico

29
28
63
15
36

70

21

31

38
12
26
24

10
40
26

Wilber L. Shackelford (C)
Roswell, New Mexico ~

Ernest Hawkins o A " W. R. Nicks
Springer, New Mexico

Moriarity, New Mexico

Samuel H. Binder .
Silver City, New Mexico

Harold Hecht : , , S Mrs. Liilian McCoy (Sec.)

Joe G.fWatsén (ve)
Farmington; New Mexico

Bruce Peterson

Assistant Executive Secretary
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William R. McConnell ,
Executive Director

Tucumcari, New Mexico
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Division of Public School Finance, Department of Finance & Administration

arry Wugalter . Jessie Rogers

Chief of qulic School Finance Administrative Assistant
- Trudi Wanek o ) S

" Account Technictan

State Department of Educhtion

a, New Mexico State Board of Educaion K
L. Grady Mayfield, President . Héhry G..Rodriguez,'Vice President
Las Cruces, New Mexico Albuquerque, New Mexico '
VirginiakGonzales, Secrttary ‘ Frederic G. Comstock, Member
Santa Fe, New Mexico - Albuquerque, New Mexico
~George W. Elliott, Member, Virgil Henry, Member
S a Albuquerque, New Mexico _ Hobbs, New Mexico
. - -8

Joe Romero, Member ,' E Lois M. Tafoya, Member
Espanola, New Mexico : Belen, New Mexico !
George 0. Teel, Member _ ‘Herbert E. Walsh, Member
Hope, New Mexic;ﬁ ¢ ' Gallup, New Mexico = - 9

‘State Department of Education Staff

Superintendent of Public Ins;ruction..f?.....«.....Leonard J. De Layo
Deputy Suﬁerintendent of Public Instruction........Welden Perrin
Director, Special Education.....ee.eeeeeseesese....Elie S. Gutierrez
Asgistant Superintendent of Instruction.s¢¢.ee.s...Dr. Luciano R. Baca -
" Director Evaluation, Assessment and Testing.e......Alan Morgan
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REPORT ON THE FIRST INSTITUTE AND ACTION LEADING TO IT

TPe Chicano Mobile Institute--New Mexico, got underway on August 2?
1973, when the Advisory Board met at La Posada Inm, Santa‘Fe,_New Mexico,
;7° at 1:30 p.m. - /

Lt. Governor Mondraéon outlined the purpose and guidelinés‘of the
Chicano Mobile Institute (CMI) and introduced Alb;no Baca as the Southwest®
CMI Project Director. Mr. Baca took the Advisory Board through the ekpecta—
tionsvof CMi for the pear.and stated that the position of State Coordinator
was vacant and that several applications had been received.

The second CMI New Mexico Board Meeting was held in La Posada Inn,
Santa Fe New Mexico, on August 17, E§73, ‘at which t1me it was announced
that Francisco Qu1ntana of Taos, New Mex1co had been selected as- CMI—New
Mexico State,Coordinator. ‘Qurntana then presented the .board with a CMI-—-
New Mexico proposal Wthh was approved by the board

.Quintana, at a. CMI board meeting on September 21, 1973, presented and
suggested a possdble coordinating effort with the National Education Task
Force de la Raza, Teacher Corps, and the New Mexico State Department of Edu-

El

ga;lgn,tgeprespnr the first CMI-New Mexico Institute. He stated that these

organizations shared-similar objectives thereby eliminating duplication of
efforts and enabling.CMI to sfonsor and conduct "one good" institute rather
than several small institutes. The board agreed. Quintana then stated that

he had already formed a New Mexico Caucus. «The Caucus is comprised of educa-

0 _ ;
tors -associated with the National Education Task Force de la Raza, Teacher

Corps, and the State Department of Education. _
.U
At a later meeting in Santa Fe with Dr. Henry Casso, Executlve Secretary
‘ \ﬁ

ef the Task Force, and Tomis Villareal of NEA, it was dec1ded that the CMI-

"

A
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New Mexico participate in an.upcoming (Nov. 28 to Dec. 1, 1973) Na;ional
Bilingual-Bicultural Education Conference in the area of community involne-
ment and bilingual education'trom the standpoint of New Mexico..

‘ During the Task Force[NEA jointly-sponsored Institute, presentations_
were made on several successful models of bilingual—bicuitdralVedhcation»pro4
grams in New Mexico. Aihino Baca moderated the Community Action Panel which;

) =~
arrived at nine (9) significa@ﬁ conclusions and recommendations. The New

Mexico Caucus also developed and got approval for /feleven (11) Resolutions on
biiingual multicultural education. These Resolutions were presented to the

New Mexico State School Board and were eventually adopted in part after they

were studied by the State Department of Education .staff. Cdples of these

are available in the State Report.

THE FIRST CHICANO MOBILE INSTITUTE-—1974

The first Institute was held at the College of Education of the Univer-

sity‘of New Mexico in Albuquerque, on January 1llth and 12th of this year.

Approximately 50 to 60 people attended representing the elementary and -sec-

Ed

ondary'levels of several northern New Mexico School districts, the State

7

-Department of Education, several 1nst1tut10ns of h1gher 1earn1ng, includlng

state;voc—tech. schools, the State government, students and interested com-

o

munity leaders. Considering thar participants had to pay the1r own way,
participation was high. : . : *

Friday, January 1lth, was spent making introductions -and identifying

(S ‘
general problem areas that participants brought with them.

Dr. Henry Casso made a presentation on the results of the National
Bilingual—Bicultural_Conference, co-sponsored by”the National Task Force de

la Raza and NEA. ) ) . ;7 - o
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! Mr. Carlos Alcald, representing the Mexican-American Legal Defense-

and Education Fund (MAiDEF),'gave a brief history[of how the law has dealt

-

‘with the problems Chicanos haveAhad in education. The afternoon session

was spent in group sessions where each group was charged with the responsi-

bility of identifying the ptoblems'Chicanos have had in the diﬁferent levels

of the educational-strata. Three groups were identified. 'Groﬁp 1 reptesont-

ed Pre—school,.Elementnry'and Special Education, co-chaired by Nate Arcnuleta

and Eloy Gonzales. Group 2, representing Sebondory, College and TVI, was co-

chaired by Dr. Rupert Trujillo, Dr. Atilano Valencia and Orlando Stevens.

Group 3 reptesenting the community was chaired By Chris'frujilloi““W’ .
The following is a. list of 1 entified problems starting with Early

Childhood and running through ear y Adult life.

PROBLEMS TO WHIC&¥;HE COMMUNITY ACTION GROUP SHOULD ADDRESS ITSELF AND FIND

SOLUTIONS : _ -

1. Poor self image and low aspirations of Chicano students. 5
2. Societal pressure to conform and a prevailing anti-Chicano culture
atmosphere.

3. Inability to break away'from the dependency cycle..

_ 4;» General lack of coordination of’effort? purpose, and cause within our

ranks.

5.. dack of real leadership. from our own Chicano, leaders and hence, a lack

of political and social leverage. l

6. Wrong people setting priorities in the education of Chicanos within this
state: | |

7. Dependency.od/ﬁ;oft money' (federal support) for any.nen and inno;ative
programé. Lack‘of sufficient stoté funding. C e

8. Lack of useful paréntal involvement }n tne education of théirnchildren.

T
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9. Lack of court action.. N . b

PROBLEMS FOR GROUP 1 (EARLY CHILDHOOD, ELEMENTARY AND SPECIAL AﬂUCATION)
AND FOR WHICH TO FIND SOLUTIONS: , 5

1. Poor self-image and'aspirations of the Chicano student.

2. General lack of coordination of effort, ourposesvand cadse within_our
ranks. |

3. Wrong people setting priorities.‘ <

4. Lack of adequate'teacher prepafation——pre—Schoo};‘elementary, and spec-

- ial education.

S

5. Misuse and mierepresentation of data which tends to' stereotype Chicanos.’

3
E ~~ PROBLEMS FOR GROUP 2 (SECONDARY .POST-SECONDARY, COLLEGE, AND VOC TECH)
‘ AND FOR WHICH TO FIND SOLUTIONS pEs

1. Lack of Administriative Awareness and concerg about_txae\edueatid;al '
: A ane 7

problems of Chicanos% N ‘?””wwﬁjﬁ”ﬁwm ] )
«\»> )

f;
2. Lack of relevant materlalsfat all levels.

A
3. Lack of dlssemlnatlon of meanlngful educational program models, materials,

or methodology. ) I
4. Poor teacher preparation.
5. Lack of useful counseling at all levels.
6. Lack of coordipation and oommunlcatlon between the. teacher—tralnlng

1nst1tutlons, the State Department of Educatlon and the Justlc:%bepalt-

ment, when deallng w1th the education of Ch1canos.

-

. )

*7. High drop—out rate.

8. Lack of alternative methods of education;,

}These problems were-analyzed and researched to see if they actually did

exist. Most of the proof lay w1th1n the research and test data done by the-
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'meﬁt of Education in Santa Fe, New Mexico.

/ Rl . : : <
. . .

»

State Department of Education and /or the Civil Rights Reporfs; Report No. 1,

"Ethnic Isolation of Méxican-—Americans in Public Schools of the Southﬁest", .

Z .
~ ’ : . ’ , e
Report No. 2, "The Unfinished Education", Report No. 3, "The Excluded Student",

Report No. 5, "Teachers and Students". Summaries of these reports and New . .

- Mexico State Department of Education’ data may be obtained at the State Depart-

THE SECOND CHICANO MOBILE INSTITUTE

. .

The second Chicano Mobile Ipstitute was‘aléo held at the College of Edu-

°

catibn of the University of New‘Mexibo.‘ It ﬁas,heid oﬁ Friday and Saturday,_
April ; and 6. TheI;;;ticipants were all presented wi@h,allistlof all the
problems identified in the first Iﬁstitutelaﬁd charged with the responsibility :
of finding solutions and'idengifying-key problem sélﬁers. The following is a
breakdown of how.this took place.

Part I. Community InVolvement

-

4, - ) L
Problem #1-—"Poor Self-Image and Low Aspirations"

A. Possible.Solutions:

1. Positive exposure of local, state and national-heritage through a
multicultural curriculum for Chicanos.

2. A comprehénsive Cultural Awareness Prdgram to include all the citizens
) ‘ : ‘

of the state.

3. Use of culturally relevant materials for the educational process at
N .

. : ’

all levels.
" 4, Parent-teacher training institutes.

5. Training teachers to use culture as an instructional vehicle.

£

6. 'Proper Fertifigation and plaéemént of Bilingual-Multicultural teachers.

. . o . . ,
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8.

‘10.

11.

11.

- Demand that ;h&\fttorney General enforce Article XII, Sectibn 8 of

'
o

the New Mexico Constitution. - ’ ©

Dissemination of existing legislation, prior treatiés,vState Consti-

tution and other pertinent information déaling with the rights of

Wt

Chicanos. ' . ) : ’ _ \vj
Parity in education reflecting individual teacher-pupil ratios, '
principalrteacher—puﬁil ratio as well as educational parity in all |

higher education areas. _ _ o : . NN
. . K ) . A * . .

o

Employment of cultural models at all educational levels. ‘ .
Positive cultural parity in the mass media to include televis;pn, .

4

movies, literature, newspaper, radio, etc.

Problem Solvers:

Parents
&

Community resource people 1 : . . o

[

Local Boards of Edﬁcatibn
Superintendents, Difectors'oé‘Instruction; Principals and Teacﬁérs.
Service CluBs:. LULACS, G. I. Forum, VFW, etc. |
Historical Societies: Sociedad Folkldrica de Santa Fe, etc..

Teacher training institutes: UNM, NMSU, NMHﬁ, ENMU, WNMU, ﬁnivergity
of Albuquerque, C%llege Qf‘S nta Fe - ’ o ‘
Voc. Tech. Schools: El Ritb, Albuquerqﬁe; Las Vegas), Espanola, etc.
State Textbook Sélection Committee '

State Débartment of Education, Director of Instruction, State Deputy
Director of Instruétion, State Deﬁartment of Education Bilingual

Education and/or Multiéultural Directdr(s)

The State Board of Education

-71-
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12.

TThe Board of Educational Finance

I
e

2

a - ) . . ’ o

A. Possible Solutions:

13. The State Legislature ﬁr . .
.}14}‘ The Governor | o o o : S
15. Tne'State Attorney General | R . o
Problem #2: "Societal Pressures to Conform and a PrevailingrAnti-Chicano
Cultufal Atmo;phere. 5 L S
o ' o /ﬁ - | i a @ "
A. Possible Solutions: - .' R “F“'. . o .
| 1. General Cultural'Awareness'foé'allvinstructorsuin tné state. : /
- 2. Multi~cultural education for'all. .o Aﬂ:-_'l"f ‘ S _ h
3...Denelopmeﬂt of Multi—Etnnic‘image at:institntionsdof higher edncation;
i; Revival of local Chicano;artsc,cfafts, mnsic; literature, etc. ‘
B. 'Key‘Problem Sol;ers. = . L T | | .
1. "All persons, agencies and groups identified in Problem #1 above.
;l2. EEOC , (Equal Employment Opportunigy Commission)*\y o -
. 3. Welfare Agencies : .
4. U.S. Congressmen and Senators‘ { RP
5; Uu.S. Commissﬁﬁn on Civil.Rightsx* T Eté;‘ ; e
‘éf .ﬁass Media " - L § "
" S S ‘ .
‘Problem #3: "lgability to Break Away from the.Dependenc; Cycle" ) )

-

e : '.a~, L -§§: -
Parity in education..,»_ ‘ ’ .. . o | e,
Development of a positive Multi—Ethnic self;image. ‘

Adnlt Education. Ce fi | T .
Manpower retraining.

Increased financial aid for students.

DT ]
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State funded Community Colleges and alternative educational programs

7. Parity in employment at institutions of higher learning. i
‘o , e : '

8. More relevant gocial services.’. -«
B. Key Problem Solvers:

1. State Legislators ' o .

\ ’ =

N ™
State Department ,of Education

Board of Educational Finance - .-
4. U.S. Congressmen and Senators "

-~

' Department ¢of Health, Educaﬁion, and Wélfare, Department ofiLabor;

N ' . N /
Department of Agriculture, Department of Interior

I3

6. Governor of the state u ' .«
h N I3 N

/

* >

‘Problem #4:
within our Ranks"- o -

"General . Lack of Coordination of Efforts, Purposes, and Causes

A. Possible Solutions: ‘ ' o v .

;1. Mandatory positive bilingual-multicultural education at all levels.

. 2. State funded parent and community re-education on Multi-Ethnic

\

Developments.
~ 7 -

3. Comprehensivg‘orgapization around a common denominator ‘such as parity

R . or
" in education or employment.

5. The development of more positive, constructive personal dedication
. ’ " '

and commitment to educating thélgﬁicano.
- v : IR -

n . . B
i o, . »

B. Key Problem Solvers: .
1. Local Chicano politicians
2, 'Local SChoél'admiﬁistrators and teachers

# 3. Local businessmen

4

ERIC 084

Aruitoxt provided by Eic:

4. Development of better lines of communication within our own ranks. -

. - -




-

g 4, Service clubs: LULAC, G.I. FORUM, , etc.

'64 -
A
¢

Problem #5: '"Lack of Real Léadershipifrom‘our o) Chicano Leaders and
hence, a Lack of Political and Social Leverage'

A. Possible Solutions:

tional change for Chi./eérllos.'r o L L

3. Provide éupport‘ fof/t:hose leaders that are trying to bring about

‘¢hange. - S . : o - : :
- ' / -

R

32 -
s areas. ,
P “3 ' *r B { .. .
B." Key Problem Solvers: SO ~ . -
- . . ' // ‘ * .. : ’ B ~ voe
- 7 1. Chicano professorsy teachers, administrators, and politicians
" 2. Chicano businessmen . . N . /
3. Chicano students ‘ , v .o . '
4. _All Ghicano "Heavies" - ( .
X 5 . ] ¢ ¢
5. Ndtional Task Fotce de la Raza : . .
E o ‘;@(a". T s i 7
* ° ) s o ~ e .
] » N C e LA . » .. .-

+

S
A
<
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4
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Problem #6: '"Wrong People Setting Prior:yies in the Education of Chicanosg
s within this State" ’

A*)

A. Possible Solutions: ‘ °
><f\ o ‘ € . : .
=7 1. Restructure the State Department of Education starting with the re-

"placement of apathetic state board members on the State Board of
Education that are mnot qualified to set priorities for the education
of Chicanos.

1

. n (é .- . v
,*v} . 2. Restructure the Board of Regents of all the universities and colleges

+

of this state so that higher education administration - professor-

L] N .
student parity can be>reached. - o :

3. Restructure the Board of Educational Finance so that meaningful

programs can be initiated at the college level. : - - 4

. ) -

4. Set uﬁ Chitano Coal}tion for a pdlitical power base to .elect the

proper décisipn—makers’into stateiggy!inmenq of fices. :. .
: * 5. Demand accountability on the education of*Chicanos from the‘StaEQ

School Board, State Departmeﬁt of‘Edﬁbation, Board of Educational

Finance, Boards of Regents,-as well as local school.boards and -

+ [}

‘ superintendents. / . e
‘ . - 6. _Leéfslative cOmmiﬁtee on Educational Acco;ﬁtability. oy ,‘@. | .
7. An Educationai ccoﬁntqbilit§rAct.l %oc o }
B. Key Problem Solvers: f S | . . :‘”:;> ] |
3 %.G State legislators and gpvérnmentlpfficials : aqgégk o ;,

2. “"Chicano Heavies" - ) R o, q

. . . ' . . . R

3. Parents and'comdunity preéssure at localk as well as state levels

. , e IR o
4 - . . - Al L . i - : « Y
e . ‘4. Chicario student organizations Coa T , . v
‘ . e - SR " ‘ ( . N . .
* . [ o o

4 > . ¥ - > . P ¢ >
- B * ) P ’ 2 x. ’ ’ P v

T g e N - A °' : . A 3 S

R . f . ° N . o ki . 1 o . ’ “

" v ‘; *
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Problem #7: "Dependency on 'Soft Moniesf, (fedéral support)- for any New
- and Innovative Programs, Lack of Sufficient State rundingh )

. A. Possible Soluticns: . B o

P .

1. Accountability to Federal support frbm.grantees.

2. ‘All solutions listed in Problem #6 above.
. \ - o ' e
- B. "Key Problem Sdlvers: .

.

1. Educational adninistrators.at sll levels.

7

.

Problem #8: "Lsck-of Useful Parental Involvement.in the Fducation of their
Childreg™ . | R »

#

A. Possible Solutions.

Video taped programs of realistic non-rehearsed daily teaching

[} -
1

for parents to observe.
S - .
Parental involvemeént in the instruction of Chicanos.

<

Teacher training related t6 community involvement.

Administnation training in community'involvement. .

- Iy
. - - -

Community hearings by State Department of Educstion, public schools,

universities, and legislature of -the educdtional progress ‘of Chicanos.

- 1

" Community Schools.

‘Home visits by all inmstructors K-higher education. - .

. . o
" Parent-Teacher Association (PTA) and/or Parent-Teacher Organization

. [ »
/ ‘ |

Professors, teachers and educational administrators

Q

Problem Solvers:

Mass Media

Funding Sources

Community Organizations




5. Chicano Coalitions.

Problem #9: "Lack of Court Actiég% . . ' - .

. , .
.. .
. R . : oy

~y -

A, Possible Solutions:

1. Parent and Community awareness in:'

~a. Civil Rights : ' . ..
. N X ,
b. Litigation ) )
Ce Legiélation - e 4 - e o,

d. Kﬁowleage of ‘resources for legal services.

¢

e. vWfhe laws of the nation and state levels ° . ’ . .
2. Cultural awdreness of the State School Board, local school boards,
R ahd Boards of Regents.gg 4

3. Demand accountability from the Attornéy General and Legislatuye for .

enfo;cement,and/qx enactment of laws that guarantee the positiv

eduza;ionél progress of Chicanos. . ;" La )
] ! ’ - . '
'B. Key Problem SolveTs: = : X .
1. Mexican-American Legal Defense Fund . | 5 , .
2. New MexicélLegal Serv;ce i |
3. Civil Rights Commission . .
. 4. Human kfghts-Commissioq‘ / ) 1
5. New Mexico Civil Liberties Union « - .

////5\\\Boards of Education (loca} and state), and Boards of Regents

LY -

Part II——Eérly Childhood, Elementary ahd Special Education

- B . B : - R "
Problém #1: "Poor{éelf—lmagg and Low‘Aspiration"D , ‘ .f' e _
A N o . ° s - ." .
Problem #2: "General Lack of €oordiﬁation'of EfforE;'Pdrpose and Cause within 4

‘our Ranks'

/ " s . . : Lo L

L LT R

‘ ) .ré?ga B | . .




Problem #1 and Problem #2 are related to the same problems in Part I -

"Community Involvement"ﬂand'hence, carry the same possible solutions and

Jkey problem eolvers: R . ' o

Problem #3: "Wrong People Setting Priorities" R

A S - . . @ ) ‘ . . N -
A. Possible Solutions: o

-1l. Change the administration at the State'Department of Education.

2. More and better accountability of all educators.

3. All solutions mentioned in Problem #3 of Part I.

. ! e

B. . Rey Problem Solvers: = = =

~ 1. Same as Problem Solvers im Problem #3 of Part I.

By

Problem #4: "Lack of Adeq;ate Teacher Preparation in Pre—School ‘Elementary a
‘and Special Education

A. Possible Solutions: N S ’ :

. o : R , . -

1. - Bilingual-Multicultural Education training 'for teachers in institu-
v o -

tions of higher education. » ) ~

2. Hold teacher—training\ini:::ftes and State Department of Edggation,

[l

: accountable for teacher perfdrmance,in respect to the'education of

Chicanos. : R . .

... 3. More and better'praﬁtice teacher training, in institutions of nighet ,
education. ' [/ - ' : . P

a

4. In—service Training Programs conducted on the job superviiﬁgﬁgzﬁz;,

local adm1nistrators in cooperation with institutions of " higher

. ot -

1earning. R -, , / ) . K ;1
5. . Competency based. education for Chicanos,in higher education. o

o
I~ . , .

S TeTee




Yo . e
6. Parént and community based education. N
. ‘ .

7. Bilingual—Multicultural teacher certification requirement for all

<

'instrudtdis. . ' . :ﬁ R T
8. Bilinéual—Bicultural cértifiéaqion;of‘para-profeSsionalsfthrough

dn-servicegtraining funded by the state. <;L¥,/ ¢

"9, Career lattice. .

-

. , . ‘. L . * .
'10. Recruitment of Chicano students into the professions of educatiyn,

]
] o

- para-professional pgograms;-fqilowships; etc. . »

» 11. Accountability in codnseling programs at all levels. =

f 12. Career education for Chicanos—-K through higher educatidn. . @
E . ” v d ¢ )

" B. Key Problem Solvegs:L , ‘ : » o
' 1. ‘Deans of the.colleges of education.

2. State Certification Boaxd.

3. Local'suﬁérintendentsuand evaluators. - . o : -
- G .

4.. Legislative SchoolVStud§ Cdmmittee.‘;
5. Board of Educational Finance.

7
! e -

s 6. The Governor.

N
- 7. New Mexico Education Association. ¢
‘8. Local boardS'of eduéation. . u' s ”
: . e / . ‘ '
9. Office of Civil Rights. S _ ' ”
¥ ) 10. Department of Health, Education, and Welfdre, Office of Educaqion, i h
S . : . ' o : . /
Department of Health and Social Services.
. ’ R . . | ’ : , ‘/ ) ‘
' 11. u. S. Department of Labor , S f

* ’ 5
. 4 ' o . { ' Lo N
Problem #5: -"Misuse and Misrepresentation of DAta which Stereotype Chicanos"

A. Possible Solutions: | A :




[N -

< L. . [} L Cva
R Assessment‘of all instructiorial materials used in the schools and
colleges. ° ' _ ' , - a :
V ! . ) . . . ‘ . vv"\f
. 2. Assessment of instructional processes used by te&chers and professors. Ny

Q9

3. Relevart research on new materials and methodologies in learning_and

instruction for Chicanos.

RS

4. Dissemination of successful models of Bilingual—Multicultural'programs

in institutions of higher education. @ .
.o ﬂu N . " .
5." Follow-up o court decisionms, legi§lative action and legal mandates

“ i o >
) .

involving education. o s .o

6. Demand better accountability from State Departnent of Eddcatianq:gé
. o . r

a B ;thelr role as program developers and evaluators.

° °

7. Certiflcation for testers and data interpreters bynthe State Depart—

ment of Certiﬁication..

8. Training diagnosticians.

. -

A .
-

-

-B. Key Problem Solvérs:
) T [>3 .

1. U.S. Commission on, Civil Rights ) ’
2. MALDEF | ! < ‘ : ;v o " .
3. State Attorney General » . . \' '
/ 4. Sdate Legislature S ' o _
s 5. "Chicagﬁ Heavies T L | 3 ' L, ~
6, District&sdperrntendents and college presidents.- 4 mg'
, - Yo a . ‘ v

h..., °

Part 111: Secondary) Post—Secondary, Colleg and Voc. Tech. - - %

[N '

Ji. \,

J//r “'”'Preblem.#l ______ "Lack of- Administrative Awareness and Concern about Trne
: . Educational Problems of ‘Chicanos" . . o N .
' A. PG&ssible Solutions: - b b
. , - ) . h } Ca \ ' 3
q N / /. -80— ’ R




‘1.

e
Mandatory cultural or multi-ethnic awareness sessions for all
- e o .

. AR . ’ B
administrative personnel. : ’

Departmenta ountability relative to multi—ethnic needs of
students in the curriculum

Parity in»administritor-instructor-stqdent ratios at alf~§econdary

and post-secondary institutions.

~

Problem Solvers:

\
¢

Superintendents and board members

College presidents, boards of Regents, and deans of students

Chicano coalition o : . . f‘_ A ‘,
Chicano students . . ' . ' . P
'LegislatiVe School Study Committee (LSSC) .i ., .; | ;

5 ‘ . .
Civf%bRights Commission | >

-

Problem #2: "Lack of Relevant Materials at ali Levels"

A.

Possible Solutions: v . . : \\\\\\
» \ ; ) . ’ : - ) (' ) ~ ‘ \
1. Institutjons’'hire Chicano material developers to develop materials.~ A
. - ¢ - - o N .

, ‘ r ST . f

P

~ L d

. @ CL 2 a . : : -
Recruit and gather relevant matefrials” that have been field tested.

Adopt éxisting materials,to>1oca1 needs of Chigcanos. i;" C .

rd

PN v - ”I’ v .Q ’
Problem Solvers: P o ' o
‘ g . . " *A‘ . ﬂ - . °
Directors of instruction and _principals - - ’ N R
Department chairmen and academ#c deans ' .
. ’ 4 ‘ 0 . ) * > ) ° -
State Department of Education | L. DR . S e
ot o o" » - B ’ s ' ' h .
. - ; - ° , .
Clearing houses, ERIC TN < . - .
A . o ! . /
e 4 4 - Ce . - .
T v ) _ SR : O
. ) Pels ',) - -81+ ¢ v ' -7
. . - . : +
. \\- . - t .
. e 5 v
e . ~Z\ \

" ’ .» ) . '. . .~ . }(192( S . | ) | ' - i | - ‘l~>




~e

, 8 ‘\\\

Problem #3: "fack of DISSemination of Meaningful Educational Prqugm quels,

Materials, or Methodology" N .

A.

Possible Solutions: o _ Q - :

A

AW R o

1. Accountability on program models and ‘dissemination of results.

. : . L [y . . ,'l, 4+
2. Setting dp,cleg;ing houses--statewide——to disseminate materials, o

v -

models,‘etc.

4
N PN ' 0 . X » ) /
B. Key Problem Solvers: - » 7 ' !
Same ;as Key Problem Solvers in Problem #2.° y )
Problem #4: '"Poor Teacher Preparation" . ) SO
A. Possih;gaggigtions.
1. Better r cruitment standards for teachers preparing to teach’ Chicanos.
2. Hold teacher-trainiﬁg‘institutions accountable for their prgdﬁét.
3.' Develop criteria for hiringrprofessors and instructors fhat‘will ‘
. ," . . o . .
reflect competency in the areas of teacher preparation.
4. Be; up state Board“exams for certification of multi-ethnic teachers.
) S - . " h /
B. Key Problem Sblvers: , . ) S -

. 1. Distxict superintendents and boards of education

. . . .o . ‘ i
2. College(bres}dents and boards of regents .
- ’ } -

3. State Departmént qf Edugatidp aqd'Board of Educational Finance

4. Legislative School Study Committee- = -~ AT
-2 . <

= ) i - . - . ™ } b
5. Chicano Coalition T ; ' " .
. 6. 'Chicano Students = - e .
) ‘ : / s
. . gr\ L o S ) . /
.Problem '#5: '"Lack of Useful Counseling at all Levels" ) . 500,
7. B R o _ ’ L / ' -
A. Posgible Solutions: » e / /
.. ' < ro | "82.— f‘ : o, "
. . . R . C . .
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1. Better preparation of counselors in' dealing with Chicanos.

2. Set up state board examinations for certification of counselors.

3~ Hold counselors‘accountable for their woan‘

B. Key Problem Solvers:

@

-Same as problem solvers in Problem #4-

Problem #6: "Lack of Coordination and Comm;;icatlon Between the Teacher-
Training Institutions, the State Department of Education, ,and the Justice
quartment when Dealing with the Educatlon of Chlcanos" -

o . ' Al
e

{ A. Possible Solﬁtions: .

+ls Set up a committee to investigate whether the State Departmemé of

' Education and the teacher-training institutions?are carrying out

the state and judicial mquates &ealing with Chicano education.-
2. Hold the State Attorney General accountable for carrying out the

& . . - ’
'state and judicial mandates as they pertain to Chicanos.
a . . )

LY

B. Key Problem Solvérs: ' / .
1. Chicano politicians . C

¢ 2 The Governor » . ' t  o . 4
5 chics : | *
3y '/ Chicano students o/ .

-4, -Chicano-orgéniéations: LULAC, G.I. Forum, etc. /_

_ _ R ’
' * - Assocjatiom, New Mexico Education’Associatdon
. . = o

Problem #7: "Lack of Chlcano Students Graduatlngffrom ﬁlgh Sdhools Voc.

5. ‘Stgté School.Bdard, boards of regents, North Central Accreditation

L Schools/fcollggés .and Graduateé Schools--(High Drop-Out Rate)" V,

. . R . 7 fr
A. ‘POSSible Sdlﬁtions:

)

2 L3

-~

v

1. All the solutions gfven in Part I--Problem #1 and those solutiogt
) R // ,.Q\ X “' » .,b ) ,
S =83~ e

s 098, -
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given in Part I--Problem #3 are applicable hére.k
. ; . ot ;
B.. Key Problem Solvets: o . f o '

- 1. All problem solvegrs in Part I--Problem #1 and problem°solveré7in

- g . .
~ Part I--Problem {#3 are applicable here.
:}, . . e ) \ B 'L "7
Problem #8: '"Lack of Alternative Methodé of Education" v :

/ . BN i . . . Gl

A. ’Possible Solutions: .

3
ey

1. Restructure our educational goals statewide to includ%,alternative
{
"methods of éﬁucation.
2. Research forsnew andfbetter alternative methods .of education by the
T . . ’ . ;

State Department df‘Educétion, Board of Eﬁucationgl Finance, and

Legislative School;%tudy_Commit?éé.

/B. Key Problgm Solvers; - ' | .
1. Sfate School’Superintendgpt ’
2; The Governér s / » J/  .
3. Legislative School Stﬁdy Committee ' /

/
»

4.. All college professors and Depﬁrtment of Educatiop chairmen .
‘ ~ ’ ‘
5., Chicano politicians

‘ , . . o
6. Chiéano/students_ o . S
. / i ' . m— » . . |
. It is obvious.that not all problems were tovered théroughly and that :

[

4 : Cl . : N
there is some overlapping. However, in a general sense,/the,lnstitutes were,
" a great success. This documentation has revealed the sources. from which, -

4 .. . . -
f Chicanos can expect changes to take place or the reasons why changes do p&t °

A = .
1 . ; . ..
take place; in any c#ée, we know who ié_IESpdnsible'if aﬂéthy towaqgs Chicanos
. ’ . @ < Te
continues. ,-_ : f ‘ . '/ . '
. - P /
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There was ope plan of action that was developed by, Dr. Rupert Trujillo's

! -

group on Post-Secondary and College -level. The pién is. as follows...

The plan calls for armodel to be develoPed. It was agreed that the

identi£igation of two sites—-one rural, one urban--was necessary.

.

The rationale went as follows: We really cannot answer very well in

—

what ways preblems exist in our schools so long as we do not know what
t . (

specific needs exist in a given community, among teachers, and among students.

e grou recommends - that several taskf forces be set u ‘and perform the’
P P P

¢
following:-

¥ . ’

1. Identify one rurdl and one urban community fdr the purpose of
conducting an "in-depth" study -of educational needs in eaeh_re—
spective commnnity. c - . /

Conduct the necessarjysurveys and gather the data.
9 )‘/ 1t

-Once the needs are 1dentified, ‘the task force surveys the

.

schgol system(s) to determine in what ways the school does or

/

A
does not .address itself to the identified needs.

If it is determined that needs are not being met by-the-sghool

-?

system(s), experts.in respectivé fields‘are_brohght a;/ﬁo ex- .

v pense. to the schools, torhe&p modify the necessary areds of, the
school setting in efforts to bring about closer correlation
betyeen needs and a deiivery system.

fOnce,thewsuggested'changesrare imﬁlemented; the model can be

' 'offered to other interested schools. Again, iéterested schoolsr
would have‘access to funds and- exnerts to go through the same

»process identlfied and di?erlbed above.

.Ibis-pﬁﬁhess has the effect of: -




7

-~

3 N .

a. Exploring ways of conducting effective, efficient and accurate

needs assessments.

2 -

‘b 'Suryeyigg_school systems to determine how needs andiﬁrograms-

c. Coming up with a model which can be':epliéated.

" can effectively be tied together.

4

PICEORALLY THE PROCESS AND MODEL TAKES THIS FORM.

RN

v
4

@

. -~

N

/ .

" Task Force Identifieés"
_ Communities
One Rural / One Urban

{

Task Force Conducts
Needs Assessmént in Rural
- and Urban

. Task Force Relates

School process and product

to identified needs

‘
A o

T

Experts work with
Schools to modify
programs to fit needs~\

R

"Revised School
Brogram becomes
‘a model

- Other Location

b )
K

‘Replicated

By
7 .

.

n g B
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' to\acoount for their.product and'process in the e%ucation of New Mexico stu-

SUMMARY 'OF INSTITUTES - - _ ' e

-

3

The two Institutes\reveal the maJor concerns of the people of New

Mexico in general In studying the results of ‘both Institutes and from N

frequent 1nteraction w1th people on the subject of education, the mOSt ap—

parent need seems to be an accountability in education factor, Presently

the State Pepartment of Education is carrying on”a testing program which

shows how the ;tudents perform; This lays accduntabiIi%y on.the)students.'
Educational &ccountability does not mean showing how the_students perform,

It means how the educator performs! - Teachers, school administrators, State -

Department of Education personnel,‘college‘instructors; professors, and
. ) - :

uniyersity adminigtrators, boards of ‘edueation, boardsoof regents need to be

e
t .

held accountable! They; not the studentsy should be tested or at,leasf made . -
S v .

- ' -~

.dents in general and Chicano students 1? particular. The follow1ng is a

l Te
copy of "The Colorado Educational Accountability Act of 1971" passed by their s

\State Legislature and in which the general assembly dedlared the purpose of

‘ ot N . . v
N . R

'/zne bill to be: S , . | R q
(1) "To institute.an dccountability program to define and measure '
/ quality in education, and thus, to help the public schools of - - /’
/ w. ‘ ’

Colorado to achieve such quality and to expand the life Oppor— >

tunities and options. of the students of this state; further //

/

/

to provide to local school boards Hmistance in helping their

: - / o
- school patrong- to determine the’relative value of their school.
: v 4 . . . ‘ . / - ’ :

program as compaéed to ifs cost. .-
% (2) The educational accountability program developed under this //

s, . K v

article should be designed to measure obJectively the adequacy

I L . Ao

A TV 1T SRR s — o




. and efficiency of the educational programs offered by the

. public sghools._ The progran should begin by developing \

. educationa%'process and by identifying the activ1ties of

broad- goals and specffic performance objectives for the

-

""schools which can advance students toward these” goals and

.

”student achievement' l

-

objectives. The program shotld then deveidp a means for

evaiuating”tne achievements and performance of students.
S R K o’
‘It is. the belief of the generalxassembly.that in develop-

ing the evaluatien mechahism, ‘the folfﬁwing approaches,

as a minlmum, should be exPlored'

Ga) Means for determining whether decisions afféct-
ing the educational process are advanciné‘or impeding-

-

(b) Appropriate testing procedufes to %rovide rele—

<

: vant comparatlve data at 1east in the fields of reading,

-
o

1anguage skills,‘and mathematlcal skills.

_(c), The"” role of the depar,ment of education in assist-

programs;_

, «(dy Reporting'fo students, parents, boards of educa-
g L R T
tion, educators] and the general publit om the edu ational

- , .
performance of ‘the pyblic schools and providing data for

the,appraisal'nf such performance; and
, ke o .
- ) . X @ . ' . .
Ce)\,Prpvision,of informatidnpwbich could help schooliéﬁ
. T Y Co.
districts to increase.theithéfficiency in using available

6 ! ' *
.

financial resources."
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Anyone can make a- fiscal account of money spent on education, but

o
. e . N

how much education takes place is quite,a bit different.o !

oY
k3 “ - 1]

There is a strOng indication that'we should campaign, lobby for and
-pass an "Educational Accountability Act" in New Mexico next year. An T

Educational Accountability Act that wbuid hold educators accountable for
A J'

.;eaching,first and stuQents.for'lea:ning second., Thero are various ways‘“

'L
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Aruitoxt provided by Eic:

PREFACE °
w ) / '
» C€.M.I.-in Texas strove tohintroduce experiences to personnel in ‘higher

¢

~education that would inform regarding issues that touched the total success , .

" of any ptogram in higher education,

" fects of invidious discrim{hation.in'1hesfields of education, emp

' ERIC”

~N

.college.‘ In order to discuss the Ch canos in cdllege) we sad’the-neceSSity

‘are a city people. We have historically suffeied from the resuli? and ef~-

¢ w

nd more specifically, the thcands in -
. A i,- o

L)

in'TeXas. the Chicanos definitelly are an untapped ethnic resource. We
Lot . - . - } . e

oyment;,
. .

economics, health, politics,zand othe's.v In a capsule, these:chafacteris-} -

“the southwest but the nation as well fb are no longer a rural constitu— \

“\ R .-
T

ency, but people with all,the attendanq,@roblems that beset and\beseige a ro
peoplevln'oonerty.‘ Though it is not mainly our comncern to dwell on the

vsociofeconomic standingﬁ;f Chiean0s, we’mustxhave a first hand acquaiﬁtance ,‘ .
of these conditions. %h us the energy crisis is not new; it has been Withh' R

. il

us most of our liVes;fholfuel, no heating/oil only a dollars worth of gas, <

- . ‘., . -

and many adversities;ﬁhat have strengthened us. - These'have-provided us with -

a flex1bllity to endure conditlons otherwi’se intoler‘ble and the 1ngen\Tfy

a

\
to survive- Theoretically; a college degree provides more income, more
. y - .
: , ] &, . .
prestige, mdre secyrity. However, feﬁ$Chicanos have managed to overcome .the .

tn ‘f * - ’ . . . : . “ el .
great obstacles of .inferior teachers, inferior cutriculum and other barriers ° ?
N T o N . N ' -
that have led us to the conclusion that education needs reformation if it is

. .« o ] . ' . 0

to be the.hey’to:the "good life" in the United States.

* El
.
-~

1

- Therefote,’new, creative and innovative programs must be formulated. *
. : ¥ s

0 #” . ' R : . ' k]
a ~ . » >
: o o . 0, . . N ' .
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This is a task’?or eduéators and community people as well.
C.M.I.; in address1ng ﬁtself to institutions pf higher learning, needed :
a I
to communlcate the/ multl facets and’ diverse experiences that the Chicanos in

»
i

Texas can tontrlbute to the upward mobilization and ultimate success of high-
- €

.er education. Cinsistently, we are found in the index .of many major resource
i —

material dealing, with problematlcs. These only reflect perpetuated untruth%

" -

13

that reveal an umcomprehens1ble and totally staghant mentality. The two In-

stltutes in Texas 1nv1ted administrative faculty, commnnity,.and political

b3 - ~
-

personnel. Both Instjitutes sought to inform as well as to retrieveginforma-

Y

jtion that in turn could be disseminated into all‘legislative bodies aFd into-
o [}

.

the hands of dec1s1on—m3kers in any way involved with education. . I ¢

&

With' llmited funds, we concentrated in reaching Central West Texas, an
area. that 1s known for its obviqps characteristics of discrlmination.
EffortS'to mobilize in San Angelo (West Texas) began in early December

a +

of l973 whereupon the State Director appointed a local coordinator who in

)tufn organlzed an adv1sory board that 1ntroduced effectively thxough the

(Y

media and telev1s1on the goals and objectives of M. I. ' ' o

The San Angelo C.M.I. was a tremendous success due to the committed ef-

'
-

forts -of that local“advisory board and to the obvious need for such a pro-
. ¢ . . - .

gram in that area. e w ‘ oﬂ .

k o Slmllarly, the follow-tup 1n the San Antonio conference held for a

’

second\year at Incarnate Word, waS'successful because among higher educators

’ . RV : ‘7 » ‘/‘ !
" the need for the d¢¥elopment of such objectives as‘promotedey,C.M,I. are

. ¥

so obviously !felt. .

{ | o

here is no doubt in my mind‘that our efforts met the national goals.

G

There is no doubt that what* has been 1n1t1ated in the state will be con«}nued




‘s’ and that the‘experience of those-of _us who have attended the'Institutes'wilfx

. < 'be an influentlal factor in- directionality and eventual inclusion in thé

N . .
. 1ntegrated contingencies that relata’to the Chicanos in Texas
'.n " bv . ‘ﬂ% - -
. \4 . .’ . -
n‘ ».. ) hd . ‘ ' )
s B H’ CENERAL PﬁOBLEMS OF CHICANOS IN HIGHER ED.

, . :
1
L

Following is the format of issues covered in C.M.I1. Texas Conferencer

-4 . -

- . . _ . -7
*  Genetal Problems of Chicanos in Higher Ed. = L ,//”
Reteantion-.of Chicanos in Higher Ed. .
= . \ _ -
‘ " Recruitment of Chicanos in Higher Ede e . )
> f/—
%r S 'gﬁdmiss1on Problems of Ch1canos in ngher Ed. . .
. ° Financlal A1d Problems of Chlcanos in Higher Ed.
- . r L. \ s . ‘\\, .
In dealing with general problems faced by Chicano communltlesx the )
\

T~ .

possibllltldzjof fear, prlde, and - lack of’ self—confldence were dlSCUSSEd.-

. ) ‘ ., ‘ '
ﬁl& Many student having d1ffioulty in college usually don't have anyone with
. ¢ i
which to d1scuss their problems. It was also felt that many stpdents would

. not seek‘help because they were’ afraid,tolimix and mingle with people outs1de

their own ethnlc group. Chicanos have a great dea%‘of pride that w%ll not
. allow them to. ask for help whether-it be financial or counseling, - fhere

e .
have been, however, some programs that helped combat fear and conf1dence

.

problems su'ch_ as an early entrance program where sfudents attend college ‘
] tﬁ' “ Y

classes for half a day whlle stlll in theig:senior year of high schoail .

These programs “also help financiallyvby getting students-a_job loan, or

grant. It was consi%fently stressed .that students do not fail because of

¢ i -

.lack of hbillty but because of lgck of confldence, and that most students’

- .

e, problems are not zjademlc but people®problems. .. : » '

| .




AN

RECOMMENDATIONS'

A o

IS .- : ’
., .

.+ k. More’ commitment by institutions of higher edu)Ftion'to meet the

"\ needs of ‘the Mexican-American/Chicano community., This includes the recruit-

- " Sy

- .'1ng, retentlon,.and counseling of Mexican—American/Chicano students. ’ .
LN ) ® ‘, - 0 t
T2 Students, parents, educators and community at large«should alter

9

its attitudes towards‘higher education and 1ts‘objectives.

:

AN

<§ 3. There shﬁuld'be a cdoperative effortkon all levels of education.

Career counsellng and career educationoshoul& be emphasized from Junior '

h1gh through h1gh school and . college._

parents s0.as to unify career counseling effort.

An effort should be made to include

Institutlons of h1gher learning should hire Mexican—American/

©

&

.

K%

e, ’ . .g l"t

-American/Chicano.

.
4

Ch1cano adminlstrators, faculty and counSelors committed to the betterment

of the Mexican~Amer1can/Ch1cano, ‘and the realizatjfon of the student s

o s
potential

1

s

..

. [N
" r

[y v

Instltutlods of higher learn1ng should re-structure their curri— {

mulum in order to meet the needs of the Mexican-Amerlcad7Ch1cano students.

Courses should be devqloped\and introduced to acqualnt all students, but

o

”

g

-

Q

- especially educatlon mggors with the culture and need of the Mexican-

0

b L
AIntroductlon

-

.

- T ADMISSION PROBLEMS OF CHICANOS IN HIGHER ED. .

+

. .
[}

[y

The adm1ss1ons ‘process’ operates under the assumption that the indiVi—

-

' o
dual apply1ng fo:-gdmiss1' in'a post-secondary schpol has ‘some qualities

that make him adm1ssiblé.

are many characteristics.

.

ese qualities’ tend to range widely, and there

Most 1nstitutlons haVe a requ1rement that appli—

-

4

- T
Lo
- A
’ .

-9l

G-,




R T .. - . . . Y-

;cants‘must meet before being-admitted. These reQulrements vary from one
1nstitut10n to another. ‘The Admlssions Director, (@dmissions Dean, or what

° ' . -

else you might associﬁte hlm as, does no% set the standards toward whlch a
student w111 be adm1tted He, very often, is put in a position to 1nter— !
gret these requirements as to what the faculty wants for example, in an

- .

‘ ngllsh Classa 101 students; or a Histpry Class, 131 studentssbgtc.»'Ihe

. ’ . T,
S 'faculty rs very def1n1te1y one of the primary groups on campus who deter— )
, \ & .
. mines who will be admlttedvby setting the policies.. P . .o

: » ‘
There are_many varlables that are empleyed in the admissions process
to predfct the 'success or failure of thenincoming sEudent Among the most

- [
-

-used varlables are the -Student's grade—point average high school graduating

. LI

o N ,. .
v »

class ranklng, counselor s recommendation, admiss1on<d1rector s interview,
Y .

°
-

and’ standardrzed tests. Very often a s@udent from one'walk of life mfay be

at\d/désa vantaﬁs whereas a student fxom the 0pposite walR'of llfe may not.. .

. P i .

. be. With/this 1n’m1nd let Us narrow: thisvdown to the\problems that Chlcanos

are facgd w1th dur1ng the adm1ss1ons process. The Chicaro has a h1story of

'comi g from the secondary schqols that: have prov1ded him w1th a weak educa—

z_‘ <
‘ d

tion, He has for a long time been neglected by the educational system' poor
pre-kindergarten poor materlals and very~often 1nstructors who areﬁlndl£;§§$\\

k)

@ .
ferent or lack the understandlng‘tn how to'aﬂbroach the Ch1cano student’ are
.some examples of neglect. The process of admissions has several 1mp11ca—‘f';"

tions. One being that, assuming thatrappllcants are sufficient, will the

‘institutions have enough chairs for these students?

2

‘DISCUSSION--PROBLEMS AND SOLUTIONS: Lo o L

¢
~ .

"Ifft the recent bilingual propaganda that has been'put'oug\to support
o 3 N ) - ‘ ) N »
the new State Bilingual Brogram,'it was found that the Mexican—American

’ .' ‘ . .
© =95- , - L

.’

ERIC ‘.f : e, o
| 6 « o e




. -é)-

students have a lower percentage of highsschool graduates.than do Afro-

Americans and Anglos. If this i's true, how are we going to hAndle .this. as

1

. .a requirementvfor entering post-seconjary education” Are ‘we going to~make-,

exceptions, are~we going to go around ‘the reﬂuirements, how are we going to

Tv'handle it?{ . ) K T _— S

'education K through 12, B The on

" REMARK: - This problem

L3

3 . i . . A o R 6 o ]
Y . : C o r te e

. : .

ies in the primary and secondary levels of

practical so&ution is to identify the

.-

problems in these grades and attempt to remedy them, This process will re-

"quire a lZ—year period E I ,fp .

7

N
avallable students with a high sdhool diploma want;ng admission into a

R * o '
N -
In an area @ lOO mile radius, the problem is not the quantity of -

',”. A7

- g .

\

college, it is- the barniers such as standardized tests, interpretation of - .

V test results, and lack of financial help _ L r o ’ .‘f (_ . e

; . . e , p
It is a known fact that the average Chicano student cannot do as well.

e

‘on a standardizedrtest as the*average student. Again,-«m must state that

.
‘-

. the reasonffor this is die to weak‘secondary education. Thus, the Chicano

- . 4 . .

tends to shy away ‘from the college because ‘of the test. How, then, do we

fgo about recruiting the Chicano student to these colleges?

FINANCIAL AID PROBLEMS OF CHICANOS IN HIGHER ED. '

All people who are involved in the motivation of Chicano students should

. .

encourage such students to apply early for fimancial aid. The more favor-

-

» able" types of aid dollars are very often committed before mosthhicanos }s"

apply for. financial aid;_~' .'.a ' 4

Colleges should" earmark“scholarship dollars for Chicanos.:

S | o
] . s o
0 ~06- ‘
E— 9 . ‘ A ,
y B
) - ’ -
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3. Federal government could best serve Chieanos by targeting student aid ‘:

' \\ dollars to institutions which serve the. educational needs of Chioanos;n
v ‘ b
. ' s."This is an educational program (or institutional) allotment system

- . - :

which has been utilized by the federal government for Blacks. ‘This

o

Y, recommendation 1eads to.the consideration of federal government. to

target student.financxal aid AND supportive services dollars to the

individual students by some v0ucherggys"EQ which is negotiable at the

(D .
institution of. the student's . choice. o A ' ' ‘5,

4. Most of our. Chicano students who are now in higher education attend
o)

public two-year colleges where the chances for Chicano students to,7.

receive aid are worst.

o . . .
N o . - . N - v is

A. These colleges should: . = =~ Y = . 7 o ey

2) Request student aid dollats adccordingly. L

3). (By top administration of the eolleges) provide the proper

) -

)r,(f*—““ = staffing and equipirg of student financial ‘aid offices.

)

\

5. In the awarding of student aid dollars to Chicanos, the&e should be’ the’

consideration of several varighles otiffer than financial needs.

-t

A, 1If the student is a high academic risk loan aid (and. probably'mork

aid) should not be’ considered/at the early part of his education.

’

B. Some Chicano $tudents come from families that do not read;ly

;,/ ' accept the idea‘'of loans. The loan should not be forced on the

’

student, and some effort to educate ‘the parents about the insti-
tution and the value of its services and programs (including

loans) should be made by‘the institution.-

-

6. While we are addressing ourselves primarily to the problem of student

o P

’ .

-97-
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' PROBLEM:

- ; . ' . .

financial aid“to Chicanos‘at the undergraduate level, we.urge"funding

¥ -
'

. . . . El .
' agencies such as the Federal government to review and reconsider the

8 - »

level of funding for graduate education. The argument that we are a.
. . 3
nation in the process of ovexr—educating ourse%yes could well be a

N -

situation which was created by the Anglo.and obtains to that segment .
v - N
. of the population.x EXi; at the undergraduate level the Chicano still

has a gfeat need. for qu lified bilingual, bicultural teachers. At the

, graduate level‘we need'more,ghidhno doctors, lawyers, professo:f, and
. : / / <
managers. Because the overahundance/of/people~with gollegefdegrees
L % T ﬂ . » <
does not come fronL/pe/Chicano cbmmunit,, it might be argued that .

‘s.
13&; at theigraduate level might best be directed to the

]

1tutions who serve Chicanos,‘or to the individual Chicano students
. . s ]
who_seek specific graduateaprograms. ‘
‘ : A : ,

ﬁ N . . . . -
[ . » - v
X b . . —
. s P . L. S, .

b v
this geographical area, the group felt that the Chicanos would perhaps

a

Arequire more individual contact.

Because of the particular characteristics of the Chica os in .,

v

or large ‘enough?

2

i
a .
4

. ANSWER:

”EQ

) .

This being»the case, is orr staff adequate

~ \
N
’

, -

-

m .

. -RECOMMENDATION'

-

'\
ey

the functions of exi§ting financial departments to provide more - space, LT

equipment, and funds to meet this need (Minority staff)

. . - . - ,
’ -

. PROBLEM: éNb equality in appropriation of funds) ,:7 . i e

g

The group: discussed the inequalities of the allocation of mon1es to the

A4
~N .

Perhaps it would be beneficialwto dbtain more staffing,~

.




- ?OSSIBLE“ RECOMMENDATIOI\[S: e B SRRS -
;{ - '“a " vk) Reduce the amount of paper work‘to be ﬁ;i}eg’out, - - : f
Y . 2) Inform Chlqanos about available funds: if:existinghpriftices "‘ 1
% w, are ’not sufffcient:, creEate n;w ones. } i ‘ '
‘%&J gL s

the test results would not decide his* admission.
: g :

large majorit,

school systems (gradesvk through 12) by the state goVernments

Although .
this is mostl¥,a political issue, "it was felt that the following recommenda
+ tion be submitted l g T . ' :
v SN e ) - . -
: ¢ | o s N . : ‘
'RECOMMENDATION:‘ Pool all available monies and distribute equally :
J ‘4’ R ‘
@& o L. } . u“. . .
’. . —/"'; ‘ 4 “'
- PROBLEM:

1
Point of fact in this area -is that there is a lack of motiva;

tion on the part of the Chicano -to apply qarLy for financral aids. By this
. , " .

time, the desirable monies have already been expended and cuts the source

of financial help to a m}nlmum. L é?

o ' '

. v . . .
.

¥

ot
L

AP

It was br&ught out that the standardiz d test scores were

-t ,‘:'. i-"
S i UTIONS v | ‘

-

not the decldlng factor in whether to admrt or not admit a student.
s ;<

)

The'
ftest 3cores, if low, will be evaluated with the student s high school
transcrlps;bcounselor *s' recommendatlon etc.. Therefore, a possible,solh—
tion ‘was to do away with standard1zed gésts and knock down the- barrier of

. . i L.
ladmissioms. - Lo e
- SOLUTIONS: “solution w

o
-

Another solution was tocommunicate to the student-that

} .
I This'would'encourage a
of students who would otherWise not apply

3

~
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~ . - , RETENTION OF THE CHICANO IN HIGHER EDHCATION _

e
R - . . .
; , P . T e Lo ¢ - .

/ o .
S I SR

The goal of the* workshop was to come up with recommendations and the:
Ry

_a - ./

v

-;3 solutions to keep the Chicano students in universities and colleges. As

LIS - -

fﬂ background information, some of the problems or barriers encountered by ‘the,

«-,‘xﬁn

N . - .

Chicano who desires a college education were discussed A number of these

said

N -

barriers will be covered in the text in ofﬁer to make the recommendations

«
3 ¢y . - . .
- . . X %, . -

B

' . «
-y, . - N . v

for retention more meaningful T A )

_ o o wikdk ' . /
Chicanoé‘are_an untapped ethnic resourcefin theé Southwest.. Much is’
* 4 \ ’ov i

nowadays about resource pollution andrwaste\as well as human waste,

,'and inherent in any discussion of this type is the notion that the Chicano

- is the *problem. For purposes of the workshop, other sources ‘were, looked at';

. S g

° R : .

as the problemﬁ Follow1ng is a brief listing of the problems or,bﬁs&iers

Lo

&
. . P , S
l.p §cholast1c standards 4 S .,“ ‘ f//’.

- 2. Remedial programs and‘their limitations
3. Scholastic VS.;SOCietal approach

-~

4. Students don't learn because they cannot relate
to the f?culty nor to the curr1cu1um . . ' ‘

)

5. Students attend the local college as a stepping -

>

stone to other colleges or universities - to

7

'satisfy %7§3nts - compulsory social life affects L
’ retention of students in college‘-— teachers are Qt s
taught inbcompetencies rather than attitudes =- & .
need for change,;n syllabus s e
6. Technical tra1ning vs. professional ) o -BS\\f- ’,
- . ,‘-' " ’ ' "
S -100- B .
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far

\\o

1

S 2

i 1 employment =4

} *e oy

Einances —-- Too big load - F 1y responsibilities —_— oo k

l ®

'8.-1FamilieS'failing to understand financial ,assistance aid =~ ' . -

o ;ipr;Zrams and now following*uﬁwif a student .does not is

] L~

‘ < Lt . ¢

- t receive‘help,

",~ : 9.» Teachers and students aren t talking

§ 10. Mediocrity in the minority vs.’ the White ’
.ll. Is apathy really apathy -~ Are: stuREnts really allowed
Fto participate in classroom,discussions or. in social’
e |t | . [
. —

-
-
1)

Scholastic Standards - are used very effectively to keep students from .

entering state un1versities and junior col%egesﬁ %p‘itude tests are a'good

‘example. The exam board w1ll tell you their prim function is to give you

a descriptive picture about the student oesn't say'that the»student
HPELY .

Co, § ;)
will succeed. Studentsﬁhave been known to take the eﬁgps, score very high

<

predictability That isn t true.

O

to show good on the apt1tude tests but graduated with high honors.

used to keep students out of colleges and universities.

i

-

]

Administrators further say exam results wilk give you a "

° g o o

Many instances exist where students failed °

+

t T

Tests afe

Ohe should have the

o

o right to attend.and fail, but in many places the *student is not allowed to .
|- @ v -
N v ¢ e . . . . i . - Q’ -t 3

~o ‘take 4 shot ‘at the curriéulum. o R e

(]

Remedial programs dlscussed were Upward Bound Talent Seareh and certain

college enrichment, programs, all of which were of help, but each has its unique

\ -

limitations. In the past we' have failed the Chic;no student. We say we will

» bring them in through Upward Bound

They introduce ‘and or1entate them‘to A

w.,~

university life.T:%pward Bound has been very . successful but they are . looking

n

s
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R

. -~ e

P : . S . L
z. (gr successfi§l students. Many students are turned away under this program
- ‘V“-\ﬂ ’ N -

-

v

eithef becausebof their grades or-hy their:level of income becauselthe pro-
. gramsdeals #/ith low income students. / What about the same type_student in .

the middle income bracket9 Because he has money, it doesn t mean his chance

~

— -
0 C .
for succesi,is better. ‘ . ; : L S
o v , Talent Search usually picks the cream of the crop, bgt wh’jyabout the i
- N o to

otential student who has po support. Man of, the efforts that are aimed
P t f‘ Y. / @

° ' S e

-
-

at breaking down barriers for Chicano students have been oﬁ the remediation

’ e I

nature. We can no longer remake students to fit the mo}d of the university
. H

The philosophy and - the structure of these. p%ograms must change, and it ¢

. " is not going to be changed through their special services. Special services

We say, why not open

¢
the curriculum the doors, 1) students can -gg, w1thout special tutoring,-

- .

without special classes. Why must a Chicano attend a "dumbell" ‘English

say to the student "let -S tell you so you can pass’.

class. Why do we have to start down there. If the university structure and ~
’ @ ‘ r : ' . . a, . N "
- curriculum was cross—cultural and multi-ethnic there .would not be a-need for

+ remedial programs, and .it would be possible to more effectively meet studgat
P ¢ ‘ ] . - . - R . ,
. needs. . ‘ o . B , v

- . . ",

v . b .
.Scholastic..vs. a societal approaches to‘higher education. weré discué&ed

° ]

<~ *  to show the differences in the, two and the process ¢gplleges and universi}ies

have to amend in their approach to higher education to be responsive to the
. ! ’
. .- needs of the whol% community —— including the Anglo community as Wwell as the
' <

. . q . .

B . Chicano. - .
. = : ,

'~ . o : , , ‘
The.#Cholastic approach in the main is to transmit and mainta;n the

~ .

culture of the dominant group, namely middle class vdldyes. That kind of

. S

L

<l o
approach strives to ma1nta1n and transmlt the cultufe of the dominaut group.® <:

AN , ' S -102-
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2

N

_ Tt deals with cult®re transmission. Where'does ‘the Chicano_find himself

o - +

fwhen he or she attends a- university ar college° In a scholastic environ—

ment that excludes. A societal approach would ihclude not only the mlddle

,class values but values that are of that community, whether black or; like'

B

in NeW‘Mexico American Indian, and here, the Mexican mmerican. We are

o.

- /

talking about inclus1e'h and not exc],,usn.on. Soc1etal is about inclusion: ¥

» » o o Y

values of a community, asp1rations of that community‘and needs of the :

i - S

community A university must be respons1ve to the needs of the community,

\ .

which includes the Anglo community ’ i'..vi o s

)
)

The scholastic approach is as- pd to the White as ‘it i§ to the Indian,«

a °

the.- Black student or the Chicano. The barriers that Chicanos have are often

P

‘the Same barrier that all students have in education, but Chicanos are not

often alienated in a culture they do not know. because they are Operating
-t ‘

_under the scholastic approach ‘of the university.v Under this scholastic

- - ’
approach some will fit both. Some)will mangge the scholastic asuwell as a
. ) \ . . ’ . . . . ’
societal approach. . o )
. . . M N . . . .
How can we incorporate the two? This isan important philosophical -

question. It is the Texas Chicano Mobile Institute's contention that the

r . . A

. N . . Ub .
~university thinks the Chicano has the problem. The philosophical approach

is always from. a superior attitude. “The problem that we have cannot be #

solved with a philosoph1cal approach that has -a gifferent value base. This

kS
»

- approach puts the power up he're and the powerless over there. There is no

.parity involved. 3 . )

— e

Another function that takés the scholastic approach is the training of -

teache%és lawyers, and doctors to'the‘exleSion of all other‘occupations.

" Have Sve thought of all the occupations in this world? The university is only"

-

- _103-
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. 1concerned abput the training of laWyers.and teachers and doctors. Where

\
.‘are all the others? They are eXCluded &f a-guy wants to learn how to be
| KRl - P
a goaﬁ welder, he can't enroll atusome univers%ty. It is aimed at profes—

sional people,-by wh1ch is meant lawyers, doctors, ef€: A welder ‘can be as

3

' professional as anybody else. From a societal point of view, the university

i should take the responsihility of training all individuals who want training ‘

regardless of whether they want to be a teacher or a welder. They operate

- 1

N e \ . h ‘ P,
ior the sake of that community They operate for the whole community, ‘not

Just for the elite. Spme unlyersities have already‘&aken the societal N '2%&

‘e
c,l R N

R R 4y .
. 'c%'~.‘»: P 2 -

=approach and it is meeting ‘the - needs of the people. .
Q; The lasb p01nt in the development of the. two approaches is that univer— .
sity generates knowledge for the sake of "1 know). They generate knowledge ? -

_ for the sake of“knowlng they cam say they know. From the societal apprbach |

they should generate knowledge for the purpose of solving probiems Most of

fhe time, the knowledge gbnerated by institut;es of higher education is ob- i. ‘ a

- < .

solete toveet the needs of society.

- S ' s -

-

~

The students are asking, why go ‘into college. The

.&.

‘thing to me tgfough the scholastic approach as a  member

+aren't saying any-

) this community''.

©

The Cthano stands a better chance of getting an education in a technical

school. It opens doors and more 0pportun1ties for him.. There needs to be
of

‘éf plsh to educate the Chicanos in the "need" areas; not as teachers _/we have
enough Chicano teachers.’iThere are many fields in which the Chicapo Gan

succeed: Let us Hot just open the door but open the currtculum and.make it ! /
_ meaningful. If you bring the students in. Just through Upward Bound and Talent :

Search, when these programs end the univers1ty will still be there with its

~same philosophical approach.‘ If we need to provide higher education, look

o

at the §tudent structure and at’ the heart of-it. What kind of courses: are

~104~ SRR .
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being- ffered?- Are uhey meaningful? TheyVaren't even relevant for the

most part to the Whlte, let aqué the Chicano. They have nb applicability,

the field. . ER o,

e Students don t learn because they cannot relate to the faculty nor to W

féthe curriculum and thismdoesngt apply only to the'Chicano but to all students.

./~ They go to

/- or they go. to college beCause their parents demand that they do so. They

——

'go because'they don-t know what. else to-do._ The parents have instilled in

f \

their minds that it is the, chic thing to do. They‘go to

. "y
° o vy -

': 'really/;ren 't learning. They don t like the courses, the school, the” univer—.‘

v .
~ R

sity, no university, because of what they axe taking The have-a.compulséry ;
-social life they have to adhere to. The student is sayigg that society is’

. - -] ) \ " P

more realistie., That‘iq\the.reason they are going_to trade schobl."It isu

’ .~

pot only popular but 1t is also profitable. . ., ~ | & - k
N _ o :

,; At one time there wasn't the accountability factor’ that W&;have now.

-

»" The, »age of accountability is with us. To be a teacher‘you “have to-possess}
- A

certain competencies so that teachers are prepared in compeLencies rather

. -

, tHan'attitust. The attitudinal change, howthr, must be b th ended There -
\ es//,/ -
has to be some change in attitud he students recognize.that professors
T
are using the same frayed notes year after year'and it does 't fit because
n . adﬁQ - 4

for some topics, 1f‘you use the sape notes for two years, they are outdated.
Students dre dropping out’ all over and it is primarily because of facdlty

attitude. - . . : T o
) . % ¥ - . ) ' 5
For example, when Sah'Angelo Central High was. planned, it’was planmed

to achieve the best possible structure. It was pla&ned to meet the needs of

the histoxy, English, andiphysical education departments. It was one of the -~

' . ‘ -105=~ -
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Y \

top three schools’ in the ‘fation uﬁen it qas built. What did the school
.y &
administrators add-to the structure first?...The industrial arts, auto mech—

P}
N -

M .anics andﬁcraftS’shop. The great planners for the outstanding school in the

u

~ - nation'gas,againSt'bilingual education. The same planning is going on at
' -~ . o < :
San Angeio State University., We undetstandrthey'are planning to add a tech~
3 . e : . o ‘ . .
nical training-department there, hoWever, it dg likely if tﬁéy havg an auto

8. -

a

A body shop, the instructor will not have a. college degree. Why must we oper-

ate a techpical university and a societal curriculum "If the two groups are -
AN \ - s, L ’.
. established and are separaté, society ‘is separate and fragme The idea

R ‘~is‘to mesh the two ph110s0phies. Two. kids froze in Michig

-

. was they couldn t f1x the carburetor in a car. It seems to me that those
kids should\have been able to do that it is 2 survival skill Why Separate

the technical&sociEty frbm the professional society7- All the blame should )

’ »

1 - mot be placed on ghe universities and colleges.: The.administratorS*can t‘

I

o .
Lo o

set it off and meet the~peéds‘of the wﬂble gommunity. "1t is a cooperative

. effort of re£>gi03s, hu51ness,'ahd education to change.. N

The reason most pe0p1e (generalization) leave universities is finances.

* ’, . “ e .o:‘

‘When the counselor sd gests Qbat they go to the financial aid of fice, they

will say, "I have bou ht a car and can' t meet ‘the payments,' and they leave.

. This is not Just~the C 1cano but all students. Some are carryingotoo big .

times.children,_ Th1s~1‘
: American.;

A

. On océasions special‘progréns on financial'aid that are available have.

: i 5 ’
L beén presented for the p renus and the students. ‘After attending‘§§§§e spec—

O =106
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5 . . k -
[ i ' - .

‘assistance; but when their children apply for help&?the families fail to . ;-/
@ o * ’ x RN - Y o

. know what is going on because the students are told they’are‘ngt qualified.
< - . T R N . ' Y

The children give up or go away from home'to attend’a school where -help is
"y ‘ . - % R ' e
‘available. Both parents and students are very enthusiastic when the-Special BN 4

v

‘ programs are presented ‘but leaving home maﬂes educatlon c0st moré and has "

its 111 effects on retention. It was explained that all financial aid pro- ‘Y’ -

gramS'changed this year, and ﬁhat o longer is aid.just given.“ The schoon

- ~ J - o ; " )
’ ,.must take into account the eirning power of the family with the total family ¢ -
-~ ;'financial plan evaluated " 1;'f T‘.j e UL i
2 . In the matter of retént&on many times students wall not ask for. help or ;

N sy 7 .

. interact w1th the other students. The teachers often times misinterpret this

_}as apathy on - the part of the student. The respon51bility'of retaining the -

- -
.

4 "") ! . l

ﬂstudent lies on the\shoulders of the un1ver31ty' It is the role and requn— )

'Sib111GY—Of fhe university to respond to the students' needs;: Retention is l‘ ",
more than Just passing in and out of a class~ .It means students facing them—
v_f l selves, and until he gets to the point where he trusts, he isn 't about to ask
‘a stuPid‘question. \ . B =

.
o

The Chicano cannot be mediocre under the present edu\atlonal system. We
. ‘(‘, :
“have to work twice .as hard to stay in. The Anglo°stud€nt stays in because

he has Ehe advantage of belonging to a dominant cuiture. Lt is very.hnfair;*
.&ﬁ :

but it has to do with retentlon. The student has'go b@ far above average so

the teacher will know you exist. The Chicano must be more than average just
. ‘ - .
to be noticed..‘Bome may not have_the stamina to meet ‘the standards,-but . 'kq
a ) - - . \. : - - N . . T ' . -

~neithertcan‘they'a§ford,to'be mediocre."Society, as it is nowi is not open .

for the Chicano. If a Chicanolmakes-an error in English, he is laughed at. -

As a general rule, it sounds funny, bit the accents of others are respected. .
vv‘. . N .’ o : .. | . - )
-107-
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If it is Frénch and the person says a(4; it is in. -We have to look at the.
. » @ .
difference of phonetics, butlbeYOﬁd we,must look at the humaﬁness. Mispro—

nuncration is not & measure .0 gne's intelligence¢ There are Anglos ‘who « .7
« @ r

£
a\\speak excellent Enggish butathey can 't think in English. If he pronounces

o . . . ‘v B

1it well, it is okay We are all guilty of this. If a student stamﬂers a
/ :

little bit in talk we Assume he is, slow to learnm Ah instance.was cited by
. .

a mother who changed schools for her son’ when he went into the’ sixth grade.

\She selected an all Anglo schopl for the s1mple reason it had better teachers,

-

;better methods. At mhe time he was eleven or: twelve. The principal failed

. ,J. ' . ‘41

to look at the student s grades and placed him in the starting rail He.is

noy fourteen and?only in the seventh grade.‘ Sight unseen, the school_placed
. him below h1s level of oompetence because of h1s age. This affects retention.:v
' . Ther;uestlon was asked if the studénts are allowed tqﬁparticipate\in the ;
'Isocial l:fe of the college community.i Programming for“the/local university T

RN ,«; _ ot

S e

campu§ is\not done for spec1al interest groups, hOWever it was pointed out

- x{’ *

‘that too many of the students” take fu¥l loads and workﬁgsll time so little
' time 1s left fox campus social liﬁe. A university is a society and it is a. , ,fd
. " s . S v .

good place to learn to operate in .a total society. Many~students are being

»

d0ne‘a disserv1ce by not be1ng allowed to part1c1pate in a SOClety where" thB e

[ EN

ate. ‘They don't have t1me to. participate in activities other than academi 7

learningr

? fkkk o
Interspersed in our discussion of the above problems or ba iers.to 5 0

retention were suggestions and 1deas of how to cure some of the’ ills prevalent

among our "education endeavors and accomplish the retention of the Chicano ﬁn
% .

"colleges'and universities, Once again, a brief outline of these recommenda—i:

. o x » | L -

-
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) o0 - v

2 ) &
. y

tloﬁs and ideas for retention will precede the details covered in our work—

shop. In the detail, many ideas and\\houghts may overlap; It is difficult

‘to div1de these into neat, categorles,,howeVer, they have been separated for
-noteworthy emphasis and recordatlon as well.) ' . . ' A
L '

o o

“ N A 3

1. Modify the curr1cu1um——change/the structure of the ' universities

ards.

as’ well\as Ehe academic stan

- 2. Keeping students in college is a,professionaigand morai'ohliga—
' S

A L .

. S

tion e¢f~our- educators’y ¢ - Y
. g‘u d“:t .s'% S ‘t?- S -
3. Mgfﬁing]the needs ofgthe,coﬁmunityiis a coopenatiVe-effort of
. Rt " . . . " -
rellgrous and bus1ness groups and our educatons..; SRR
- S : .
+ o 4. 'WhatJabout-an,openidoor policyvin our colleges and universities? .-
.. . ;’_“5' a_: e . .&" . - . R °\; " ; . R .
S, -veryone needs to experi.e success. [ :
6. Ask why students leaVe. Lo /,. ,
I -, R ' , - \
. K f R L . .
7. Have degree option or students. o _/~ A

L. ‘1 ~ k ) ‘

8. Universdties faculty and administrators/Keed to be better™

S C n .. /- Yo Con
'informed toa ‘ A . ,/

/

T e
El

\Oy

. Each citizen has a reSponsibility to be 1nvolved in helping

the students.

10.1 Find teachers, ex-students or‘community-leaders who care about ° -

d -
. :

'_studentsr—ali students——whg are willing to act as sponsors. :

’ - ' : : ~ »
» , . ) o h

= . : " ’ )

If the goals of our universities and the subJects being taught are. ir—»

-

releVant to today s soc1ety, we- must modlfy our curriculum, change the struc—
. )

ture of ourfunivers1ties and our academ1c standards. To open the cufriculum'

r *

and make it meaningful " we should break it dowu to each ethnic group. In

@ . B . . a

‘providing: higher'educatlon, look at the Student structure and the hearq of it.

9 [

Consider what kind of courses are being offered Ask are they meaningfu17

. .

-~ e,
. 3 o .

©

¢ =109— .

i” 20

%

LRGeS




‘*Are‘they meaningful to all students, the white as well as ‘the Chicano., Do f :
S - | , .

_areas?

they have applicability in the "needs"

[N

« * =i

Attempts to change the structure of - the un1Versity are not subveYsiveﬂ

and are not aimed at undermining the academic Standards.

'pose of universities is not to maintain academic.standards but to educate

r

The primary pur- :

For

A .

example we cannot compare the New Mexico Highlands University tQ Stanford
-/ ) .

in terms of academic standards.

the p0pulace. The standards have to be relevant to the community.

’ﬂ

They are diff&rent but the people in the

i community must be aware of this. 'Administrators need to be aware,of this.
/ /v.
It is easy to hide behind the facadé and urgue that if we open up- the door
' Vet
we. are going to - lower our academic standards. Most administrators are cowed
. ) &

by that remark. Standards are nice to talk about but they hﬁbe to be rele— .

vant to the cdmmunity.‘

a

People in education—~the educators—-can be the high—

4

est standards.' Getting students in the schools who- otherwise wouldn t getQ
As a matter
™ .
of fact it is a professional and moral obligation on the part of the univer—
. J . .
It is getting pqid to:do that.

in .can be a very high standard Keeping them can be another.

s1ty staff to keep them. This is our pro-

fessionalvobligation, but we have a moral obligation ‘to educate the students.

' We can keep?Our students by changing the curriculum and ideas. If af\f‘_* )

university has tried to modify its curriculum, it has been through ethnic

The Chicano takes the studies and the Anglo goes his way..

. studies. The .i1dea

here is

4ot to change the academic studies for »the dominant group SO eve\r}\

body knows everyone else better. The change must cross lines of university

[y »

If the Ch1cano takes the studies and&the Anglo puts them aside,

~r

' you separate the school

departments.
It is a grave injury to set up parallel groups.

-There should be ciosé departmeﬁt(;ﬁdeavors and everybody that comes to that\u,“’
t -10-

3
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university should ta?e a course in Whatever'history'is needed.° If you don t
;i - 4§ . o
choose to go Ihat route, include a second course on ethn1c minor1t1es.

’ o .
In our communlty, the students have a r1ght to be -aware of- Mex1ca&-h1s— b -

.

tory. They knoWz@ery llttlebabout Mex1co° as a matter of fact many teaehers . (

¥ . : o

try to: cut that break!early 1n a student's school 11fe. The un1versity cu%— o, .

r1culum should 1nclude the h1story of the Mex1can Amerlcan and the faculty

‘ ¢ KA

and adm1n1strative staff should be requlred to study thls h1story as, well as

,u.

the Language of the students to .generate 1nterest 1n\?ne another.’ The 1dea
P " 3 . s 4
of ‘the Mex1can Amerlcan culture can be in- any course.J Schools can, take the ?

S,
"\
.

interdi%ciplinary approach, One mother_cited an incident'that oceurred’to
. " . . N - - \‘ t! . . ’ ) '
her seventh grader. He came to her terrlbly‘%xclted ‘and-.full of prlde and

s - \ - ‘A - N . :
said, "I bet you d1dn t know there was a Chrcano who sfgned the Texas Declara— o/

, tion of Independence. The mother didn't know, but the stﬂdent d1d This is ,

a good indlcatlon that some positive’ approaches are be1ng taken by our schools,

a -
Lo °

whlch will resu%t hopefully, in a respect for cultural plurallsm. .

o . -

Our local students have been reared in the Anglo and Mex1can culture. a

»

It is good that they can have both They are advantaged',in more ways than

one. The Chicano can speak two languages which is a‘gift. Think of the op-

portunities that are open to the Chicano-—-but the .same advantages could be
<, , _

~available to all if bilingual education were a requirement. Knowing the two

languages open 'up many avenues .to the students——music,'literature, and other

N . . '

. areas of the cultural envirynment. The people who have these opportunities

‘have a d1fferent d1mens1on. By coll\gsf offer1ng courses taught in English
as well as Spanish and allow1ng the student to study in whatever language he
or she wishes offers a person two avenues. The opportunity should be there.

. L ~ = i T

Alteripg opinions and attitudes of our teachers and administrators at

..& . . ) o . . . T )
” ~111- o .’ .
\)‘,, - » . v “v o ) . i |




. L ,
. : : . . -
T N ~T * - Y v b N . i
-~ N . - - i, . . el -

I a

the top cannot'take place overnight.. The teachers are faced’ with the:dayfto—

@; : day requirements of keeplng the students we have. We hhve to deal w{ﬁh ' #Sé:,“- .

1
+

'<1

inVolved but also that of thb teachers and other faculty members

&*.

- s, \t-,,

teachers respect the students, little w1ll change. Unless the f&gpltyvsee
¥ - N )
A e . . . o t

L /4
A people as people rather.than 1as a number who pass through ‘the’ Elassroom, noth

1. - )
' r.,, . L ~

1ng will change. We need to see people as different people but at the,same ;
' ' il

;time you have also to see them to accept the humanness of every person., If

%“. ' "the ?giulty isn t prepared to do’ that, _you are baek at the same parameter
P A% s . o ) .‘
fh o problem. Bringing in Mex1can American professors is not necessarily*the cure - *

. i
N 4 N T

or’ the way to alter the structure as it exists. Schools and universities must
LI . e

. ‘ i - /
start with the people who are there now. To carry this a step higher, one './/7

- o part1c1pant suggested that thlS type intercultural communications]should start

K
S at the state level. At state level, employees work with minority groups and ; iR

e

N ’ ) should certainly know, what it - takes .to w0rk with them, If you arefa compe-'-
‘\\ _ ’ tent teacher, then you know enough of the teacher language to;deal’with the | %u EV
\\ _ ) chlldren, and the same,K would be true of our admlnistrators at state level. '
Y L . . & - :
. ‘Universities cannot malntaln a position of maintenance} they have to take a

7
position of creativity. The reason we have ivory towers is because many un
versities are maintainlng their pos1tlons.' We can 't do it and progress. ) ;e‘

value change or attitudinal change can take place by gﬁaching our faculty tc

* -

'pronounce a person's name correctly. Make an effott t ﬁgo SO. You can be -

directive in this area. Teach‘the,teachers. Do make an effort.to pronounce‘
‘o N .'\ . r' il f . . ‘ : .'
Spanish fairly well.. & o, . v‘ L LR
- - T4
~ Much has been said about the professional and moral obligations that

S .

-112- s ' . .
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. ' - N . g o
,.'-college teacheré‘have in keeping\the students 1n college by (l) being ac— ~B L e
qﬁainted w1th the student s background by (2) altering thEII 0pinions and

S i v e D v ~

“'attitudes, by (3) becoming culturally aware oﬁ each ethnic group ?h the com+

S iy i

P to speak their thoughts and feelings, and by (5) the use of 1nd1V1dualeed C T
K ‘if e ," * e
T ‘lnstructions.x DeVeloping these skills w1ll upgrade the teachers professions;v L

¥ - B

and reputatlons, however, this prbgress 1s not wholly the respon51bility of

, I o
the.school administﬁators. “It is a, coop erative efﬁort'of religious and bus=

N Y, - }‘\. ) LA L 4
7 e 3?\_ .
pproachuthe cOlleges an& un1vers1t1es can do, and the respon31bi— b

lity for thlS changqbrests with the school dec151on—makers,'1s to" have an

R : e S,
gpenrdoor policy. That 1s, Tet anyone who can'pay register. Give him a
i : &‘

chance to succeedm Everybody needs to experience success. 'Success bouys.you‘ .

"

" .up. Initiate some’ practice where the students’ sudcessAcan be asgured when

.-,‘..

£l we get them in school. ChangeL%ﬁe’curriculum so it is'relevant.to the culture

-« of the students. An analysis,at the University of Texas at El Paso was made
Oh s SEHEE ‘ . p” _ .

tokdetermine\\hich courses were forcing the students ogt Three Were‘pin— ' 7-

pointed ‘history, English and political science. - (We took it, further——we

-

o

ould even pinpoint the professors that were flunking them -out., ) F%om this

-

-
.
s

date;;we changed the_Order in which the students had to take freshman English,
b-history and political science. We_recommended that tkey_not take these sub-
’ . [ . .

-, jects until they could handle the academic role in other areas. After students,

experienced two years of success infﬁubjects like math and'science, they were -

v -

able to master English history‘and other courses like political science." The-

faculty has problems accepting these type changes. ’Alstudent questioning and - - %

0

(a,evaluating“courses, however, ought tortell us something.' Instructors;shguld?“"

T . - . U
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A

listen to them. Colleges should experiment with programs of studies that

. ;Qua

are different and not pursue one general program that everyone has to 80 to.

* r

Give the students a chance*to decide oh a flexible plan.

’

‘ When the students drop out, how much assessment is done to determine

. . = . e

whya hey leave? Collegee.should be asking_each student‘why he or she is

\

dropping aut. A spec1al effort should be made to contact the student re-

~ gardless of when he leaves without graduating, why he left. It is up to the

‘colleges to make this move. Counselors should not expect the-students to
' ; -~

come in and.tell them why they are,leaving. " The first move is onAthe part of

the college to ger. out and find out why they are leaving. Further determinaL

»

@
tion should De made of wh1ch courses are flunking them out. -Once again, back "

to the att1tud1nal problem. 1f teachers can develop an atmosphere of mutual

trust which takes Sklll, it is easier to get at the root of the real reasons’

the students are leaving.\ Add1tionally, there is tHe curriculum that pushes

them out. If the student says he doesn't dig it, ask why. He may say some-

-

“' body ‘higher up set the system in gear but it doesn t fit me. If we had a

L4 .

'diversity of srhie or whatever it is, that is necessary to make the program

work, we could let the student go for a Ph D instead pf going for a B. A

2

4

- Degree. He must now go into lOCKed steps,_ but why don't we give him an

option. We give "him the optlon of leaving anytime he wants, - but we don't

s

& glve him the optlon of coming when he wants.

[

We have been talking about unconventlonal approaches to keep the students

in colleges, but it would be good to f1nd out what other universities and

o

schools are doing in a practical way to keep the students. It would be well to

' - @
find out things that have worked and failed outside this area. It would be

, ~

good to know what institutions of s1milar s1ze haée done and what the smaller :

‘—'ll[t—‘

0195
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and largerfuniversities have doﬁéf The universities should seek this type -

offinformation.' One participant made the suggestion that the Chicano Mobile

.-

Institute keep the schools informed on What f1nancial assistance programs

are available to our Mexican American citizens in this area, as well.as what |

¢

help is available in the graduate schools. o

s .- . i -

In the area of. financing and retention " one participating mother ex-

. pressed concern because there were students who failed to receive financial
4’&-;

aid at»the locgal university.a Others in the,group asked her if she followed

up with the school to determine who the students were and why they were

o

denied help. Then it followed that a Agytime anyone of the participants know.

of ‘a problem, it is that person s responsibility to follow~up and find out

the reasons. Follow—up is everyone § responsibility if we are concerned
. . o . o
" when our fellowman has a problem. ' E
A
An effort should be made to find teachers, ex-students or community

" leaders who care_ahout'studedts-ﬁall students~-who are willing to act as
_ : : 18 L

sponsors. - Have meetings,of.teachers;whO'are interested in the minorities.

‘Take care how";Zu handle th® sponsorship of students that you don't make

~ them feel inferior. Have .representatives “from the community, somebody'in
;,businesses; who careaabout and can‘help students:‘ The MAéO (Mexican'Amemican
Student Organization) is very.active. They cap be used to help Ain the reten—
tio//pf students. If your teachers have a problem with student s call some
of these sponsors up. Maybe they ‘can help get the students hack in if they -
are dropping outfﬂ Have meetings with representatives from religious gr@ups,

but have meetings with the teachers to let them know you are 1nterested in

keeping‘the students in school Let the stydents know you care #bout them,

that we want,to-meet their needs, that we want yto make sense". The students

‘=115~
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need to know that SOmebody is backing.tnem up. -
Using a humanistic approach is the preferable way to improve the univer-~

. s1$y life as well as our community. The Chicano has another approach and that

N

*.1is -court litigation. If they have to make appeals to the StateR they can do .

so,‘however, the preferred way of bringing about change is through an experi—
ence of SZOPeration. Bringing about changeathrough the courts ends in unhgppy
feelings. When the court says you have to go to billngual education; the same
:ooperative spirit cannot exist. The dominant society feels threatened but

the Chicano has the right to turn to the courts.

//%%\\\\\‘$\ja-" ‘If we take time to listen to one another and work w1th each other. it will

« help us to ke more -sensitive-to our needs. The college presidents need to
" participate in meetings of this pature. He is the one that can make changes
. i

to open the door to the Chicano.

The community can assist by inviting, people
. - « .

'to come to meetings *of this nature. Other Mexican Americans who-have‘fiﬁished'

3

college and who are now successful b inpssmen have great-influence; With a |

tlimate of ideas and people who are willing to do-things to bring about change,

N

-
]

2 . ) : .
ali that is needed is a nudge to move the men at the top to pay attention to

society's needs and bring about “the ghangés necessary to meet those needs.

N 4
> ‘ Kk ‘

Specific recommendations:

[y
K

1. The local uﬁiversity agreed that an exchange of inrormation with

other universities and institutions to see what they are doing in theﬂarea of

~
‘.

-curriculum changes to bring about retention was an approach that it could take.k

LI 4

_2; In its survey of students who leave the college, an analysis will be

-

made to determine why they leave. From this, the university will considex

. preventive measures for other students leaving. .

e
.

.’ L Sl -116-
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. L] [ . ¢ T . . ¢

3. A committee will be created. Its membership will consist of

' community leaders, educators and business-persons. Its purpose will be ,to

I'd

- .od
lend support %o a program of retention through student sponsorship, indivi-
dualized instructions, peer group'counseling or special'COunseling;

.
)

- - i g
A ]

- Other recommendations that may be considered were:

s 1. ?ﬁtting professors through cultural awareness programs.

2. Having courses'taught in both English and-Spanish and letting the

~ ﬁ w' < : 3 . M
students choose which langudge he or'she prefers.
. . _ : .

S .
7

 RECRULTHINT OF CHICANOS FOR HIGHER ED.

o . .

°
3 . . X

(Quote from Theodore Roosevelt'— 1919 - after Uorld War I) V
‘L e "We have’ rgomlin this country for but one flag, the
"' Stars and Séfripes....We have room for but one loyalty,
loyalty to the United States....We have room for but
" . omne language here, and that is the English language,
for we intend to see that the crucible turns our : -
people out as Americans, and not as dwellers in a S
polyglot boarding house. o :
[X . - = .
. # ° . .
. The sentiment expressed in the above quote has accounted for ‘many of

’

the problems and much of the low recriitment of Mex1can.Americans actively

o - v
.

- pursuing a college degree. -
0t B . . ENY . A ¥4

The followingprecommendatioﬂs address themselves to the need of attack-

0

ing attitudes in order to successfully*recruit Chicanos inte higher -educa- '

’ tion; . : _ ' .
1. The schools. Recruitment really begins at the public school level

- itself. But these schools,often do nqt have high aspirations for the Chicano

student. For enample;'in the San Antpnio aréa, the availability of vocational

e

shops and>R0TCLp?ngrams are in direct correlation to the percentage of Chicano '

° S o -T17- - .




»

T

-
W
. .
. ~ - ’

. student$ in those schools. Some flve years ago, a counselor in one of

these schools was found to list that all Chicano graduates in the class

would either.join,the Army or be married, and no more' Thosegare attitudes

Lo~
2

that definitely need changing. We would further- submit that organizations

’

like MAYO have worked with "pushouts" and haVe gotten great. results Jn
their,efforts. Those young people were,take”’seriously for the first time’
CoL o _ ¥
. n//t«‘ ’ T '
2. Parents. " Most Chicano parents.do valug'a higher education for
X . ' ‘ '
their childtren. .The problem {fs that they believe, with good reason, it is

beyond reach. A "Selling"'camﬁaignﬂneeds to be made so-that they can

. realize options that are available. Considering.the.cultural values of

Chicanes, working with the parents is all-important .under any circumstances. '

[ «

3. The Students. In all too many céses, the Chicano stydent will not

dream of going to college. Why? Is His self-image too low? "1f so, why’

These are also attitudes that need to _attacked.

.
v

4. The Recruiters. rerhaps we should re-evaluate why we want our

=

. .
e LT e : -

young Chicanos to go to college. Our groun concluded thatqﬁromoting college

simply as a place where one will learn to do a "professionalﬁ job is not
. \ , , . )

endugh. Perhaps we need to stress the ather -advantages of such an education

as well /aertainly that of learning about the world- outs1de the barrio is

P

/
invaluable, sin@e it will better help him to understand the forces which,

have so much controlled hlS destiny And, of course, one cannot overlook
" the fact that people who are usually called’ on to\uake decisions, are those

with college backgrounds. So then, college perhap» shouldknot be looked on

* .
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for recruitment. = . : » IR ;

) .,ml v . \ " “ >A .
occupation. .

- 3 . . .“ . o .
5. eﬁneed’parental involvement in the recruiting process. Mdke .

parent education part of thebhome envirbnmené, especially in low income'

- families. = The Spanish radio staé&on would be a good g%urce of advertising

b oot
6. Recruitment should start at an early age, 1eve1, preferably during .

- ©

. * . N Y

the student s freshman 9ear in jungor high schooL

. 5
v ‘

"7 There's a need forﬂa one—to—one basis in recruitment of the high

school student. Ig,tﬁe‘counselor can't do it aloné he needs an aide to

help in this area. Counselors have to'impress on‘college recruiters the.-:
importance of talking to. these studgnts-, Alsoy, recruiters‘need to'be in-
vited in most cases.

ot . ev" R L]

’

e

8. There is.a great need for more involvement of church and ministers.

This might also invclve the appointment -of a 1iaison'cfficer to work through.

\

' the church. A good source would belpublishing this problem or matter in 'the

chyrch bulletins. v ’

a

9. Help.is needed from each local ‘school adﬁinistration to get better

counseling for our Chicano students. "There is a great need for involvement

¥

at the administrative level or the adVisory level.

-
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, R I B .
I . RECOMMENDATTONS TO C.M.I.”NATIONAL ADVISORY BOARD
* | ‘ , e .‘ i L -4 . \
1. Ihvéstigation of'étatus of bilingual/bicultural eduoation
N ’ . ) \ L . . T ¢
2. Certification processes within the state. o
. 3. vStructural;érocesses of state edﬁcationalvagencies.'
\ Rz . : , ‘
4.‘°Investigatiop'of Affifmatgﬁe Actipn Plans. -
. Ty 8 _ '_ ‘ . . .
o h 4 . : . . ¥

- Influence onbnational scale regarding higher education by

supporting Chicano personnel in National Association of . ngher -

Education and National Association of College Educators.

o

>

conferences.

- N . EERY

7. Investigating the dissemination of competency-based.bilingual/

brmulti—cultural development.-

N
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6. Providing presehtations.and Chicano curriculum format at national
L] 1y - )
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THE CALIFORNIA C.M.I. REPORT - "

. ( ) ,’ “ :
.The7California-C.M.l. FY l973—74 developed an approach that alldwedk ——

Fl 1 !

the coalesc1ng of efforts in order to maximize the impact of the systems>
2
¥ ‘
of education for the benefit of Chicano students in California. The

( - . , D . R ' .
. \ . " .

general goals were: : B .

[y

1. To improVe the quality and equality of education to/ﬁ/;;l~£
the needs of Chicanos. . \ N :
2. To present to institutions of higher learning programs and?

téchniques that will increase Mexican-American student en= '

rollment and arrest and decrease the Chicano student

'

' : ' fEd o ’ ’ . .o S
. 41%::c= attrition rate. S R
o , - g oo
| X ; . ‘ . i .

3. To develop greater awareness and sensitivity toward the W
special problems of Chicano students.
4. To develop curricula patterns-ard Z;}tent suitable to - , S
.. _ S Co

bilingual and bicultural groups.

1
°

The’ goals ‘stated give CCMI a’ beginning basis for the development af

the following objeqtives which became the core of CCMI's l973—7ﬂ,progné\i

-~

o

The objectives were as follows:

A, To prepare personnel in higher education to deal effectively.

w1th the needs of students from low income and ethnically dif-
L ]

B ferent families.

B.. To identify and document problem areas effecging Chicanos in

educational systems and to disseminate the documentation to

the greater Chicano community. ’ \\\ S .

T *  In order to‘meet the goals and objettives.of CCMI, a series of meetings
. . ‘ : . N 4 .

were scheduled with various groups and individuals for the purpose of =

7
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aécertaining_theimost effectiVe method. of acéomplishingvthe goals. The
. 4 N @

fgllowing is a listing of those mee:ings arid seminars attended: = -

. 3 o N 2 o

(1)A Chicana Admini§trators-Institute\Participants, . -
September &, 1973:

;(2) Representatives of the California.Sﬁate‘Department of - -/

r

‘Ecuiucation, September 5, 1973..
(3 Advisory, Committee Meeting, September 8,‘1973;

(4) Greater Los Angeles Urban Coalition?! Board of:Directors,

h;'.September 255 1973. ' ' L | L -

e (5) Greater Los Angeles Area Chamber of Commerce: Education

: ~
Committee, October 15, 1973.

a . ’ 5 .
v (6) San Fernando Chamber of Commerce: Education.Task Force,

[

. . x,
n )

October 25, 1973. . °
(7) National Spahish Speaking Leadership. Conference, - s
v S P . e L )
November 1-3, 1973. ==~ ° .
_ (8) Mr4 Richard Baca: National %rbaﬁ Céqliti;ﬁ,“ 0 ' Z(fﬂr
. . ‘ » e '

November 6, 1973.

a

¢ 4

(9) California State Univeréity, November 15,7 1973 \\

(10)_Advisory Committee Meeting, Novémber_19, 1973.- ) -

From the meéting with €§2~Advisory Committee and with various community’

o

leaders, a proposal for the continuation of the California School Finance

. o
‘ LN,

.vRefopm Project ﬁas'deveIoRed.; The proposal has beeﬁ'submiited to the

o,

Rockefeller Foundation for additional‘consideration.v T N

’

This project isuconsidered to be of great importance to thé betterment

‘of Chicano education at all levels. The Advisory Qommiffee also set its-

B

. p;iorities on this project as the most significant undertaking with which

v
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i CCMI could involve itself -yThis project is presently in the process of "',

'completing the section entitled Economic- Assessment of Performance: and

@ .
b A

Prospects from a Minority‘Terspective.

4
, . . .

While the California’School Finance Report PrOJect has been attacking
the éducational problems og‘the general educational communitys it has

ubecome apparent that the inequality in school financing systems has large—

ly effected poor people, namely the, minority communities that have chosen

) o[ ) RO

R . to remain as a unit regardless of the1r economic standings. Seemingly,
- Chicanos have had to pay a higher price for ‘a lower quality of education.
‘ . ~ SN v ’ '

CCMI is now dedicating itselftto the removal of those inequalities that
- have been directly responsible for the low Chicano enrollment at the college
level and the higher attrition rate of Chicano students afﬁbalifornia insti-

13 .

, tutions of higher learning. .

b




CONCLUSIONS AND RECOMMENDATIONS
b ' . ¥ z.
. : : » : < .
In the final assessment, Chicano students in or out of -the institutions
R ' - ' . : . - ’
* of higher learning will be, as in the past, questioning and observing the role

institutions of highEr learning exemplify in the delicate area of meeting the
educational needs of the Chicano community (in these democratic United States
‘'of America) without requiring "each individual to surrender his personality.
The Chicanos will continue their struggle to elicit from institutions of high—
er education their human right of educational equality in all areas of the -

. total educational process. Chicanos ‘will be committed to the educational
enhancement of their people by developing and creating of a viable ‘operative

-

organizational base from which“will materialize a common goal for the’ assur—
ance and attainment of educational equality for all Chicanos. The basic need

for an‘organizational Uase is justified by the apathetical attitudes of many

. institutions.of higher learning in the sduthwest when they\tactfully\ignore,
L4 S . ‘ T

 to varying degrees, the plight of and requests by Chicanos at all levels of

7

the educational attainment process.

- c e

It 1is recommended that an organizatlonal base be coord1nated and estab—

[

lished at the national level that will obviously be substantially represented
by Chicanos dedicated to the philosophy and goals of presentlgroups such as

Chicano Mobile'Institutes, the National Task'Force de la Raza, the National
N ~

Concilio for Chicano Studies, and'bilingual and/or multicultural organiza-
tions.. The concerted efforts of the organizational base will sfrive to
effect positive educational change for Chicanos by developing a. lobby group

hich will lobby upon Iocal, state, and federal legislative decision—makings\

o
entities for the passage of legislatiom® for "Educaticual Accountability Acts"

Il

which are sensitive to and,mandate that the total and unique equcational needs %

of Chicanos be met by all institutions that purpgrt to serve Chicanos. It

a7
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. will be ex/gent through the legislative ’process that*educational adminis—"y

trators be totally committed to - the fulfillment of the complete intent of

'the law as 1t pertains to the education of Chicanos in its totality.

It is currently advisable that institutions of higﬂé}?education re—

assess their role and/or mission as it reflects the education of Chicanos.

-

§

'There exist many gross_ inconsistencies betweeh the philosophical missions

of educational institutions and the reality that exists for Chicanos. In-

-stitutions ‘of higher learning should assess the.disparity that‘mbre than

‘often is evident in their admlnistrative personnel recruitments and employ—

ment practices. The disparity of Chicano administrators in higher educa—
tion tends to de—emphasize the ;ultural needs of empioying Administrators
that ‘are culturally aware and. ethnically sensitive to Chicanos when perform.

ing their administrative -duties and decision+making activities. Disparity
LA 3 Q ’
can akso be seen in the student populace of the institutions of higher s

>

learning, and thus, Chicanos are found to be .enrolled . in smaller numbers

when compared to other maJority groups. Efforts will be made to. employ

L]

, Chicano administrators that can alleviate the sltuation oﬁ diSparity. It

L3

is recommended, and efforts will be made, to employ sensitive Chicanos ‘that'
‘ . v - [ °‘- ‘ . Lo
will initiate, implement, and perpetuate Chicano studies programs’ at insti-
: , o ; .
tutions of higher learning directed at meetifig the cultural learning needs

S ‘ .‘,.ﬂ : ) 3
of the Chican? students presently eénrolled. Efforts will be made to employ

" Chicano administrators that will research and inyést te through an infor-

.

mational‘uniyersity exchange program as a means of attr ing, financing,

. retaining, and insuring cultural heritage research and learning for Chicano *

@

students. Efforts will be made to guarantee that>institutions'of higher

education develdp mnd implement bilingual/bicultural programsvthatnare aimed |
at alleviating the-inadequate instructional personnel for Chicanos at allJ

lower levels of learning: The'bilingual/bicultural programs will also

¢
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develop realistic materials for dissemination and utilization at local edu—

cational levels.: The bilingual/bicultural pfdgrams w1ll.q$fine and require ’ R
cultural awareness training and competencies for candidates aspifing to

work«with Chicanos in public and private schools by requiring ethnic com-

,uetencies -and multicultural awareness and training before instructional

certification can be attained.

. . N
~ .

Kinally, it will be the committed efforts of all Chicanos to demand

that educational juStice hecome a reality.for themselves regardlesslof the‘f ,‘ ' }

»

obstacles placed before them by econOmic, or soc1o-political fact

Chicano commitment to education Ehange will probably have to

from within the community as it'was xpressed by the many particinants that
N
attendeu C M.I. FY "° ‘74, even though none of the participants were reim-

bursed for their exPenses in contriburino thcir t1me, expértise, and efforts

to the findings of “this report.

- <Aj It has been said that a realistic education for Chicanos (at any level): ' .;

, ( must come from gdving impetus-to that commitment w1thdut deviancy to a o !

mono—cultural value system, from the power structure. Chicanos will have

1 R

-

their commitment!
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- The project p;:esented or'reported'.lierein was performed

pursuanti to\a Graot from the U.S.” Office of E,ducation,

[

SO . ':‘ . Depm:tment of Eealm,iE_dgggj;ion and Welfare, __However, ' '

¢ ey

- the opinions expressed herein do not necessarily re-

flect the posir.ion or policy of the U.S. Office of

o

" Education, and no official endorsement by t:he U.S. Office
S

- of Education should be inferred. _ o . -
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